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ABSTRACT

In my Diploma Thesis | focused on the interacti@tween a student or students and a

teacher in English classes and examined partipalds of IRF structure.

The theoretical part explains features of IRF stmecin detail and also describes the

classroom environment and class talk and putsabtoparison with home talk.

Practical part is built on recorded material whiaained in four different classes. |
attempted to conclude how often the IRF structiapplens, what types of initiation
teachers use most, if the initiation leads to apr@priate response and last but not

least how do teachers provide feedback.

This Diploma Thesis should help to discover whetteschers produce any real
questions or whether they only ask questions tachviihey know answers and also

how often is Czech language used during Englistoles



ANOTACE

Ve své diplomové praci jsem se z#ila na interakci mezi studentem &talem v
hodinach anglického jazyka a zkoumala jednotti&sti IRF struktury.

V teoretickétasti podrobi vyswtluji zakladni rysy jednotlivyciiasti IRF struktury a
téZ popisuji prosedi, které umaiuje interakci. Skolni dialog srovnavam s dialogem

mimoskolnim.

Praktickacast je vystatnma na materialu nahraném &tgiech Gznych tidach. Snazila
jsem se zjistit, jakasto vlasts dochazi k vymanam v podob IRF, jak «&itel negastji
iniciuje k hovoru, zda iniciace vede ke kyZzené odipldo a v neposlednifact, jakymi
zpasoby «itel provadi zgtnou vazbu.

Moje diplomova prace by & mimo jiné odhalit, zdaditel klade skuténé otazky,
nebo pouze ty, na které sam zna odgdbe jakcasto je vyuZivan maieky jazyk
v hodinach angditiny.



CONTENT

I N @ 1 1 L @ I [ 1\ S -1
2. THEORETICAL PART ..ottt ettt e et et e e e e e -2-
2.1ClasSSIO0M INTEIACTION. .. ..uuuiiiiiiiiiiiiiiieeee e e e e e e e e e e e et e e e e e e e e e e e e e e -2-
2.2 ClASSIO0M ... ittt et e e e e e e et ettt e e e e e e e e e e e e eeeeeeeennes :2-
2.3 Learning and TeaChiNg .........ccouiiiiiiiiiiiiiei et -3-
2.4 ClasSroom INTEIraCON.........ooiii ittt e e eeeeaeeas -4 -
2.4.1 Social Interaction (Outside the classroom)...........cccccevvvevviiiiiiiiiiiieeeeenn. -5-
2.4.2 TRACKNEE...ci ettt e e e a e =8 -
2.4.3 STUAENT. ... e e e =8 -
2.5 IRF SIUCKUIE......ee e e e e ennes 9.-
2.5. 1 INITALION oeiiiieieeee et e e e e e e e e e e e e e e e e e e e e e aaans 1
2.5.1.1 Questions and types of questions..............ocoveiiiiiiiinine. - 11 -
2.5.2 RESPONSE (FEACHIONL) ...t ettt iee e e e ee e -15-
2.5.3 Feedback (FOHOW-UP)......cccoviiieieeeeeiiee e ee e e e e -15-
3. PRACTICAL PART .ttt ettt ramee et e e e e e e s e e e e e e s nnnnees -17 -
B 00 O 1= 1S PP I I A
3.1.1 Record of the [€SSOM........cooviiiiiiiiie et -17 -
3.1.2 Interview with the teacher.............cccciiiiiiiii -18 -
3.1.3 COMMEBNTANY ... iieetiieeiei ettt e et et e e e e e e e e e e e et e e e ean e e e aaaneaees -19 -
32 L aSS 2 i aaae s - 20 -
3.2.1 Record of the [€SSOM........ccoeiiiiiiii et - 20 -
3.2.2 Interview with the teacher............oooouiiiiiiiiii e, - 20 -
3.2.3 COMMEBNTAIY .. eet ettt e e e et e e et e e e e e e an e e eanns -22 -
BB CHASS 3.ttt ————— -22 -
3.3.1 Record Of the I@SSOM.......coooiiiiiie e -22 -
3.3.2 COMMEBNTAIY ....cceeieeie ettt e e e e et e e e e e e e eb e e e eeennnnns -24 -
i ClASS 4.ttt ———————————————————— -24 -
3.4.1 Interview With the T ... -25-
3.4.2 COMMENTAIY ....cceiitiee ettt ee e e e e e et e e e e e e eean e e e e eeennnnns - 26 -
S5 IRE /IRF SITUCTUIE ...ttt e e e e e e e eeeeaeees - 27 -

3.5 L CLASS L. e 28 -



352 CLASS 2.
3.5.3 CLASS ..o
3.5 4 CLASS 4.

RS S I [ T11F= 11T0] o I
3.5.5.1 Non-verbal iINitiation. ... ... oot e
3.5.5.2 Verbal initiation. . ..o e

3.5.6 RESPONSE. ...ttt

ORI A [0110) aF= 11[0] o UNTRTR TR TP

3.5.8 Evaluation/ Follow up/ Feedback.............cccuuvviiiiiiiiiiieeee,

A, CONCLUSION. .. ot et e e e e e e e e e e
4.1 English versus CzeCh........c.oiiiiiiii e e e
4.2 IRE complete/incomplete. ...
4.3 Questions display/referential and responsSes..........ccocevvveiieceennnn.
4.4 Feedback evaluative/non-evaluative..............oooviiiie i,

B RESUME. .. ... ettt e e e ettt e e et

6. BIBLIOGRAPHY o

.36 -
-37-



1. INTRODUCTION

I, as a teacher-to-be, found the interaction betwaestudent and a teacher an
interesting topic and that is the reason why | ehthss as the main theme of my
Diploma Thesis. Classroom interaction includes qeafity of a teacher, personality
of a student and strategies how to practise tlegdntion itself and therefore | tried to

describe factually all these elements in the thesaiepart.

For the practical part | aimed to record a sampldasses and then analyze them. At
first |1 found suitable schools and then raised quest to the directors. They both
answered kindly and allowed me to enter the lessibns hard to say whether the
recording did not affect students’ behaviour durithgg English learning but |
attempted to influence the teaching process s &# | could. | analyzed each class
separately and then put the founded data of a&heih to comparison. | summarized

and comment on my foundations in the conclusion.

| hope this Diploma Thesis will provide a scaffatlimportant information for not
only teachers but those, who may be interestedhigfield and my aim was also
improving the quality of educating process andsriasm interaction by referring to

some important numbers.



2. THEORETICAL PART

2.1Classroom interaction

When talking about the interaction we should fdsfine the environment where we
can later observe and examine the IRF structurdl {w@ explained later), the
classroom. A lot of us will probably imagine a roawith a blackboard in the front
and a number of desks arranged into several rowsthat is it. This chapter
introduces several explanations as well as charsiits of all the participants of the

classroom interaction process.

2.2 Classroom

Van Lier (1988: 47) claims that “the classromithe gatheringfor a given period of
time, of two or more persons (one of whom generadigumes the role of instructor)
for the purpose of language learning”.

As Tsui (1995) cites, Gaies (1980) has noted tmatctassroom is the crucible - the
place where teachers and learners come togethetaagdage learning, we hope,
happens. It happens, when it happens, as a réshk ceactions among the elements
that go into the crucible - the teacher and thelers.

We can see both of these explanations agreed doltbeing fact: The classroom is
necessary for the process of learning and as $uohliudes a person who performs
as a teacher and he/she is joined by one or modersis. These two involved
elements react to each other, but still there isedain hierarchy between them

(lower).



2.3 Learning and Teaching

Learning happens in the classroom and we acknowtkttat such a process consists
of at least two participants, which is describecaasinimum for interaction to take
place. Successful learning requires successfuhiegcAccording to P.A. Richard-
Amato (1988) an ideal teaching situation would be one in which each student

receives:

1. An adequate amount of meaningful, relevant input

2. A sufficient number of opportunities to enhartbe self-image and develop
positive attitudes

3. Regular encouragement, motivation, and challenge

4. Plenty of opportunity for output

5. Continual feedback

6. Proper linguistic models (native or near-naspeakers of the target language are
the best)

"Earning is an interpersonal matter.” say Breen @addlin in their study (1988) and
continue: 'The real knowledge is always set in atext and this context is both
psychological and social what is known will alwalge contextualized in other
knowledge in students minds and will always carithvit elements of the social
context in which it was experienced- then we algeehto conclude that a significant
part of our learning is, in fact, socially consted. Learning seen totally as a
personal and subjective matter is seeing learnin@ ivacuum; indeed we may
wonder whether such learning is ever possible.” ntkeit follows, earning is
influenced by the personality of the student aredtdacher and also by experience of
both of them.



2.4 Classroom Interaction

We will only focus on verbal interaction as the lsgo language performs a crucial
role in any teaching situation though non-verbampunication also occurs in
learning and can not be considered negligible. &ar purposes the term of

classroom interaction can be understood as tafis thetween the people concerned.

Dillon (1988) suggests that the general rule o$siaom interaction isone speaker

at a time(. ..)Unlike other conversations, whereagers negotiate turns and topics, in
classroom discourse the turns are allocated by sippeaker, the teacher, who
designates both the next speaker (whether teaghstudent) and the topic. That
means that a student does not, as a rule, just @&nseme point with a question. The
turns are already taken, the speaker and the @pady designated; the cycle of
moves already follows in step; students are alrggidyng answers in their turn.

Amidst all of this, it is a feat for a student t&kaa question.

Generally, classroom interaction is a kind of caapen among all participants,
which becomes sometimes forgotten mainly by teacheino prefer autocratic

teaching style.

Tsui (1995:7) excerpts from Bailey (1991:18-19),ondtaims that ” ...interaction is
obviously not something you just do people, but something people do together
collectively. It is quite obvious that every intetian has to be managed, as it goes,

but it has to be managed by everyone taking pattjust by the teacher.”

Gaies (1980) generally says that students do rmtebher, go in ‘empty-handed’.
Allwright and Bailey (1991:18) pointed out that tlearners “bring with them their
whole experience of learning and of life in clagsns, along with their own reasons
for being there, and their own particular needs thay hope to see satisfiedlhe
teacher also brings the syllabus into the classradten embodied in a textbook. But
no matter what they all bring, everything still éeds on how they react to each
other (learner to learner as well as teacher tméawhen they all get together in the

classroom.



Freire (1970) as stated in Richard-Amato (1998)pgmulistinguishes between two
kinds of education: banking and libertarian. Bagkaducation opposes to Gaies’s
theory (above). It involves the act of depositime student is an empty depository
and the teacher is the depositor. The studentgitfrecmemorize, and repeat.” There
is no real communication. The role of a studeiat pgassive one, a sort of “disengaged
brain.” On the other hand, in libertarian educati@more or less agrees with Gaies
and states thdt ...the teacher and students are partners. Meanimésent in the
communication. Students are not simply empty headging to be filled with
information. The process is a dialectical one. Somes the teacher is a student and

the students are teachers in a dialogue througbhvdli individuals can benefit.

2.4.1 Social Interaction (Outside the classroom)

The talk inside the classroom has very differenumathan the one outside the
classroom. Home talk eventuates in richer commutinicaAt home or anywhere
outside the classroom, students are encouragealkidécause they do not have to
worry whether they are grammatically or lexicallpriect. While inside the

classroom they can always expect any form of evialna

Sage (2000) found out that teachers talk for twalshof class time in a monologue
style, which is quite foreign to many students, sakeves. Talk, however, lies at the
very centre of the learning process. Betakova mahticle proves that not only Sage,
but also the latest studies confirm that teachir rgpresents about two thirds of

classroom speech.

Tsui (1995:7) according to Wells (1986) says tmawell's study he “compares
language at home and at school, found that stu@éstshool speak much less than at
home, get fewer speaking turns and ask fewer aquresiihe meanings they express
are of a smaller range and the sentences theyresg@tactically much simplérHe
also points out (1986:59) that the difference betwparent-child conversation and
the teacher-pupil conversation also inheres inaindin. At home, the questions are
all initiated by the child rather than by the adwtile at school it is the other way

round.



Sage (2000:139) notes, informal conversation hasplamned outcome to the
exchange. "It is highly interactive and participashare responsibility for the topics
of talk.” For her schools owe to students skilleeliprocessing large amount of

information, organising, regulating and expressimgt is known in a coherent way.

She created a well-arranged chart where she puabrgparison characteristics of
home talk with those of class talk. (2000:142)

Characteristics of home and class talk

Home talk Class talk

Informal, familiar style-many Formal style-many questions and
statements commands

Language adjusted for the mid-
ability range so some students are
not catered for in terms of discourse
level

Adult modifies words, sentence length,
information to suit the child, signaling
turn-taking and a shift of topic clearly

Language content and context based o
shared assumptions about experience.
Language is particular and more
meaning is available in non-verbal
ways

qLanguage demands frequent
interpretation of non-shared
assumptions. More meaning coded
in words. Language is universal.

Frequent turn-taking between adult anq Teacher monologue dominates.
child according to social and cultural Little turn-taking except within the
conventions class conventions.

Children expected to listen in
silence. Teacher comments about
the present context.

Frequent individual comments by adult
and child to clarify what is shared

Generally small amounts of Large volume of information used
information shared, dependent on to expend content that is not about
context the present context.

Frequent reference to previous
On-going checks for understanding. information without checks for
Language is contextualised. understanding. Language is

decontextualised.




Purpose of language is to share topics | Purpose of language is to transmit
and terms of reference and take equal | knowledge. Talk is normally goal-
turns in the dialogue. The talk normally| directed with emphasis on technical
lacks a tight focus and is unplanned terms and words meanings

Class talk is mentally complex and
remote from individual concerns,
referring to a context that is not
normally present

Home talk is simple in ideas and
usually about personal concerns that
the here and now

Heidi Rigenbach (1999:55) analyzing the classrosoadirse also tries to define talk
outside the classroom. She assumes, that “unplareveatyday conversation is the
most commonly occurring and universal language fgienn every language and
culture, conversation is a speech activity in whah members of a community
routinely participate. Within a conversation, sp&ak can accomplish social
functions: they can, for example, compliment, aslegjions, give information,
apologize, disagree, and make invitations. In elenguage, there are also activities
speakers do, for the most part unconsciously (.pgakers take turns and observe
the “rules” of turn taking (...), they repair inacaares of speech, and they indicate
when they do and do not understand what an inteidods saying.”

Rigenbach and Sage agree in the importance of siiagelable teaching. Outside the
classroom students naturally show when they dounaderstand, but they are not
encouraged enough to do so in the classroom bteuher regarding the capacity of

a class.

Richard-Amato (1988) cites that Seliger (1977) pasauestion why a child would
participate in and prolong an activity without hayimuch understanding of what
was being said to her. The evidence of the impogasf meaningful interaction is

found in his study. That is why he stresses saaiataction.

Richard-Amato also uses the ideas of Schumann 98 supports the notion that
social interaction is important to second languagguisition. For language students
the social interaction is even more important aoICEL967) points out. His students
who spent even a brief time abroad, where they $@aaal interaction, had a

substantial effect on their proficiency.



2.4.2 Teacher

Teachers or instructors display authorities. Thecher manages the whole lesson,
he/she leads all talks. He/she can interrupt angesit at any time and any point.
He/she also has the right to evaluate students.

In his/her leadership role, the teacher expectsditrol an action. She/He asks
guestions, nominates turns and tasks with ster@aty@xpressions. Sage(2000)
marks this as a basic mental scheme and the laaguaigh is used in the classroom

while teaching as a stereotypical one.

T. Wright (1988) deals with position of teachersl d@arners and identifies them as
roles which changes under various circumstances.t@&acher does not necessarily
perform an authority, for example in drama lessoviggre he stands for a sort of an

adviser e.g.

P.A. Richard-Amato (1988:294) counts two main teashroles. “The first role is to
facilitate the communicative process between thieggaants in the class. The second
role is to act as an interdependent participanhiwithe teaching-learning group.
These roles imply a set of secondary roles of daglter: first, as an organiser of
resources and as a resource himself. Second, asda within the classroom
procedures and activities. (...) A third role for teacher is that of researcher and
learner- with much to contribute in terms of appraie knowledge and abilities,
actual and observed experience of the nature afiteg and organisational
capabilities. As a participant-observer, the teatias the opportunity to ‘step back’
and monitor the communicative process of learneaghing.”

2.4.3 Student

A student represents an essential member of classnateraction. Both student and

teacher present their personalities which obvioosbglifies the interaction.



A conversation in the classroom is obviously lecaldigacher according to some rules
and a student follows them. Although the rulesraxewritten, everyone knows them.
The general rule for Dillon (1988) is ‘one speaktra time’. That means that a
student may not interrupt a speaker, whether enegaar a student, with a question,

which a teacher certainly can.

According to Breen and Candlin’s study(1988) “snides an interdependent
participant in a cooperative milieu”. They claimath“even the individual
independent student can be in some situations depéon other learners or teacher.
The learner has a monitoring role. It applies pesly to his/her own learning as well
as to others, for whom he/she acts as a feedbaekdpr and as an informant to the

teacher he acts when concerning his own learniogrpss.”

Sage (2000) says that being a student is a rolalfeo the teaching event is completed
an individual is free to leave and take on anotiéx in a new setting. This happens
when students leave class and join their peertanptayground, entering a different

situation with roles appropriate for what is takjlgce.

2.5 IRF structure

The process of learning in the classroom happeonsigh communication, which has
the character of talk turns between the teachetladtudent, especially in language
classes. If we look closer to the classroom caat@n, we should recognize a
certain pattern in the string of language formsicwh will trace in the practical part

of my Diploma Thesis.

1975 in Birmingham Sinclair and Coulthard analy#esl classroom spoken discourse
and found there a rigid pattern, where teachers fumlls spoke according to

invariable perceptions of their roles and where tdike can be seen to conform to
highly structured sequences. The pattern is gdgerk (teacher), answer (pupil),

comment (teacher), i.e. T-P-T. Tsui (2000:13) gsaves that the pattern “question-
response-feedback” is dominant for typical languelgesrooms.



As McCarthy reports, Sinclair and Coulthard namehegart of an exchangeove,
which means three moves for each exchange. Theyded several classes and
found out that the first move is not always formmd a question, but it can be
functioning e.g. as a command or information (viiga). In order to portrait the
similarity of the structure in each case, Sincknd Coulthard (1975: 26) call “the
first part of an exchangepening movethe second onanswering move anthe last

onefollow-up move”.

Betékova in her study points out that it was Bélland co-workers who in 1966
introduced a three part exchange using solicifpored and react for IRF. She also
notes that the original IRE structure was replasgti IRF by Wells (1993), who

reevaluated all the parts of exchanges and renaweddation to feedback.

For Anderson and Lynch (1988) it is helpful to izalthat readers and listeners are
“active model builders”. IRF structure (or howevlee exchange is named) becomes
a product of cooperation between participants coreck In case the structure does
not work, teaching is not effective and outcomesaégero in terms of language

teaching.

Sometimes it happens that the IRF is not comp@tet and Dulay (1983) identify
three communication phases: one-way (the learroives input but gives no overt
response); partial two-way (the learner respond#iyoin L1 or by simple gestures);
and full two-way (the learner gives messages asgarmds in the target language to

messages of others).

Of course whether the exchange is complete oratswt depends on the level of
students’ knowledge. Some classes hardly followthele IRF structure, e.g. when
the answer to the teacher’s question becomes wthadeacher sometimes forgets to

evaluate he/she before asking another student.

-10 -



2.5.1 Initiation

The first move of each exchange is an initiatiothi® dialogue or discussion mainly.
By this the teacher tries to activate students iamides them to take a turn in the
speech. It needs not necessarily have a verbal thongh the most common
initiation is a question of any kind, which will ke subject matter of the next

chapter.
Even a non-verbal sign encouraging pupils, e.gogenof an arm or a gesture, can
occur as the first move. Also a piece of informatocy command pose is used for the

same purposes as McCarthy proves (1991:15).

Betédkova refers to Sinclair and Brazil (1982) whdraoduced more kinds of

initiation:
1) Informing
2) Eliciting

By eliciting we seek:
- decisions (yes/no questions)
- agreement
- content (wh-questions)

3) Directing

2.5.1.1 Questions and types of questions
| keep six honest serving men (They taught meladew); Their names are What and
Why and When, And How and Where and Who
Rudyard Kipling.
Questioning represents the very basic form ofatidn. Asking questions has several

reasons. Mainly the teacher assures him/hersédlfttieastudents acquired the imparted
knowledge and is able to provide the correct answer

-11 -



Reasons for teachers’ questions according to Tuamely his co-workers (Brown and
Wragg 1993):

. To arouse interest in a topic

. To focus attention on an issue.

. To foster active learning.

. To stimulate students to use questions.

. To structure a task.

. To diagnose difficulties in learning.

. To communicate that participation is expectedi\zaiued.

. To help students reflect.

© 00 N OO O A W N P

. To assist thinking.
10. To develop comment.
11. To give opportunity to learn from others.

12. To express interest in student ideas and fg=lin

“In school, however, questions often violate essdigld conventions and confuse
studentsQuestions are often asked by teachers when itiob to students that they
know the answers: ‘What color is the grass?’ Ggtamswergight (in the teacher’s
view) is the principle concern in class, which fslitlle consequence in the informal
chat outside those four walls.” (Brown and Wrag§3:940)

Some authors (e.g.Delamont) compare classroom iqoeg} with interrogating or

checking up, which would not be acceptable in edayylife but it is the staple of the
classroom life. | think that if teachers care ftudents’ personality then they know how
to make students comfortable even when asking tiiegstions. In my opinion the most

important thing is a friendly environment.

The following list of ‘Dos’ and ‘Don’ts ‘ of quesihing was created by Brown and
Wragg (1993).

-12 -



Dos-effective questions are those that:

1. Extend and lift discussion to a higher levettohking.

2. Start with a narrow focus and broaden out- tefr@t and then encourage next
thinking.

. Start with a broad focus and then narrow dowaetail.

. Take a circular path- a series of questionsimgglolack to the initial idea.

. Take a straight path using questions of a simyize.

. Provide a backbone as a scaffold on which tg ltla@ main ideas.

. Are balanced with comments using more compleguage.

. Differentiate student discourse levels.

© 00 N O O~ W

. Signalize that participation is valued.

10. Arouse and sustain continuing interest in &top

Don’ts-ten common errors that we all make at time:

. asking questions that are above the studerstodrse level

. asking too many questions and not making encogiments

. asking a question and answering it yourself tieefloe student has a chance to think
. asking questions only of the brightest or masfee students

. asking the same types of questions repeatedly

. asking questions in a manner that studentstifirehtening

. failing to acknowledge positively students’ respes, and putting them down

. ignoring an answer and repeating the questicomeebody else

© 00 N O O A W N P

. failing to correct the answer sensitively

10. failing to build and extend answers

Later the authors added two more:

11. Asking irrelevant questions
12. Asking questions in a threatening way

However, questions are a very important aspectassmom talk. They create 70 per

cent of it including the teacher asking the questtbe student answering the question
and the teacher providing feedback to the respdR&e,(Tsui 1985)

-13-



“Series of questions erects ‘a scaffold’, to hdlp student arrive at solutions and build

appropriate spoken responses” as Sage claims.

Types of questions

Having studied materials for this chapter | realitieere are many ways of categorizing

questions. Brown and Wragg (1993) classify thethénfollowing way:

1. higher order questiondo promote thinking

2. lower order questiongdo promote recalled facts

1. conceptual questiorare concerned with ideas, definitions and reasoning

2. empirical questionsrequire answers based upon facts, observation @n up
experimental findings.

3. value questionsare concerned with relative worth and merit, witlorat and
environmental issues. These types of questionkkatg to arise on many subjects.
Some questions, particularly key questions, invobkements of all three types of

questions.

1. closed/close-ended/convergent questiogsire one exact answer yes/no
2. open /open-ended/divergent questiensourage students to more creativity, usually

start with what, where, who, when

They also mentioprobing andpromptingwhich function as follow-up questions when
the first answer is inadequate, or inappropriatenfts contain hints to help pupils
when they get lost with the answers while probegiire more precise or detailed
answers (2001:33).

Tsui, referring to Long and Sato(1983) divides goes to:

. display questiong/hich are knowledge-checking, typical of classroom
discourse
. referential questionto which the teacher does not know the answer

-14 -



. factual question®eginning with ‘what’, ‘who’, ‘where’ and ‘when’

. reasoning questiongeginning with ‘how’ and ‘why’

I will support this chapter in the practical pantiwrecordings from real lessons. In my
opinion we cannot always strictly divide questioimdo categories with strictly
illustrated functions. Questions beginning with ‘Wike.g. do not necessarily require

any reasoning.

2.5.2 Response (reaction)

Response to an initiation mainly means an answex tpestion. But as well as the
initiation is not always a question, the resposseat always an answer. Reaction to the

question can be e.g. just nodding, shaking heathather question.

The most common problem with student’s responsksirdanguage confidence. Many
teachers in Tsui’'s study (Tsui, 2000) reported thetr students were afraid of making

mistakes and being laughed at by their peers.

Tsui (2000) presents another problem with studerstence which is the fact that
teachers subconsciously tend to choose the brigdttetents because they usually

provide the correct answer and therefore less tiftiee lesson is ‘wasted’.

2.5.3 Feedback (Follow-up)

As Betakova reports (Analysing Discourse of the ELIAssroom), a very interesting

study on the functions of the F- move is the on€witen (2002). The teacher's F-move
has a primarily evaluative function, Cullen revisigives the students feedback about
whether the response was acceptable or not. Tlee wdn feedback was changed into
a more common term follow up on the assumption tiatmove may also serve other

functions.
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Feedback in larger sense can be understood agaatyon the T shows, verbal or non-
verbal does not matter.

We can distinguish two types of feedback:
(http://www.nde.state.ne.us/STARS/documents/LP StandidMcEntarffer.ppt)

Evaluative feedback

. typically uses a single measurement (e.g. gradsytamarize student work
. may compare students to each other
. does not give student information about single elets (knowledge, skills..)

they perform well
. may encourage competition and student “globalizisglf-judgement

. sometimes linked to rewards vs. punishement

Descriptive feedback:

. describe features of work or performance

. relates directly to learning targets and/or stagslaf quality

. points out strengths and gives specific informaabout how to improve
. often uses models in relation to student’s work

. may provide strategies for moving forward

According to Cullen as cited in Betakova's studgdieack can be also divided into:
- evaluative (concentrates on form)

- discoursal(concentrates on meaning)

In my analysis the previews division was adoptetifbubetter understanding renamed
as follows:

- evaluative (T corrects linguistic inadequacies, whethertiéirupts the flow of
speech or not)

- non-evaluative( the T keeps the cohesion of the conversation)
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3. PRACTICAL PART

The practical part of my diploma work follows thapic of classroom interaction and as
such is based on material | recorded in real adasss in English lessons. The age of
students (Ss) and level of English differ in eacbug so that we can observe many

types of teaching strategies.

| decided to introduce all the classes first witlhors excerpts from the lessons to
illustrate the teaching approaches (for whole me®@ee attachments). In each excerpt
individual turns are colour coded; initiations aréblue, feedback in red and other parts
in black. After the introduction of each class Had a short commentary on it, then in
every section | searched for the typical or untgplRE structure and frequency of talk

turns and also exchanges between Ss.

3.1Class 1

3.1.1 Record of the lesson

This record was taken in the last year of a seagr&tzhool in Jin#ichiv Hradec.

I chose particularly this school because | usedttend it and knew that there was
always very friendly atmosphere. What | did not Wn@as the fact, that since | had left
it, the school profiled into a sports one. But nmewend | selected the best groups and
was curious how the students can react and andteerfise years of studying English
and so | asked the teacher (T) if she could prejp@réesson as a conversational one.

Though the T had a teaching qualification for thementary school she was also
teaching English at a secondary school becaudeedatk of English teachers. She was
about thirty-five years old and quite energeticcéwing to her words she did not feel
very happy about the task of teaching a subjectighaot properly manage and even to
the final year students aged from fourteen todifteBut unfortunately in reality the lack

of qualified teachers causes that many of themhtsabjects they have not come to

contact before.
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3.1.2 Interview with the teacher

| asked the T several questions before the ledsoied:

- How many students are there in your class?

“About Fourteen.”

- What is their level of English?
“They should be a pre-intermediate group.”

- Do you conduct the lesson in English or in Czech?
“No, if it is necessary | use Czech for their bettaderstanding. In forty-five minutes
there is no time for explaining words in Englismmany different ways.”

- How do you usually structure the lesson?
“Well, at the beginning we usually revise what we last time and then we work with

a textbook where there is usually a new grammar”uni

- Do you also prepare any conversational lessons?

“Sometimes, but their English is not at such a heytel, so it is not easy.”

The record | took in the class is incomplete, costanly nineteen turns and presents
only a part of the lesson, because the rest was gromteraction. | tried to record the
most suitable part, which | included into this cleagust for the readers to be able to

follow and understand my commentary.

1T: Well, let’s do the crossword now. Across znamerf& co

2S: Vodorove.

3T: Vodorovre. A down?

4S: Svisle.

5T: Tak to je jasny, u tohdisla bude to slo¥ko vzdycky z&inat So number three, the
past tense of buy. What is it past téhse

6S: Minuly¢as.
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7T: Yes So the past tense of buy 1s..

8S: Bought.

9T: Veznxte si slovniky k ruceWVhat is number seveén

10S: Light.

11T:No u vlasi spis pouzijeme..

12S: BlondA jak se to pise

13T: Stejr jako vcestire. Number eight, complete the question, to znamendidam
jedno slovo. What colour eyes....? What is mis8ing

14S: Have you.

15T: What colour of eyes have you gotakZze chybi tam haveNext one is...I can
jezdit na kole

16S: Ride.

17T:Yes, ride S mekkym i. Number fourteen..What do you look2..

18S: Like.

19T: What do you look like

3.1.3 Commentary

Though the T promised to teach a conversationablgswe obviously had a different
idea as the lesson was based on exercises fromotile Half of the students did not
even open the book, however were not asked to doTwir level of English was
elementary or pre-intermediate. | was scared k Mthen thinking of their selection

interviews and exams to high schools.

The atmosphere was close to home talk which coale kencouraged the Ss to talk,
which happened but unfortunately in Czech. On ttleerohand the exchanges were
controlled by the T and quite regular. The plotied lesson was kept regardless of the

noise.
As for material, the T used a very old textbookjalhhshe personally did not like, but

according to her words in this class parents wetewilling to buy new ones, more

modern.
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3.2 Class 2

3.2.1 Record of the lesson

Ss recorded were at the age of twelve and werelspopithe same school as the
previous class. | chose it because | hoped to mééher level of English than before.
Though the T, who was thirty-eight years old, didt rpossess any teaching
gualification, she spoke very good English as sa& $pent two years in an English
speaking country. She did not feel very comfogadibout me recording the lesson but
finally she agreed. Her class was one of the missipdined in that particular school

and her favourite. | also asked if she could previather a conversational lesson.

3.2.2 Interview with the teacher

- How many students are there in your class?

“I teach only the better half of the class, so dddustudents.”

- What is their level of English?

“They are all clever pupils, | would say they atetg good.”

- Do you conduct the lesson in English or in Czech?
“I have been trying to teach in English as muchpassible.”

- How do you usually structure the lesson?
“We usually check homework at the beginning and thearies, we either revise or

present new grammar or topic from the textbook.”

- Do you also prepare any conversational lessons?
“Yes, we do quite a lot of speaking, mainly playmgs on speaking. | often assign
homework to the Ss where they have to make a dial@pd the following lesson we

role play it.
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- Do the Ss always react to your questions?
“Well, sometimes they do, they usually understantl the older students the harder

dialogue with them. They do not like to speak dloufront of the class.”

The following excerpt presents the first part of thsson as the rest, where they played
a guessing game, was still of the same charactewdihbe attached.

1T: Well, we are going to check your homework and tdersome excercise in your
workbook and we are going to play a guessing gamé'/m going to pretend a person
and you are going to guess who | am. Sasja® vy si potom taky miZzete vymyslet
néjakou cizi osobu a zji®vali bychom jeji totoZznost. But now first let's exk your
homework. Your task was to write five statementskZe minule jsmedhli prizkum a
vasim ukolem bylo napsattpvét. TakZe te’ jenom ty oznamovaciety.

2S: One people have played golf.

3T: Tady ale pozqrone people..

4S: Aha, one people has played golf.

5T: People ale je, nebo jsou....

6S: Jo lidi, takze one person has played golf.

7T: No nebo pupil, to samdejm¢ nemizeS napsat people, jako jeden lid@kze
people je lidé a person je...

8S: Jedentlovek.

9T: Tak co jsme zjistili dal?

10S: Six people have ridden a motorbike.

11T: Ano. And the last one, MaruSko

12S: Last?

13T:To posledni

14S: Jo, nobody.

15T: Nobody has seen a football matcho mg sice trochu fekvapuje, ale budiz.
Samozejmé dal budeme ifed@itomny ¢as opakovat, jeho pouzifak dal bychom
opakovali stupovani gidavnych jmen, takZze bych vas vyzvala, abyste vyelys
n¢jaké otazky. Pég, are you better at Czech than Lehka

16S: No

17T:No, l am...?

18S: No, I'm not.
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3.2.3 Commentary

The lesson took place in a classroom specializeteaohing languages. Desks were
organized into a circle so that Ss could see ed#lobr @and the teacher. The Ss really
managed nice English and though the lesson wasepapd in my opinion the Ss

reacted and were quite active. The T acted verpnfidently which sometimes made

the Ss laugh but anyway they cooperated and génena atmosphere in the class
seemed friendly.

The T pushed Ss to talk a lot to promote dialodgilee encouraged the Ss to express
themselves. On the other hand some of the quesivens so general and not asked

namely, that it became confusing for the Ss.

3.3 Class 3

3.3.1 Record of the lesson

The lesson was recorded in Eftlass with a qualified teacher aged around 40, who
spoke excellent English. She had no problem withrewerding the lesson and willingly
agreed. Though the lesson should have startedremh g&clock and | came half an hour
earlier she was sparkling with energy and self-ciamice. When | asked about the level
of her students she assured me, that at leasbhtlém possessed a kind of certificate,
FCE?, CAE® and some were preparing for Proficiency, whiclomsidered as a great

achievement with students around seventeen yeaurs ol

The interview with the T did not happen becausesd#®mned busy all the time and we
finally could not find few minutes for it. But | ithk everything important has been

already mentioned or will be in commentary.

L EFL - English as a Foreign Language
2FCE - First Certificate in English
3 CAE - Certificate in Advanced English
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1T: Last time we spoke about what,Hof2zo

2S: English literature.

3T: Yes,we talked about English literatu#hat part or what sections or what countries
are included, Luck®

4S: Ireland, Britain, Scottland and Wales.

5T: Ehm...(repeats the answeian you remember what important names of Irish
origin were mentioned? Which authors, Zu2ko

6S: (hesitates for a while)...Walter Scott.

7T:Hm, he wasn't Iristhe was...?

8S:Scottish

9T: No, Scottish, neEstef?

10S: James Joyce.

11T: (repeats it) YesWales, Luck@

12S: Johnatan Swift.

13T: Lukasi, Anybody else

14S: Oscar Wild.

15T: Yes and even.? Another playwright...... Samuel Beckett was Irish as|veeid
not a playwright....

16S: G.B. Shaw.

17T: Yes, As you can see the most important names ahesbforigin so we mustn’t
forget themWhat about English literature? Honzo, some impdémames.....

18S: Rudyard Kipling, Austen, Defoa, ShakespeaheisGe...

19T: We started talking about old English literature avel mentioned only one work,
who can rememb@rLibore..

20S: Beowulf.

21T:Uhm.What do we know about this work? What is it? Infacs...., lvon@®

22S: First .....

23T:Yes it is the first big work of old English litetae. What is the genre, Luk&si

24S: Poem.
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3.3.2 Commentary

When the lesson started, | realized that the stsdeere used to a certain schedule and
system, though the T seemed to me a bit disorgadrarzérst sight. At the beginning a
test was handed around, the discipline duringekg which lasted for about 15 minutes
and focused on the previous theme, surprised nasattly because the T did not have
to really control the situation. There was no sigreribbing from each other, talking or

looking somewhere else than into the test.

Then the T searched for the topic discussed irptaeious lesson and after the correct
answers were provided from the Ss she suggestetiheimig with more names as
expected. The lesson was managed systematicallyhes®Ss could follow without
bigger problems and they cooperated well. The Tedake lesson plan on asking
questions which | think kept the Ss active durimg whole time and also she connected
English with the knowledge from other subjects li€zech language or History.
Crosscurriculum links is one of the aims of the RVIPhe RVP is based on new
principals in educating policy which mainly meams dring new educative plan or
scheme to schools and teach Ss key competdasedefined in RVPhot a heap of

facts.

The lesson was not based on any textbook, all ossdrials were provided by the T

and chosen according to the topics for “A” levels.

3.4 Class 4

This class of twenty-three children at the ageinéror ten was very different as far as
the T's teaching style is concerned. At first, d diot mean to record the lesson as | did
not expect any sign of interaction according thevidedge of English, but then |

became glad | took it.

* RVP — ramcovy vzélavaci program
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3.4.1 Interview with the T

- Probiha v tétortide také jaka interakce a fip. Jaka?

(How does the interaction proceed if there is ahgli)

“Jisté, Ze jo. |ty maly d&ti jsou Sikovny. Pra¥ Ze u nich mozna je ta konverzace
plodngjSi , nez udch velkych. Fesou se na to,aby mohli ukazat, Zeaedi”.

(Of course, the small children are also clever. @twversation with them may be richer
than with the older ones. They are eager to prbgg know something. It is not about
English, it is about playing with English.)

- Pouzivate gakou webnici?
(Do you use any text book?)
“Ano, samozZejmg potrebujou se &eho drzet a&game z ni dkoly.”

(“Yes, they need a system and we use it for homieWor

1T: So, at first we will sing a song Bingo. Do you ursiand®

Ss: Jo, Yes.

(they sing aloud)

2T: And now we will play a game. | spy with my littleyee...nsco hledam,ano? | spy
something, &co, beginning with “p”. Hledamdto ,co zdina na “p” (points at the S)
3S: Pear.

4T: Uhm, pear

5S: Pencil.

6T: Yes, pencill spy something beginning with “b”

7S: Bingo.

8T: Yes, Bingo And now | spy something beginning with “c”

9Ss: (quiet)

10T: What is “c” in CzecR

11S: “C”

12T:Yes

13Ss: Cap, classroom, cat...

14T: Yes, maybel spy something beginning with “m”

15Ss: Mouse, mum, morning...

.25 -



16T: Yesandwhat is it good mornirng

17S: Dobré rano.

18T: Uhm, good afternoo®

19S: Dobré odpoledne.

20T: Uhm. Tak a te’, jak byste mi odpaddéli?Zkuste mi odpoddét na pozdrav.
Samozejy j4 vam tykam a vy mi vykate. Tak, Honzo, hello boy

21S: Good evening.

22T:Dobre ajak bystekla, dobry véer pani ditelko?

23S:(no response)

24T: Mrs teacher! A vsichni si i@knou.Reknste dobry veéer, pani ditelko!

25Ss: Good evening Mrs teacher.

3.4.2 Commentary

The T was identical as in class 1, but the approaab completely different which
surprised me. The same teacher with two differeathing styles. Though class 1 was
strictly taught in a “boring” way according to thextbook, class 4 was enjoyable with
the Ss singing and reciting. As | was explaine@sghlittle Ss were rather motivated
than taught, in the higher year it becomes therotfeey round. In spite of the fact |
believe that all Ss should be motivated irrespeabivthe age.

In spite of the fact the T created a pleasant ghm&®e in the classroom, she did not
possess any proper certificate in English and steasionally made grammar and

lexical mistakes as you can see in the followinggu

Class 4/turn 22-25
22T: Dolie a jak bygekla, dobry véer pani ditelko?

23S:(no response)

24T: Mrs teacher! A vSichni si toreknou.Rekrite dobry véer, pani ditelko!

25Ss: Good eveninglrs teacher.
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Instead of addressing her only with the word teackhe asked the Ss to title her Mrs
teacher, the exact Czech translation, which isangon mistake of Czech learners. The
difference between the exact Czech translationcamimon English phrase should be

emphasized in this case not eliminated and adjustdte Czech language.

| enjoyed these forty-five minutes | must say. T®& perceived English lessons as
relaxing ones, for them they evoked music, art gyiinastics in one, which is great
indeed. Within the time limit they were able to mmber 10 and more vocabulary items
without bigger problems. The interaction was corgland the T never forgot

feedback, usually positive and encouraging, whiels wot always the case in the other

classes.

3.5 IRE /IRF structure

The exact explanation of IRE/IRF is stated in theotetical part. For the practical part
my task is to specify some criteria which will hetpe to evaluate my recorded

materials.

To make it clear | created a chart for every clasgach one | picked up completed IRE
structures and filled them in and added whethey there said in English or Czech.

This was an interesting indicator.

| also examined how many times the T initiated @od it to comparison with fully
completed IRE structures, it means how often thi@ishes the structure with a kind of
feedback. Finally | used percentage pie charte&sier overview. As the records were
of different duration for creating the table | stemed the one of class 3 to similar length
as the other ones to make the calculation objectiledt all parts of exchanges colour
coded which will show us the Ss’ answers, whettmerword or full sentence. This will

be later analyzed in detalil.
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3.5.1CLASS 1

Blue-initiation
Red-feedback

Black-responses and the rest

Part of Turn
Individual turn IRE Cz/En No.

Well, let’s do the crossword now. Across zname

co? I Cz, En (M1
vodorovré R Cz (S)2
vodorovre E Cz (M3
A down? I En (M3
svisle. R Cz (S)4
Tak to je jasny, u tohdisla bude to slo¥ko

vzdycky z&inat E Cz (T)5
So number three, the past tense of buy. What is

past tense? I En (M5
minuly ¢as. R Cz (S)6
Yes E En (T)7
Number eight, complete the question, to znamer

chybi tam jedno slovo. What colour eyes....? WI

IS missing? I En (M13
Have you R En (S)14
What colour of eyes have you gdtakze chybi tan

have E Cz, En ()15
Next one is...l can jezdit na kole. I En (T)15
Ride R En (S)16
Yes, ride S mekkym i E Cz, En (T)17
Number fourteen..What do you look...? I En (T)17
Like R En (S)18
What do you look like E En (T)19

We can notice that the Ss mainly produce only onsdvanswers and what may also be
noticeable is that the relationship between Enghisi Czech in the English lesson is

quite surprising and | would say sad. The Ts oftéared Czech and English during
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exercises which was a pitty as the Ss respondé&amgtish and understood well. In my
opinion it underestimated the Ss’ skills a littie bhad the chance to observe that such
behaviour allowed the Ss to get lazier about Ehglisestions and as an activator they

only took the Czech version of the task.

Relationship between English and Czech
Class 1

46% @ English

54% m Czech

The T initiated the communication seventeen timmes @rovided the Ss with feedback
only six times. In other cases the structure ugualkses evaluation and instead of that
the T shoots another initiation, so the structsrefien presented as I-R-I-R which may
be more characteristic of hometalk than classtalk.

Relationship between all initiations and
completed IRE structure
Class 1

35%

65%

EIncomplete IRE
B CompletelRE
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3.5.2 CLASS 2

Part of Turn

Individual turn IRE Cz/En No.
But now first let’'s check your homework. Your task
was to write five statements. Takze minule jsme
délali praizkum a vaSim ukolem bylo napsét pét.
TakZe te’ jenom ty oznamovaciety I Cz, En (M1
One people have played golf. R En (S
Tady ale pozor E Cz (T3
People ale je, nebo jsou.... I Cz (M5
Jo lidi, takZe one person has played golf. R Cz, En (S)6
No nebo pupil, to samégjme¢ nemizeS napsat
people, jako jeden lidé. E Cz (T)7
Tak co jsme zjistili dal? I Cz (M9
Six people have ridden a motorbike. R En (S)o
Ano E Cz (T)11
And the last one, Marusko? I En (T)11
Jo, nobody R En (S)14
Nobody has seen a football match E En ()15
Is this room bigger than your room at home? | En (T)25
Yes R En (S)26
Yes, it is...asi bychom odpeuéli ve vétSine
piipadi. E Cz (T)27
Uhm, so are you tall@r I En (T)32
| don’t know. R En (S)33
Ok E En (T)34
Pete? I Cz (T)34
Is Dan fattest than Lenka? R En (S)35
No, you can't say fattest E En (T)36
Darn’? I Cz (T)36
Is Vitek old in the class? R En (S)3y
The oldest, ano? Tedy nejstarSi E Cz, En (T)38

Fifty-three turns happened altogether, from witatiy-one were told in English and

twelve in Czech.
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Relationship between English and Czech
Class 2

23%

O English
B Czech

7%

The T initiated nineteen times in the extract bompleted the structure to IRE with
feedback only eight times; the rest of responseslefawithout commentary.

Relationship between all initiations and
completed IRE structure
Class 2

@ Incomplete IRE
B CompletelRE

58%

3.5.3CLASS 3
Part of
Individual turn IRE Cz/En Turn No.
Last time we spoke about what,Hof2zo I En (M1
English literature. R En (S)2
Yes,we talked about English literature E En (M3
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What part or what sections or what countrigs

are included, Luck® I En (M3
Ireland, Britain, Scottland and Wales. En (S)4
Ehm...(repeats the answer) E En (T)5
Can you remember what important names of

Irish origin were mentioned? Which authorg,

Zuzkao? I En (M5
(hesitates for a while)...Walter Scott. En (S)6
Hm, he wasn't Irish E En ()7
he was...? | En (M7
Scottish R En (S)8
No, Scottish, n2 E En (M9
Estef? I En (M9
James Joyce. En (S)10
(repeats it) Yes E En (M11
Lukasi, Anybody else I En (T)13
Oscar Wild. R En (S)14
Yes E En (T)15
We started talking about old English literatyre

and we mentioned only one work, who can

remember? Libore.. I En (T)19
Beowulf. R En (S)20
Uhm, well E En (T)21
What do we know about this work? What is|it?

In factitis...., lvon®@ I En (T)23
first ..... R En (S)24
Yes it is the first big work of old English

literature. E En (T)25
What is the genrd_ukas® I En (T)23
Poem. R En (S)24
It's a poem of course E En (T)25
And what's interesting about it? Can you

remember, Honza? I En (T)25

It was written in sixth century. En (S)26
Uhm, between the sixth and eight centurieg E En (M27
Something else, Jana? I En (T)27

It has three thousand verse. En (S)2§
Yes it contains about three thousand verseg E En (T)29
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Well, talking about verses, what is interestir
about them or the style the poem was writte

9
b ?

™NJ

4

Vito.. I En (T)29
blankverse. R En (S)30
Yes E En (T)31
there is something else special.... I En (T)31
alliteration. R En (S)32
Uhm E (T)33
and what does it mean, Pavle? I En 33
Words start with the same... R En (S)34
Yes, words in the verse start or contain the

same letter, yeah E En (T)35
What else did we concentrate ont'&4 I En (T35
Geoffrey Chaucer. En (S)36
Uhm, E En (T)37
Which period? I En (39
Medieval? R En (S)40
medieval, uhm E En (M4l
And there were some information about his

life, what do we know about his life, Zuzko? I En (T4l
He had many jobs. En (S)42
Ok E En (T)43
Why was Canterbury importght I En (T)51
Because it was the town of the bishop. En (S)5
Yes E En (T)53
why was the city so important at the tithe I En (T)53
There was the...l don’t remember the name. En (S)S
Uhm, so there was a person Thomas Beckett

and he was killed, of course, it happened in the

twelfth century.. E En (T)55
What kind of journey was# I En (T)57
pilgrimage R En (S)58
Yes pilgrimage to the graves...shrine, ostatky,

nebo ja nevim, jo E En (T)59
What is typical of the book,Jirko I En (T)59

It mfeant to be about one hundred and twenry

stories... R En (S)60
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Yes, so he meant to write about one hundrd
and twenty stories but finally he completed

bl

one third of them. En (61
Who are the stories told by, Pavle En (M61
The first people En (S)62
the first people traveling to Canterbury, uhn En (T)63
What is special about these people? What ¢o

you know about their position in society? En (T)63
All clases. En (S)64
Uhm, so these people come from all social

groups En (T)65
These people are solving wide topical

problems, concerning....Lukasi? En (T)65
The wife had a lot of husbands. En (S)66
Yes, she had a lot of husbands, how many?

Five or six, n@ En (T)67
what does it medh En (T)74
Pozemsky Zivot. Cz (S)75
Ano. Cz (M76
What's typical of Renaissenee En (T)78
Pleasures En (S)79
Of course,yes En (T)80
and the second part of the nineteenth centyry

there is another stream.... En (T)83
Realism En (S)84
Realism, of course. The typical genre is a

novel En (T)85
And realism has usually some other adjectiyes.

In England or in Britain....jaky je tam

realismu® En (T)85
Critical En (S)86
Critical En (T)87
For Britain critical realism was typicakhy

critical? En (T)87
It provides critical view of society? En (S)88
Of course, it provides view of society En (T)89
Pardor? En (T)93
Angry young men! En (S)94
No no En (T)95
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But...? I En (T)95
trial revolution R En (S)96
Yes E En (T)97
What else? I En (T)102
Society...... changed the way of thinking En (S)10
Fine, nebo devision of society E En (T)104
And people moving to ...? I En (T)104
Towns R En (S)105
Towns, of course,ie E En (T)106
But people lived in terrible... | En (T)106
Conditions. R En (S)107
Conditions, of course E En (T)108
And also dtska prace... I En (T)108
Children work R En (S)109
No anebo children labour,?0 En (T)110
Children had to work in terrible conditions gnd
there is a special nhame for it. I En (M110
Slums R En (S)111
Slums uhm. Rooms with no light, no
electricity or water supply, many families
living together E En (M112
Relationship between English and Czech
Class 3
2%
B English
W Czech

98%
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Relationship between all initiaons and copleted
IRE structure Class 4

58%

E Incoplete IRE
B Completed IRE

3.5.4 CLASS 4

Part of
Individual turn IRE Cz/En Turn No.

And now we will play a game. | spy with my
little eye...reco hledam,ano? | spy something

néco, beginning with “p”. Hledamdto ,co

z&ina na “p” I Cz, En (M2
Pear R En (S)3
Uhm, pear E En (M4
| spy something beginning with “b” I En (T6
Bingo R En (S)7
Yes, Bingo E En (T)8
What is “c” in CzecR I En (M1o0
“C” R Cz (S)11
Yes E En (T)a2
And now | spy something beginning with “c” I En (T)8
Cap, classroom, cat... R En (S)13
Yes, maybe E En (T)14
| spy something beginning with “m” I En (Mi14
Mouse, mum, morning... R En (S)15
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Yes E En (T)16
what is it good mornir@ I En (16
Dobré rano R Cz (S)17
Uhm E En (T)18
good afternoon I En (T)18
Dobré odpoledne R Cz (S)19
Uhm E En (T)20
Tak a te’, jak byste mi odpasdéli?Zkuste mi

odpowdét na pozdravSamorzejmé j4 vam

tykdm a vy mi vykéate. Tak, Honzo, hello boy I Cz (T)18
Good evening R En (S)19
Dobre E Cz (T)20

Relationship between English and Czech
Class 4

O English
B Czech

70%

Relationship between all initiaons and
copleted IRE structure
Class 4

58%

B Incoplete IRE
B Completed IRE

3.5.5 Initiation
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In all our cases the T initiates. In my opinionatths one of the differences from
hometalk, where a child often starts the flow odesgh with any kind of question and a

parent is to answer.

“ Mum, where is my school bag?”
“Where you have left it, darling.”

(author’s example)

Home talk is based upon true questions in compatisahe classroom conversation. In

the classroom the T just examines the Ss’ knowleahgénly with display questions.

My aim was to pick all the initiations and set soongeria for assessing the initiations
and also the whole lessons. In this chapter | did shorten any of the materials
transcribed, because | meant to draw an objecisterg of the T's style encouraging

the Ss to talk.

In the theoretical part | presented types of verbgiation to be able to put it into a
table and then divide it into_informinkfthe T either provides the Ss with language
information or instructions what to do and promits Ss to link to it somehow or the
Ts often do not finish an utterance she/he pawgieish also means for the Ss that they
expect a reaction, it is a kind of gap filling taskhe intonation parallels yes/no
questions, which means a rise at the end of a rsembe _eliciting E(By eliciting |
understood asking questions, which | categorizea in

- Referentia(Rf)

- Display(Ds)

and then to_yes/nand “wh. The last way how to initiate is_directing, Dvhich |

understand as giving orders or suggesting something
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3.5.5.1 Non-verbal initiation

The Ts in the recorded classes used two main typmstiation, verbal and non-verbal.
Non- verbal initiation occurred sometimes in athsdes and as such | would consider

also calling on somebody by pointing at him, noddn giving a glance initiation.

Ss in class 4 had a pattern similar for every lessast the T's entrance made them to
recite a short rhyme. When the teacher took pistwe fruit without a word, the
students automatically shouted various items oabatary for fruit because they knew

what would follow and what they were wanted to do.

3.5.5.2 Verbal initiation

My records will show what kind of initiation is theost common and prove it in table.
Are questions the most often used type of initr@icAnd do Ts ask more often
YES/NO or “Wh” questions?

Class 1
Type
of
Turn | Type of | questio| Yes/No
Individual initiation No. [initiation n "Wh"
Well, let’s do the crossword now. Across
4 CO7?
znamena co” 1 D+E Ds Wh
So number three, the past tense of buy. What
o o
is it past tense” 5 E Ds Wh
is. ?
So the past tense of buy is..~ 7 E Ds Wh
i 2
What is number seven? 9 E Ds Wh
No u vlagi spiS pouzijeme.... 11 E Ds wWh
- =

A jak se to pise” 12 E Ds Wh
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Number eight, complete the question, to

znamena, chybi tam jedno slovo. What colgur
eyes....? What is missing? 13 E Ds Wh
Next one is...l can jezdit na kole. 15
Number fourteen..What do you look...? 17 E Ds Wh
Class 2
Type
of
Turn | Type of | questio| Yes/No

Individual initiation No. |initiation n "Wh"
Your task was to write five statements. Takze
minule jsme dlali prizkum a vasim ukolem
bylo napsat § vét. TakZe td’ jenom ty
oznamovaci &ty. 1 D
One peolpe.... 3 D
People ale je, nebo jsou.... 5 E Ds Y/N
Takze people je lidé a person je... 7 E Ds Wh
Tak co jsme zjistili dal 9 E Ds Wh
And the last one, Marusko 11 D
Tak dal bychom opakovali stapvani
piidavnych jmen, takZe bych vas vyzvala,
abyste vymysleli §aké otazky. Pég, are you
better at Czech than Lenka? 15 I+B Dp Y/
No, I am...? 17 Wh
Radku, are you the tallest in your group 19 Ds Y/N
Is the television older than you in your
opinion? 21 Ds Y/N
Is this room bigger than yours 23 Ds Y/N
Is this room bigger than your room at home o5 Ds YIN
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Tak a t@’ bych ch&la jeSt dalSi otazky na
vaSe spoluzaky 27 D
No tak!Otazky, kdo jereba nejvyssi veide,
nebo nejmensi nebo jésta tuhle mistnost 29 D
Uhm, so are you taller 32 E Ds Y/N
Pete? 34 D
Dan 36 D
Tak bychom si mohli &oho myslet nebo
predstavovat a ostatni budou hadat, kdo to
je,ano?Tak kdo chce &#? 38 E Rf Wh
Tak ja si mohu &oho gedstavovat. Tak,
muzete se ptat 40 D
Class 3
Turn Type of | Type of | Yes/No
Individual initiation No. [initiation |question|"Wh"
Last time we spoke about what,Honzo? E Ds Wh
What part or what sections or what countries
are included, Lucko? 3 E Ds Wh
Can you remember what important names of
Irish origin were mentioned? Which authars,
Zuzko? 5 E Ds Wh
He was....? 7 E Ds Wh
Ester? 9 D
Wales, Lucka? 11 D
Lukasi, Anybody else? 13 Ds Y/N
And even...? Another
playwright...... Samuel Beckett was Irish as
well and not a playwright.... 15 E+ Ds Whl
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As you can see the most important names

are of Irish origin so we mustn’t forget them.

What about English literature? Honzo, some

important names..... 17

We started talking about old English

literature and we mentioned only one work,

who can remember? Libore.. 19 E Rf WH
What do we know about this work? What |s

it? In fact it is...., lvono? 21 Ds Wh
What is the genrd ukasi? 23 Ds Wh
And what's interesting about it? Can you

remember, Honza? 25 Rf Wh
Something else, Jana? 27 E DS Y/IN
Well, talking about verses, what is

interesting about them or the style the poém

was written? \o.. 29 Ds Wh
There is something else special.... 31 I+0

And what does it mean, Pavle? 33 E Ds Wh
What else did we concentrate ont&/? 35 Ds Wh
He was the basic representative of which

part, Jano? 37 Ds Wh
Which period? 39 E Ds Wh
And there were some information about hjs

life, what do we know about his life, Zuzko? 41 Ds Wh
What else? 43 E Ds Wh
His best work, llono, is... 45 Ds Wh
Martino, why Canterbury? 47 E Ds Wh
What was Canterbury? 49 E Ds WH
Why was Canterbury important? 51 E Dy wh
Why was the city so important at the time} 53 E Ds Wh
Veroniko, what happened? People started ... 55 Ds Wh
What kind of journey was it? 57 E Ds Whl
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What is typical of the book,Jirko?

59

WH

Who are the stories told by, Pavle?

61

U7

What is special about these people? What do

you know about their position in society?

63

h'wW

These people are solving wide topical

problems, concerning....Lukasi?

65

I+E

Wh

What happened in this fairy tale?

67

NJ

What was typical of this period in general]

The main concentration was on what?

70

Oor?

72

Wh

What does it mean?

74

Wh

What else?

76

Wh

What's typical of Renaissence?

78

And we should mention some important
names. Which names did we mention last

time?

82

Ds

Wh

And the second part of the nineteenth

century there is another stream....

83

+D

And realism has usually some other

adjectives. In England or in Britain....jaky|je

tam realismus?

85

I+E

Ds

Wh

For Britain critical realism was typical, why
Critical?

87

I+E

Ds

Wh

Why was it so typical for England?

89

Ds

WH

What do we know about England of

nineteenth century?

91

Ds

Wh

Pardon?

93

But...?

95

Ds

Wh

Takze England underwent the period of
industrial revolution, bringing new

discoveries but also, on the other hand...|.

What was the result of the revolution?

People.....nm?

99

Ds

Wh
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What else? 102 E Ds Wh
And people moving to ...? 104 E Ds Whj
But people lived in terrible... 106 E Ds Wh
And also dtska prace... 108 I+D
Children had to work in terrible conditions
and there is a special name for it. 110 [+D
Class 4
Type of | Type of | Yes/No
Individual initiation Turn No. |initiation |question|"Wh"
So, at first we will sing a song Bingo. Do
you understand? 1 D+E Ds Y/N
And now we will play a game. | spy with
my little eye...rkco hledam,ano? | spy
something, &co, beginning with “p”.
Hledam rco ,co zaina na “p”. 2 I+D
| spy something beginning with “b”. 6 D
And now | spy something beginning with
“c’. 8 D
What is “c” in Czech? 10 E Ds Wh
| spy something beginning with “m”. 14 D
What is it good morning? 16 E Ds Wh
Good afternoon? 18 E Ds Wh
Tak a te’, jak byste mi odpasdéli?Zkuste
mi odpowdét na pozdravSamozejny ja
vam tykam a vy mi vykate. Tak, Honzo,
hello boy! 20
Jak bysekla, dobry veer pani ditelko? 22 E Ds Wh
Rekrite dobry véer, pani ditelko! 24
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On the basis of our overview we can only confirmttimost common form of initiation
is a question. Yes/No question is significantlyslesed than “wh” one, though easier
for the Ss.

The Ts most often initiated by “what”. | recordedly 9 Yes/Noquestions and9

“wh” questions from which:

45 began witH'what”
5 began with'why”
4 began with‘which”
2 began with'who”
2 began with*how”

What does it say about eliciting in general? "Whatiestions are the easiest for Ss to
answer because usually they do not require anyfé#g”, only one or two words as an
answer, while “why” or “how” questions should ulya&ventuate in longer responses.
How many longer responses the Ss really producBdevstatistically demonstrated in

the following chapter.

3.5.6 Response

Response came from the S who was targeted by tioitia As | could notice,
unfortunately the classroom conversation usualiytaioed just one-word response in
contrast to home talk and from these examples wesea, that it may be caused by

asking so many close-ended (closed) or displaytipunss

In the table below | showed how many times the ri&sl tto create a full-sentence
response. For full sentence | counted a meaniragfsiver longer than one word. After
that | gathered them in a special chart for getthmyidea how the Ss managed it. It is
also interesting to observe how many of them areect(in bold).
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Response CLASS/Turn
-0- 1
One people have played golf. 2/2
Aha, one people has played golf. 2/4
Jo lidi, takZe one person has played golf. 2/6
Six people have ridden a motorbike. 2/10
Em...Are you as small as Lenka? 2/30
| don’t know. 2/33
Is Dan fattest than Lenka? 2/35
Is Vitek old in the class? 2/37
Are you man or woman? 2/41
Are you man? 2/43
Are you old? 2/45
Are you more? 2/49
Play you films? 2/51
It was written in sixth century. 3/26
It has three thousand verse. 3/28
Words start with the same... 3/34
He had many jobs. 3/42
Because he worked in Canterbury. 3/47
| don’t know. 3/50
Because it was the town of the bishop. 3/52
There was the...l don’'t remember the name. 3/54
It meant to be about one hundred and twenty stories 3/60
The wife had a lot of husbands. 3/66
They concentrated on people. 3/71
It provides critical view of society. 3/88
Society...... changed the way of thinking. 3/103
Good evening, Mrs teacher! 4/25
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When we look at the table above at first we canasddéference between class 1 and 4
and the rest two. It is not by accident as the meatl two classes with only one full-
sentence response were led by the same T, thowgs d could be beyond our
classification because of the Ss’ aglass 1showed us a surprising realityrom 9
responses the Ss were not able to provide any fidentencé Why is that? In my
opinion they were not led to do so, as this isexd®sir a T who is not confident about
her/his own knowledge of English. In such a case $$ may be trained to learn
vocabulary by heart and then to fill it somewherg Im real situation they will be

useless as unable to ask about the common thigglk®ut a way to a railway station.

Correctness is quite an interesting marker. Thagbs 2 provided the highest number
of longer answers, not many of them were correbiciv matches with their age and
level of English. Naturally the older students there sophisticated and complicated

structure, which the research confirmed.

Class 2provided a richer spectrum of responses. Gramaibtithey were not difficult
but still there was at least an effort to use mibian just one word or a phrase in

answersThere were 13 complete sentences out of 25 answgs2%).

For Class 3,as the research shows, more complicated gramnwwaiscteristic which
corresponds with the Ss’ age and level of EngliBlut what does not correspond with
the level of English is the amount of full-sentemesponsed-rom 49 answers only 13

were complete(27%)!!

Ss inClass 4produced only one full answer, but | would seesitnatural due to the
short time they have been studying English. Regatso had a non-verbal character,
e. g. when the T gave the S a nod the S stood dpvant to the blackboard. These
small children reacted very well, but mostly to ttieals they were used to. The T
played a song and they automatically stood up #aqped their hands and because the

T evaluated the whole action as “very good” | woulok be afraid to count it as a
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completed IRE/F structure. Anywdsom 11 answers only 1 could be taken as a full

sentence (9%)

In fact, in none of the recorded classes the TdskBue open-ended question though
the plan for each lesson was different and henee&sthdid not have the opportunity to

express themselves in longer units.

Considering different ages and levels of Englismeairded Ss they all tended to one-
word answers which they deemed necessary. It wi@sesting to observe the Ss
sometimes started the sentence with one or two svardl just waited for the T to
complete, which usually happened. Ss also relietheimn T when they did not know the
exact vocabulary itennstead of trying to find another word of a similaeaning,
simply | think Ts taught them being inactive. Ofucge time matters, so | noticed that
the way of suggesting the correct word is ofterckei than letting the Ss think for a

while.

Example:
Class 3/turn 21-23

T: Uhm, well. What do we know about this work? Wisait? In fact it is...., lvono?

T: Yes, it is the first big work of old English literaure. ...

Class 3/turn 31-35

T:Yes and there is something else special....

S: alliteration.
T: Uhm andwhat does it mean Pavle?
S:Words start with the same...

T: Yes,words in the verse start or contain the same letteyeah?...

In fact the T “steals” S’s turn and the time appiaiged for the S’s answer, which is not
fair. Why does the T actually do it? She eithezginot believe in Ss’ ability to produce
the correct answers him/herself, which btw woukbampeach her teaching skill or she

feels pressed by time. However, | consider theolesss a chaotic one without any
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success to create a conversation and developingn8spendent thinking and self-
confidence.

3.5.7 Intonation

Rise or fall intonation in Ss’ answers may havenfinfluenced the T's reaction. As |
could notice fall intonation marks S’s certaintyhieh allows T to omit evaluation,
while when he/she uses rise intonation the T mdybraure whether the issue is clear
for the Ss and he/she then confirms or rebuts tisver through evaluation. The

following examples will illustrate this fact.

A) class 1/turn 1-5

T: well, let's do the crossword now. Across znameoa
S:vodorovné (fall intonation)

T: vodorovré. A down?

S:svisle.(fall intonation)

T: Tak to je jasny, u tohe¢isla bude to slo¥ko vZzdycky z&inat.

B) class 1/turn 15-17
T: What colour of eyes have you got? TakZe chymi i@ve. Next one is...I can jezdit

na kole.
S:ride (rise intonation)
T: Yes, ride. S rekkym i...

3.5.8 Evaluation/ Follow up/ Feedback

Every action usually provokes feedback. Feedbactkas‘fuel” for interaction. | have
already stated that we can divide feedback intduati@e and non-evaluative. The

research on the recorded classes will prove whit¢hem is more frequent. Whether Ts
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concentrate mainly on not cutting Ss short and kibepcomplexity of the topic or

evaluating correctness of particular answers.

| would like to emphasize that short evaluativedtesck as well as non-evaluative
feedback is necessary in the process of learnioth Bf them should be performed in
parallel. The one the T uses depends very mucthetesson plan, whether it focuses

on grammar or conversation.

Evaluative (E)/
non-evaluative
Feedback Class/turn | (N-E)

Vodorovre. 1/3 E

Tak to je jasny, u tohdisla bude to slo¥ko vzdycky
za&inat. 1/5 E

What colour of eyes have you got? Takze chybi tam

have. 1/15

Yes, ride. S rekkym i. 1/17

What do you look like. 1/19 E
Tady ale pozor... 2/3 E

No nebo pupil, to samégjm¢ nemizeS napsat people,

jako jeden lidé. 217

Ano. 2/11

Nobody has seen a football match. 2/15 N-E
Yes, it is...asi bychom odpeuli ve vétSine pripadi. 2127

Ok. 2/34

No, you can’t say fattest. 2/36 E
The oldest, ano? Tedy nejstarsi. 2/38 E
Yes,we talked about English literature. 3/3 N-E
Ehm...(repeats the answer). 3/5 E
Hm, he wasn't Irish . 37 E
No, Scottish, ne? 3/9

James Joyce. Yes. 3/11

Yes. 3/15
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Uhm, well. 3/21 E
Yes it is the first big work of old English literae. 3/25 E/N-E
It's a poem of course. 3/25 E
Uhm, between the sixth and eight centuries. 3/27) -EN
Yes it contains about three thousand verses. 3/29 -E N
Yes. 3/31 E
Uhm. 3/33 E
Yes, words in the verse start or contain the satter|

yeah. 3/35 E/N-E
Uhm... 3/37 E
Medieval, uhm. 3/41 E
Ok. 3/43 E
Yes. 3/53 E
Uhm, so there was a person Thomas Beckett and he

was killed, of course, it happened in the twelfth

century... 3/55 N-E
Yes pilgrimage to the graves...shrine, ostatky, rjabo

nevim, jo. 3/59 N-E
Yes, so he meant to write about one hundred and

twenty stories but finally he completed one thifd o

them. 3/61 N-E
The first people traveling to Canterbury, uhm. /6 N-E
Yes, she had a lot of husbands, how many? Five qr

six, ne? 3/67 E
Ano. 3/76 E
Of course,yes. 3/80 E
Realism, of course. The typical genre is a novel. /853 E
Critical. 3/87 E
Of course, it provides view of society . 3/89 E
No no. 3/95

Yes. 3/97

Fine, nebo devision of society. 3/104 E
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Towns, of course,ne? 3/106
Conditions, of course. 3/108

No anebo children labour, jo? 3/110 E
Slums uhm. Rooms with no light, no electricity or

water supply, many families living together. 3/112 N-E
Uhm, pear. 4/4 E
Yes, Bingo. 4/8 E
Yes. 4/12 E
Yes, maybe. 4/14 E
Yes. 4/16 E
Uhm. 4/18 E
Uhm. 4/20 E
Dobre. 4/20 E

The table shows clearly the score. Majority of tbedback has an evaluative character.
The T often reduces her feedback to only one wordhe evaluates by repeating the

correct answer.

In class 3 the T usually repeats S’s answer glesetaborates on that and continues in
the lesson discourse. In her lesson we met nouatiaé feedback more frequently
than in other classes. | marked two parts of feeklbay red colour. These are
interesting because at the first sight they lokk k typical non-evaluative feedback but
when you consider the context you will notice thias not so easy. The T does not
correct the S, she does not even wait for theafudwer, though the S’s level of English

allows him to produce the whole sentence.

Class 3/turn 23-25
T:What do we know about this work? What is it? dwtfit is...., lvon®

T: Yes it is the first big work of old English Iii@ure (the T cuts the S’s flow of speech
and provides the correct answer herself)
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Class3/ turn 33-35

T:...and what does it mean, Pavle?
S: Words start with the same...(pauses and takaslg th

T: Yes, words in the verse start or contain theeshatier, yeah{interrupts)

4. Conclusion

The aim of my Diploma Thesis was to analyze intéoas in sample classes and find
out the specific features of classtalk in comparism hometalk. | was also curious if
the language lessons had more monological or da@bgharacter. | uncovered that all

the Ts attempted to promote dialogue.

Because of the fact | had known the lesson plaf@dé¢he lessons and interviewed the

Ts | did not expect anything of the analysis tgsse me. | was mistaken.

The very first result |1 found uneasy became the that except for class 4 we
misunderstood with the Ts when we agreed on coatiersl lessons. For me it was sad
that conversation for Czech Ts can mean readingegong from the textbook as in
class 1 and 2 or a dominant performance as in @as¢here the Ss hardly had the

opportunity to produce more than one or two wordséply.

4.1 English versus Czech

According to the interviews | gained an idea the bulk of lessons would be led in
English, which the research drawing the relatiomsbetween English and Czech
actually confirmed, as in each class English laggubeat Czech as for percentage.
Despite this fact | would pause on class 1, wheeeBn/Cz ratio was nearly balanced. Is
it really necessary to use Czech in all the cakesTt did? When | listened to the
recording again | concluded that in many exchanties Czech phrase was not
necessary. | noticed that the Ss usually triedeepkthe English line as long as the T
did.
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Let us compare class 1 and class 4 taught by the Ja There is no doubt that with
younger Ss the amount of English should be as lasgthe Ss can absorb and really
seventy percent of the conversation in class 4amaslucted in English. In class 1 the
same T reduced English to only fifty-four percahfjugh the process of learning was
even supported by the textbook for most of thededsne. There still occurs the fact
that the T did not accept the textbook as a swtabke and was not keen on it but why
did not she use her own materials then? When Idakke she told me that none of the
students were going to apply for any language Bigjfool so they approach English
lessons as free entertainment. But it is alwaysTthéo sets the rules and thought they
did not need English at that moment it was stiltaphe T to attract them. | think the T
resigned at that point. The lack of English in hesons caused the Ss’ inability to
make a proper sentence with the subject and the wetheir correct positions and
therefore also an inability to use English witholutes outside the classroom in real life.
This is often the case and it was the case wheaslavstudent and for me it signalizes
that we do not teach children to be able to speadligh but to get good marks. Ts

educate Ss for exams, not for English as a comratiaictool.

4.2 IRE complete/incomplete

While marking the parts of IRE for each class luat, that when the T does not
provide any feedback and the lesson does not daergroper IRE structure, something
was wrong. But then | transcribed class 3 and neiceg only IRE structures, perfect

and regular. But the lesson was not perfect atsait had looked at first sight to me. The
T asked and the S answered usually correctly. 8sivledge amazed me but then |
began feeling like watching a gun battle. In higtl®ssons this would not surprise me,
but in language teaching? The reason also originatevery short turns, one shot,

another shot and again. It kept everybody involaed alert. On the basis of that | dare
to claim that despite the fact that IRE happengueatly as | showed in the graphs for
all recorded classes, feedback can be omitted withay bigger consequences. The
guestion is why. | came to conclusion that Ts offemnot evaluate correct answers as
they take them commonplaces. In Czech schools&samasionally used to not being

evaluated and complimented when their responserigat. A teacher simply begins a
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new initiation by calling another S, which meanatt8’s answer was accepted and the
S understands it. While when the response is wiandpe T's opinion, he/she will
hardly leave it without evaluation. As for me | agwith correcting Ss’ mistakes, but as

well as the T assesses he/she should also emplsssigeccess!

In class 2 from turn 40, where the T initiates @gping game, no IRE occurs and still
the S gets feedback by the T but in a differeninfthan “yes, no, correct, wrong”. You
can notice that the fact the T was not going tduata the responses encouraged Ss to
cooperate (there are two exceptions when the Tectd the S-in bold). Conversation
without all parts of IRE was more natural and ewvbkeme talk.

Class 2/turn 41-56

41S:Are you man or woman?
42T: | can only say yes or no.
43S:Are you man?

44T: Are you a man?’es | am.
45S:Are you old?

46T: Well,how old do you mean?
47S:fifty?

48T: No, I'm not.

49S:Are you more?

50T:Are you older? Yes, I'm.
51S:Play you films?

52T: No I'm not an actor.
53S:Singer?

94T: Yes, | am.

55S:Charles Gott?

56T: Yes, I'm Karel Gott.

But it is not the same with class 4. | have alreatntioned that for younger Ss the

feedback, especially positive, is necessary. Th@ee it and demand it and the T was

excellent in providing it.
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4.3 Questions display/referential and responses

The research uncovered that Ts most often initgteasking display questions and
factual questions (mainly “what”). The Ts producedy two referential questions (to
which they did not know the answer). That showsapgroaches to learning. Ss are not
supposed to produce their own ideas they are sedptts produce facts they have
learnt. 1 must admit | found the number of only tweferential questions shocking.
Maybe when the T presents new grammar, where he#sbes to hear from Ss exact
facts (irregular verbs, items of vocabulary ettwould not expect him/her to produce
thousands of referential questions, but all of mgords were supposed to be taken in

lessons focused on conversation!

| regret to say that one of the Ts told me in difice that referential questions “are
only a consumer of time (poz&&asu in Czech) and it is sometimes terrible to iste
the answers to the questions™!!! Unfortunately tiHa oppose to her. It is T's job to
listen to the Ss, is not it? In this case the fiasinterested in Ss’ lives and she does not
try to cover it. But if the Ss are taught to commeate, they must learn through
communication. | understand that it would probatalge a while for the S to express
him/herself but | would stress it as a great matwand self-confidence builder for the

Ss and also it shows the T's interest.

Analyzing responses | was curious whether the siisdeere able to create a longer
answer than just one word. | found that full-sentereplies are not only about the Ss’

ability but also about Ts tolerance and patience.

The research discovered a very interesting realitgn we compare results of class 2
and 3. The language of the responses confirmsifistaht level of English. Though in
class 3 most of the replies were grammatically lemtally rich, the Ss only produced
27% of longer sentences while in class 2, where khewledge of English was
significantly lower, the Ss created 52% longer seoés. The conclusion becomes
transparent. The dominance of the T limits them doés not allow them to express
what their knowledge would. | had to ask myself vehiney could develop that level of
English if their whole studies proceeded in a samihtmosphere. Apart from the
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dominance of the T also “maturita” exam may bepgheblem. It pushes Ss to fill their
heads with facts and facts and it naturally infeeshthe teaching process. In the last

years of grammar schools English lessons chanfgetdilling.

4.4 Feedback evaluative/non-evaluative

Evaluative feedback is typical of our schools asdved. Ts like evaluating with short
and clear follow up (yes, no, correct etc) and 8salme used to it. Non-evaluative
feedback sustains the integrity of the lesson asawdd follow in class 3, in passages
marked in the table of feedback. In the lower yedrslementary schools Ts did not use
any non-evaluative feedback but one (class 2).hkn TS’ opinions non-evaluative
feedback does not draw an attention to mistakesist agree that with smaller learners
in the non-evaluative feedback the correction isthat visible. On top of that younger

Ss need clear instructions and they react betteletoly evaluative feedback.

But anyway generally speaking both types of feekllpday indispensable role. | could
observe that evaluative feedback fits better wits Borrect answer because it
appreciates what the S had said, while non-evakdtillow-up suits better for wrong
answers where the T corrects it anyway while eegeating it correctly, but actually
does not emphasize the error.

As | mentioned in chapter 4.2, feedback can be sigpally omitted in parts of the

conversation where it may disturb the discoursewéi@r, feedback belongs into the
school classrooms and every S likes to be appestattleast from time to time.
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5. RESUME

Pro mne, jako pro budouciho pedagoga, je:8rsp interakce mezicitelem a Zakem
jedno z klgovych a také velmi zajimavych témat a jeji sprava@openi se mi zda byt
piedpokladem pro zdidou praci witele. Proto jsem interakci ve Skolridé zvolila
jako nangt pro svoji diplomovou praci, ktera je ragdna do dvouwasti, teoretické a
praktické.

V prvni teoretickécasti se zawtuji na vyswtleni podstaty IRF struktury podle praci
nékterych odbornik a fakticky popisuji moznosti, které skytaji jedinagt vymeény mezi
ucitelem a zakem. IRF nebo také IREeg@stavuje vzor pro komunikaci ve Skolfitlé a
znamena $idajici se promluvy Zaka acitele, konkrétg I-Iniciace ke komunikaci,
R-odpov¥d Zaka, F/E-z§tna vazba ¢itele. Iniciovat niize Witel nékolika zpisoby,
nag. raiznymi typy otazek nebo pokyny, a ty pak saiegpmé ovlivni reakci studenta.
Zrovna tak ditelova zgtna vazba méadkolik podob, které v tétdasti popisuiji.

Jak uz je vySe naztno, komunikace ve Skolnfidé nemize probihat bez osoby
wcitele a zaka. Vysitleni jejich roli ve Skolnidé je v teoretickécasti wnovana
podkapitola.

Také jsem povazovala za zajimavé se zminit o rozkldsické Skolské konverzace
ucitel-Zak a porovnat ji s interakci mimo Skoliidt tak, jak to publikuje Sage (2000),
neba@ se domnivam, Ze by vyuka argihy méla probihat pokud mozno
prostednictvim spodoby s realnymi situacemi, tzn. cwicej prakticky.

Pro praktickoucast jsem piidila nahravky étyt tfid s rozdilnou znalostni arovni
anglictiny, pod vedenim tznych witeli. Prepsané nahravky jsem analyzovala a
pomoci tabulek znazornila jevy souvisejici s IRRilgurou. V prvni podkapitole IRF
struktury, tykajici se iniciace, jsem vSechny iagg identifikovala a vypsala, o jaky se
jedna druh a zda je opravdu &eejtjSi iniciaci otazka. Tabulka znazoiici odpowdi
ilustruje nejen mnozstvi viceslovnych odpdiy ale také p&et €ch gramaticky
spravnych. Dale #zajimalo, jak vzhledem ke své pokitosti, dokaze zak v odp@édi
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vyuzit gramatickych a lexikalnichégdomosti a zda mu ubec poskytne titel k

seberealizaci pt¢bny prostor.

Ucitel by mél také ohodnotit Zaka&uakou zg@tnou vazbu. Zda se takéjd a jakymi
prostedky, tomu je ¥novana podkapitola nazvana ,feedback”. V té se tak#uji o
tom, jak reaguje Zak, pokud Zadnowtmou vazbu od ditele nedostane a pfk tomu
vibec miZze dojit. Evaluaci Zzakovy odpédi také ovliviiuje intonace respondenta, ktera

nazn#uje, zda si je student v odpalr jisty, ¢i nikoli.

Jednim ze zajimavych ukazatddvality vyuky je procentudlni vyj&dni mezi uzitim

¢estiny a angtitiny v hodirg anglického jazyka, které v praktickésti navic uvadim.

Ucitelky ve vSech vybranychitdach mi vySly ochothvstic, nechaly i nahlédnout do
svych giprav a podaly mi péébny komentd k nahravanymiidam . Nicmén jsem
dosgla k zavru, Zze by se &la ve vyuce cizich jazygkmére vyskytovatcestina . Také
m¢ prekvapilo, jakou il zkoumany vzorek ditela tendenci nedat Zékn ténti zadny
¢as na odposd’, ¢imz dochézelo k velice kratkym vymam, které bych frovnala

k zjiStovani dat a faktv cjepise, spiSe nez k vyuce komunikace v cizim jazyce

Porovnanim iid raiznych wkovych kategorii jsem dosja k nazoru, Ze v maturitnim
ro¢niku se pod vlivem blizici se zkouSky &mh schéma vyuky na prost&ani se

faktim, coz vede k zamysleni, zda maturita opravdu ghoii funkci a zda zkousSka
z anglického jazyka ma spiSe petiv Zakovu schopnost ném se zadana témata

zpantti, nebo jeho dovednost komunikovat#rigjuSném cizim jazyce.
Cilem moji diplomové prace nebylo pouze statistipkypsat gkteré jevy, ale hlawh

prostednictvim odhaleni dkterych neSvar nahraného vzorku citeld pomoci

sowasnym i budoucim vyiwjicim s koncepci jejich vlastnich hodin anglickgamyka.
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Appendix 1
Class 1

1T: Well, let’s do the crossword now. Across znaénea?

2S: Vodoroveg.

3T: Vodorovre. A down?

4S: Svisle.

5T: Tak to je jasny, u tohdisla bude to slo¢ko vzdycky z&inat So number three, the
past tense of buy. What is it past tense?

5S: Minulyc¢as.

7T: Yes So the past tense of buy is..?

8S: Bought.

9T: Veznigte si slovniky k ruceWhat is number seven?

10S: Light.

11T:No u vlasi spiS pouzijeme....

12S: BlondA jak se to pise

13T: Stejrt jako vcestire. Number eight, complete the question, to znamendidam
jedno slovo. What colour eyes....? What is missing?

14S: Have you.

15T: What colour of eyes have you gdtakZze chybi tam havélext one is...l can
jezdit na kole.

16S: Ride.

17T:Yes, ride S mekkym i. Number fourteen..What do you look...?

18S: Like.

19T: What do you look like
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Appendix 2

Class 2

1T: Well, we are going to check your homework and tthersome excercise in your
workbook. And we are going to play a guessing gaad’m going to pretand a person
and you are going to guess who | am. Sasjo® vy si potom taky mizete vymyslet
n¢jakou cizi osobu a zjivali bychom jeji totoznost. But now first let’sestk your
homework. Your task was to write five statementskZe minule jsmedali prizkum a
vasim ukolem bylo napsattpvét. TakZe te’ jenom ty oznamovaciety.

2S: One people have played golf.

3T: Tady ale pozogne peolpe....

4S: Aha, one people has played golf.

5T: People ale je, nebo jsou....

6S: Jo lidi, takze one person has played golf.

7T: No nebo pupil, to samégjmé nemizeS napsat people, jako jeden liflakze
people jdidé a person je...

8S: Jedentlovek.

9T: Tak co jsme zjistili dal?

10S: Six people have ridden a motorbike.

11T: Ano. And the last one, Marusko?

12S: Last?

13T: To posledni.

14S: Jo, nobody.

15T: Nobody has seen a football matdio me sice trochu fekvapuje, ale budiz.
Samozejmeé dal budeme ffedpiitomnyéas opakovat, jeho pouZzitak dal bychom
opakovali stupovani gidavnych jmen, takze bych vas vyzvala, abyste vyehys
n¢jaké otazky. Pég, are you better at Czech than Lenka?

16S: No.

17T:No, l am...?

18S: No, I'm not.

19T: Radku, are you the tallest in your group?

20S: No, | am not.

21T: Vito, is the television older than you in your opinion?
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22S: Yes, itis.

23T:Is this room bigger than yours?

24Ss: (No response)

25T:Is this room bigger than your room at home?

26S: Yes.

27T:Yes, itis...asi bychom odpeucli ve vétSing piipadi. Tak a te’ bych chila jesg
dalSi otazky na vaSe spoluzaky.

28Ss: (no response)

29T: No tak!Otazky, kdo jefeba nejvyssi veide, nebo nejmensi nebo jeésta tuhle
mistnost...

30S1: Em...Are you as small as Lenka?

31S2: No, I'm not.

32T:Uhm, so are you tall@r

33S2:1 don’t know.

34T: Ok, Pete?

35S: Is Dan fattest than Lenka?

36T:No, you can't say fattest.Dar?

37S: Is Vitek old in the class?

38T:The oldest, ano? Tedy nejstarBak to stai ke stugpiovani a potom céeni

v pracovnich sesSitech, strana 15, ale to 8lgjid doma. Tak a my jsme minule mluvili
0 popisu pohadkovych postavak bychom si mohligkoho myslet neboiedstavovat a
ostatni budou hadat, kdo to je,ano?Tak kdo ch&ig?za

39S: (no response)

40T: Tak ja si mohu &koho edstavovat. Tak, fizete se ptat

41S: Are you man or woman?

42T: | can only say yes or no.

43S: Are you man?

44T: Are you a man?Yes | am.

45S: Are you old?

46T: Well, how old do you mean?

47S: fifty?

48T: No I'm not.

49S: Are you more?

50T:Are you older? Yes, I'm.
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51S: Play you films?

52T: No I'm not an actor.

53S: Singer?
54T: Yes, | am.
55S: Charles Gott?

56T: Yes, I'm Karel Gott.

-65 -



Appendix 3

Class 3

1T: Last time we spoke about what,Hof2zo

2S: English literature.

3T: Yes, we talked about English literatu¥¥hat part or what sections or what
countries are included, LucRo

4S: Ireland, Britain, Scottland and Wales.

5T: Ehm...(repeats the answe@an you remember what important names of Irish
origin were mentioned? Which authors, Zuzko

6S: (hesitates for a while)...Walter Scott.

7T:Hm, he wasn'’t Iristhe was...?

8S: Scottish

9T: No, Scottish, neEstef?

10S: James Joyce.

11T: (repeats it) YesWales, Luck&

12S: Johnatan Swift.

13T: Lukasi, Anybody else

14S: Oscar Wild.

15T: Yesand even...? Another playwright...... Samuel Beckett ligh as well and

not a playwright....

16S: G.B. Shaw.

17T:Yes,as you can see the most important names aresbfdrigin so we mustn’t

forget them. What about English literature? Horsome important names.....

18S: Rudyard Kipling, Austen, Defoa, ShakespeaheisGe...

19T: We started talking about old English literature aredmentioned only one work,

who can remember? Libore..

20S: Beowulf.

21T:Uhm, well What do we know about this work? What is it? Infacs...., lvond

22S: First .....

23T: Yes it is the first big work of old English litetae.What is the genrd ukasr

24S: Poem.

25T:It's a poem of courséAnd what'’s interesting about it? Can you rememblenza?
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26S: It was written in sixth century.

27T:Uhm, between the sixth and eight centur&smething else, Jana?

28S: It has three thousand verse.

29T: Yes it contains about three thousand verdéall, talking about verses, what is

interesting about them or the style the poem wiétsenf V{o..

30S: Blankverse.

31T: Yesandthere is something else special....

32S: Alliteration.

33T:Uhm and what does it mean, Pavle?

34S: Words start with the same...

35T: Yes, words in the verse start or contain the satter| yeaR And you will be
surprised | found this poem, this poem was recdrdlyslated into Czech and it's
amazing that they try to use alliteration and yadli see that some of the words either
start or contain the same letter, yeah...and if s@dglocan recite it, it will probably
sound really good.
So it was BeowulWhat else did we concentrate ont&d

36S: Geoffrey Chaucer.

37T:Uhm, he was the basic representative of which part,’dano

38S: (no answer)

39T: Which period?

40S: Medieval?

41T: Medieval, uhmAnd there were some information about his life, id@we know

about his life, Zuzko?

42S: He had many jobs.

43T: Ok, Jirko,what else?

44S: (no answer)

45T: He was we would say today something like abassador. His knowledge of

languages was really widdis best work, llono, is...

46S: Canterbury tales.

47T: Martino, why Canterbury

48S: Because he worked in Canterbury?

49T: What was Canterbu®y

50S: I don’t know.
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51T:Why was Canterbury importéht

52S: Because it was the town of the bishop.

53T: Yes well andwhy was the city so important at the titne

54S: There was the...I don’t remember the name.

55T:Uhm, so there was a person Thomas Beckett and i&illed, of course, it
happened in the twelfth centuryand consequently/eroniko, what happened? People
started ...

56S: Travel.

57T:What kind of journey was?t

58S: Pilgrimage.

59T: Yes pilgrimage to the graves...shrine, ostatky, nébwevim, jo..so this is the
backgroung for the bookVhat is typical of the book,Jirlko

60S: It meant to be about one hundred and tweaotiest..

61T:Yes, so he meant to write about one hundred anatyvgories but finally he
completed one third of therho are the stories told by, Pavle

62S: The first people

63T: The first people traveling to Canterbury, ulMhat is special about these people?
What do you know about their position in society?

64S: All clases.

65T: Uhm, so these people come from all social groliphese people are solving wide
topical problems, concerning....Lukasi?

66S: The wife had a lot of husbands.

67T:Yes, she had a lot of husbands, how many? Fivexone&? And what opinion does
she have of marriage or what does she say? Nahehatife has pull of over the
husband, then the marriage works,ne? And thersasagfairy tale included about a
knight or about somebody, né?hat happened in this fairy tale?

68S: What women most desire?

69T: And somebody was sent to find the answeritdghestion and he was given a
year to solve it,jo®hm and there is also a miracle solutior? @k, it was probably
the most important summary of Canterbury tales.

(summary, the teacher writes on the board)

-Pilgrimage, characters from all social classegjiemval English society, French spoken
by nobel people, latin by people from church, Estylby normal people, medieval

English similar to German-for us simplified, pattéor many stories from ancient times
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70T: Well, let’s go further on, we said that Shalesre would be a separate topic so we
won’t concentrate on him so much, but we shouldkksome important names from
this period (pozn. She writes Renaissance on thedpo

What was typical of this period in general? Them@incentration was on what?
71S: They concentrated on people.

72T:0r?

73S: Wisdom.

74T: Or on earthly life. So the basic features weaes, wisdom, earthly liferhat does
it mear?

75S: Pozemsky Zivot.

76T: Ano. What els@

77S: (silence)

78T:What's typical of Renaissenee

79S: Pleasures.

80T: Of course, yes

81S: Revival of ancient art.

82T: Yes And we should mention some important nanvgkich names did we
mention last time?

...... (the teacher mentions important names)

83T: Ok,and the second part of the nineteenth century teeeother stream....
84S: Realism.

85T: Realism, of course. The typical genre is a no&rd realism has usually some
other adjectives. In England or in Britain....jakytgen realismu®

86S: Critical.

87T: Critical. For Britain critical realism was typicakhy critical?

88S: It provides critical view of society?

89T: Of course, it provides view of socieapdwhy was it so typical for Englard
90S: (silence)

91T:What do we know about England of nineteenth cefitury

92S: Angry young men?

93T: Pardor?

94S: Angry young men!
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95T:No na But?

96S: Industrial revolution.

97T: Yes takZe England underwent the period of industriabhation, bringing new
discoveries but also, on the other hand.....

98S: (silence)

99T: What was the result of the revolution? People.....hm?

100S: Work

101S1: Children work

102T:Uhm, takze people worked in manufactuihat else?

103S: Society...... changed the way of thinking.

104T:Fine, nebo devision of societ&nd people moving to ...?

105S: Towns.

106T: Towns, of course,r®But people lived in terrible...

107S: Conditions.

108T: Conditions, of courséAnd also dtska prace...

109S: Children work.

110T:No anebo children labour,?&hildren had to work in terrible conditions and
there is a special name for it.

111S: Slums.

112T:Slums uhm. Rooms with no light, no electricity cater supply, many families

living together.
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Appendix 4
Class 4

1T: So, at first we will sing a song Bingo. Do you ursian®

Ss: Jo, Yes.

(they sing aloud)

2T: And now we will play a game. | spy with my littlge=..néco hledam,ano? | spy
something, &co, beginning with “p”. Hledamdto, co zaina na “p” (points at the S)
3S: Pear

4T: Uhm, pear

5S: Pencil.

6T: Yes, pencill spy something beginning with “b”

7S: Bingo.

8T: Yes, Bingo And now | spy something beginning with “c”

9Ss: (quiet)

10T:What is “c” in CzecR

11S: “C”

12T:Yes

13Ss: Cap, classroom, cat...

14T: Yes, maybel spy something beginning with “m”

15Ss: Mouse, mum, morning...

16T: Yesandwhat is it good mornirg

17S: Dobré rano.

18T: Uhm, good afternoo®

19S: Dobré odpoledne.

20T:Uhm. Tak a tel’, jak byste mi odpasdéli?Zkuste mi odpo¥dét na pozdrav.
Samorzejny ja vam tykam a vy mi vykate. Tak, Honzo, hello boy

21S: Good evening.

22T: Dobre ajak bystekla, dobry veer pani ditelko?

23S:(no response)

24T: Mrs teacher a vSichni siteknou.Reknste dobry véer, pani ditelko!

25Ss: Good evening Mrs teacher!
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