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Abstract

The thesis is focused on the study of discours&ensiin English informal language. The
main corpus includes seven face-to-face conversatod native and non-native speakers
and serves as the basis for the research. At fiestessary linguistic terms are defined.
Then, the corpus and speakers’ characteristicpr@sented. The practical part concerns
frequency, different functions and positions oftgattar discourse markers. The factors
which might influence the possible choice of digseumarkers and its motivation are
focused on. Attention is also paid to the frequenifcgtiscourse markers used by the class of
non-native speakers who were divided to the sussek of pre-intermediate, intermediate
and advanced. The work further observes co-occeerarithe markers and ambiguous
expressions that are not easily distinguishableall, the results of the research are

interpreted and analyzed.

Anotace

Diplomova prace se zaituje na vyzkum diskurznich markew anglickém neformalnim
jazyce. Sedm nahranych konverzaci, zahrnujici @ddilerodilé mluvi, poskytly zakladni
material pro vyzkum. Prace néjde uvadi definice nezbytnych lingvistickych teriinia
dale specifikuje nahrané konverzace a charakterigjjch mlugi. V praktické casti je
pozornost ¥novana frekvenci,tiznym typim funkci a umisini jednotlivych marker v
promluw. Nésleduje rozbor moznych fakiorkteré by mohly ovlivnit konkrétni vyip
diskurznich marker. Vyzkum také uvadi statistiku frekvence vyrazzivanych skupinou
nerodilych mlugich, kterd4 je dale dena do tid mirné, stedre a vySe pokréilych
uzivateh jazyka. Prace zahrnuje popis vyskyteékolika market v jedné promluy a
vicezn&né vyrazy, které nejsou snadndaiteiné. Za¥r prace je ukoten vysledky analyzy

a jejich shrnutim.
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l. Introduction

This thesis deals with the occurrence, usage ametiins of discourse markers in face-to-
face conversations. Seven recorded interviews geowa base for the practical research.
During my two-year stay in Reading, Great Britainpecame aware of the interest
in English, not only in speaking language itselfteA | attended the seminar of pragmatics
lead by doc. Urbanova, | realized the desire toréma English from various points
of view. Although the subject of pragmatics was myt main field as | could devote only
one semester to this study, doc. Urbanové’s lestwexe notable as | was able to compare
the particular discussed issues with the languagacbuntered in England. Within this
seminar, | realised the ambiguity of a text on ¢bod that particular features such as
relevant intonation, pauses, pace and discourskemsaare not used in compliance with
the rules of certain types of communication. D#far forms of English language were
presented such as a political debate, media adweytiinterviews with famous people,
a university lecture, a ceremony speech and amnm#lbconversation during the pragmatic
seminar. | became interested in informal languageabse it belongs to the most used
variants of English used every day.

Main aims of the thesis are analyzing the discounsekers in face-to-face conversations
that were provided by recording the native and native English speakers; furthermore
determine the frequency, main functions and passtio which the markers might occur. |
am going to focus on the various factors (e.g. lsprsd age, education, occupation) that
might influence possible choice of the discourserkexs. The determination whether

discourse markers impact the coherence of the aliseas the next target.

Chapter Il deals with introducing different issuggch as pragmatics, discourse, formal
and informal language, conversation and definitimfdiscourse markers that are
necessary terms for the following research. Chdfitéegins with the corpus description
including speakers’ characteristic and analysipasficular discourse markers. Moreover,
different class of discourse markers, the ambiguexpressions and co-occurrence
of the markers within one utterance are specifi€hapter IV sums up the result

of the research and provides the overview of meurs @f this work.

-12 -



II. Theoretical background

This section focuses on the explanation of theuistic terms that are important in order
to understand the following research in the prattgart, which investigates discourse
markers and their various characteristics in factate conversations between both native

and non-native speakers.

2.1 Pragmatics

One of the important terms for the research imptiaetical part is pragmatics as it
concerns defining the discourse markers. The fafldragmatics belongs to the modern
disciplines. To make the reader acquainted with teiatively unknown issue, this subject

is presented in a larger scope.

The linguists espouse various opinions on defingiof pragmatics. A most general and
brief interpretation explaining pragmatics is thhis field studies the use of particular
language and people’s behaviour within their comication. More specifically,

pragmatics involves speaker's utterances and itsaning as well as hearer’s

interpretations of these utterances. (Yule, 1996)

| am going to state several linguists who sharesttiee interest in this discipline, however,
their opinions sometimes diverge from each other.

Yule separates pragmatics to the diverse units dhagether form the whole term. One

of his approaches defines pragmatics as “the sttidgeaker meaning.” (1996: 3)

Yule pays attention rather to the meaning of utteea than the lexical meaning of words
within his investigation. Furthermore, he analystg particular situations when
the context can influence what has been utteredrefbre he next clarifies pragmatics as

“the study of contextual meaning.” (1996: 3)

As the next aspect he suggests that within the aomuation the difficulties may arise
to happen when the meaning of the uttered partfféesred by a hearer only from what was
said, thus understanding only a part of what is rmomicated. Yule therefore indicates

to “investigation of invisible meaning.” (1996: 3)

And he sums up next the definition of pragmatics “de study of how more gets

communicated than is said.” (1996: 3)

-13-



What aspects help to distinguish the said and dngarts of human communication? |

share the same opinion about this notion as Yule eXplains that the aspect of distance is
the most decisive one. The quantity of how mucis igjoing to be said varies according

to the either physical or social distance of theader and the hearer. (Yule, 1996) For this
reason, the last definition of pragmatics is introell as “the study of the expression
of relative distance.” (Yule, 1996: 3)

One of the latest conceptions, that | found suéfitito realizing the field of pragmatics, is
interpreted by Verschueren as followa general cognitive, social, and cultural
perspective on linguistic phenomena in relationthi@ir usage in forms of behaviour.”
(1999: 7, italics in original in May 1993: 9)

2.1.1 Levinson’s pragmatics

One of the other linguistic authors who deal whie term of pragmatics is Levinson. He
explains the origin and historical background framek of the term and mentions

the basic ideas of Morris’s semiotic and the thieguired fields of study: syntactics,

semantics and pragmatics. As mentioned at the biegjnthere are various definitions

of pragmatics, depending on the selected linguegtproaches. Morris defines pragmatics
in relation to the field of signs as following “Byraatics is the study of relation of signs
to interpreters.” (1938: 6 in Levinson 1983: 1)

Levinson admits that the variance of definitionsd ashortage of an evident boundary
among individual linguistic disciplines can bringnéusion and possible speculation.
Anyway, he suggests that pragmatics includes #lé fiof sociolinguistics and

psycholinguistics and claims this suggestion to kthe one generally used

on the Continent.” (Levinson, 1983: 2)

The next idea deals with the mutual influence stutilines of pragmatics, sociolinguistics
and psycholinguistics. In my view, these domains cat be characterised separately as
they support the existence and development of etusr.

-14 -



Firstly, Levinson explains what contributions habeen brought by sociolinguists
“Sociolinguists have contributed much to certaieaar of pragmatics, especially the study
of social deixis and speech acts and their use9831 374) On the other hand,
the pragmatics also helps sociolinguistics “inrigyito understand the social significance
of patterns of language usage, it is essentialnteistand the underlying structural

properties and processes that constrain verbahitten.” (Levinson, 1983: 374)

Secondly, the shared interest between pragmatatgsychology is apparent because both
disciplines are engaged in processes of languaderstanding, specified by Levinson as
“they have amutual interest inthe developmentcooicepts like implicature,

presupposition and illocutionary force.” (1983: 375

2.1.2 Applied pragmatics in different fields

The field of pragmatics is constantly developed draffects varied branches and parts,

not only the linguistic ones.

This section concerning pragmatics was capturetldwnson’s ideas where throughout
pragmatics can be applied practically. Primarilg, rhentions applied linguistics, which
deals, besides other, with theory and practicalgeisaf a studying second language.
Levinson believes that “cross-cultural misunderdiagi’ (1983: 376) can occur even

on condition that general rules of language usagéadiowed.

Second field where pragmatics is applied is “marimree interaction.” (1983: 376). This
study discusses the ideal situation when the lagpguaed by both people and computers
is based on corresponding propositions of nataraguiages, and people with more or less
no experience of computers gain the opportunitytegrate into working society without
difficulties.

One of the other studies he concerns with, is fraigmatics might help to solve
the problems caused by participants in face-to-facaversations, even if the same
language is shared, e.g. how can be inter-ethnsumderstandings be caused. To learn
more about this subject, Gumperz (1977), Jupp & eRsb(1979) provide further

information in their works.

-15 -



The last field of applied pragmatics is devotediifbculties arising when participants are
not communicating face-to-face. In written or retmt message, one does not have
to necessarily find the point that the other peistended. (Levinson, 1983)

2.1.3 Other linguistic disciplines
In order to realize the demanding field of pragesiit is necessary to understand other
distinctive fields concerning syntax and semantiessume that Yule explains these terms

in a very comprehensible way, therefore | drewlthsic facts from his work.

He defines syntax as “the study of the relatiorslhiptween linguistic forms, how they are

arranged in sequence, and which sequences aréonmakd.” (Yule, 1996: 4)

Furthermore, he defines another linguistic ternrmastics, as “the study of relationships
between linguistic forms and entities in the woddat is, how words literally connect
to things.” (Yule, 1996: 4)

To these definitions mentioned above, he contith&tdield of pragmatics and assumes it
as “the study of the relationships between linguigtirms and the users of those forms.

Only pragmatics allows humans into the analysigul¢, 1996: 4)

To enlarge the presentation of pragmatics, if #mgliage is examined with the help
of the pragmatic approach, the researcher condestran people’s intentions, targets,
conjectures and various types of actions withinrtikemmunication because all these

elements comprise a unit creating the field of pratics.

Another linguist, Mey, suggests conception conceynihe task how can be *“full

communicative intention” (1993: 18) of a speakeamnitfied.

This term was used by Levinson who also clariffesrmeaning as follows “By taking into
account, not only the meaning of [an utterancelld,also the precise mechanism [such as
irony etc.] which may cause a divergence betweemntbaning of U and what is
communicated by the utterance of U ipaticular context.“(1983: 18 in Mey, 1993: 18,

italics in original, emphasis added)

However, | hold the same view as Yule who claimat tanalysis of these concepts is
a very difficult task considering that every persdoes not have to share the same

congruent and objective outlook. (Yule, 1996)

-16 -



After being acquainted with the various linguistsuggestions and propositions,
the summary presents the fact that the scientistsxat mutually agree with opinions
concerning pragmatics. Their various methods anpro@ehes to the research of this
linguistic science cause diverse definitions anposkions of pragmatics. Yule sums up
pragmatics as an appealing branch of study becéise@bout how people make sense
of each other linguistically, but it can be a fratihg area of study because it requires us
to make sense of people and they have in mind919)

2.1.4 Experience background

Participants’ behaviour and interaction within theommunication involves their basic
experiences of the world. On condition that a speaknd a hearer share the same
experience background, then few obstacles intetfetieeir mutual understanding.

This notion is presented by Yule who introduces thiinciple “the more two speakers

have in common, the less language they’ll needéota identify familiar things.”(1996: 8)

This perspective was noticed in my research sevenals when one of the speakers was
discussing the subject that was unfamiliar to ttieio speaker. Consequently, the result

of misunderstanding became obvious (see chaptet.B)1

One of the other necessary factors for a successidl comprehensible conversation is
the participants’ cooperation. This notion followa above mentioned reference about
similar experiences that should be shared by paatits of conversation.

2.1.5 Implicatures

Implicature presents another important unit ocogpriwithin a conversation and is
explained differently by the linguists. | am prowid a definition of implicatures as these
features were proved in the recorded conversat@masthus the implicatures are related
to this work dealing with discourse markers. Thév&mply” comes from Latin word
“plicare” and carries the meaning of “blend in sémey into something else”, in other
words “to suggest that you think something withaatying it directly.” (Macmillan
English dictionary, 2002: 719)

Implicature is defined by Yule as “an additionaheeyed meaning.” (1996: 35)

-17 -



He, furthermore, states that “Implicatures are pryn examples of more being
communicated than is said, but in order for therbdanterpreted, some basic cooperative
principle must first be assumed to be in operatidd996: 36) He introduces this
cooperative principle by four sub-principles (cdllmaxims).These maxims, of quantity,
quality, relation and manner, support the convasads is required and intended within

communication. (Yule, 1996)

Conventional implicatures form a different grouphe$e are words not founded
on the maxims or cooperative principle, they aratuly independent and their
appearance in the text is not obligatory. Yule sstgywords such as “but, even, yet” to be

conventional implicatures because of their fundionthe text. (Yule, 1996)

The term implicature is also investigated by Meyowdxplains the origin and specifies
the expression (see 2.1.5.1 and 2.1.5.2).
2.1.5.1 Conversational implicatures

Mey’s definition explains a conversational impliseg as following “therefore, is
something which is implied in conversation, that semething which is left implicit

in actual language use.” (1993: 19)

Leech suggests the idea supporting the notion ititatpretation is based not strictly
on the syntactic or semantic rules. He remarks thdnterpreting an utterance is

ultimately a matter of guesswork, or
(to use a more dignified term) hypothesis formati¢f983: 30-1 in Mey, 1993: 21).
This sub-class of implicatures occurred within tbeorded conversations in the research.

2.1.5.2 Conventional implicatures

The conventional implicature is a particular contedependent component. Mey assumes
that the speakers whose accent of a language iseable are not generally accepted
to the “socially “received” world of language us@Mey, 1993: 24, single quotation mark

in original)

-18 -



Furthermore, he presents that the usage of a mat@sth variety of English indicates
the shortage of education and culture. He addsittliade that “Such implicatures are
standardized by convention, and cannot be changeqd i€ we invoke another context.”
(Mey, 1993: 24)

Moreover from this interpretation, it can be und®od that the hearer needs to interpret
what the speaker has said, in order to find outntbaning of the utterance. However,
the explication can become intricate within varioe®nditions and consequent

misunderstanding should be awaited by the conversparticipants. (Mey, 1993)

-19 -



2.2 Discourse analysis

Discourse analysis became one of the basic appeedalthe practical part of this thesis;
therefore, 1 am presenting explanations that wdre most comprehensible, based

on Yule’s opinions.

2.2.1 Functions of conversation

Conversation participants use the language inpetsonal function, which for example
means they are involved insocial interaction. Aot function of language is
the ideational function, which means that the speskdescribe their experience
coherently. The last, no less important functionthe textual function. This function
enables the speakers to form a correct suitabtedlise. (Yule, 1996)

Yule sums up the discourse analysis as “Investigatiis much broader area of the form
and function of what is said and written.” (199&)8 agree with Yule's definition
of the discourse analysis concentrating on thedha¢spoken or written) of the process by
which language is used in some context to exprgesation.” (1996: 83-4)

Discourse analysis focuses e.g. on the structura teXt, what sentence connections
preserve cohesion, on the features that are tyfocgbarticular type of a text and it also
pays attention to how these features are dividadl alow to establish different types
of a text. The pragmatics is associated with tkealirse analysis as it examines social and
psychological concepts, and more specifically thgaid and unwritten speaker’s

intentions and ideas. (Yule, 1996)

2.2.2 Background knowledge

Next paragraph is devoted to the explanation okdpaxind knowledge that is essential for
the hearer in order to interpret the unsaid spéakeessages. These foregoing knowledge
structures work as a model from previous experieargk are used for new interpretation.
Yule calls this pattern as “schema” (1996: 85) aedalerts to presence of this schema if
the conversation should be understood. He assuna¢s‘the reader uses a pre-existing

knowledge structure to create an interpretatiowludt is not stated in the text. (1996: 86)
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To sum up this idea of background schema, it sderbge obvious that for conversation
participants from different countries and/ or crdsy combined with their lack
of the background knowledge might convert the comigation into an incomprehensible

and misunderstanding matter.

This general knowledge might be underpinned by daugrande’s idea, who claims that
“the question of how people know what is going wm@itext is a special case
of the question of how people know what is goingirothe world at all.” (1980: 30
in Brown, Yule, 1983: 233)
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2.3 Discourse

The term discourse is an inevitable component &byae discourse markers. | have
become acquainted with several definitions giverrdgearchers who take up interest in
pragmatic research of a language. However, théivitual definitions and views differ

from each other and the vastness and ambiguitysobdrse analysis indicate that this

dynamic issue is open to further research.

Discourse often refers to the speech patterns asabeu of language, dialects, and
acceptable statements, within a community. It gulgiect of study in nations who live

in secluded areas and share similar speech coomen{Crystal and Davy, 1975)

Crystal and Davy are one of the researchers whaealdiscourse as “a continuous stretch
of speech preceded and followed by an agreed chahggeaker. The word “agreed” is
needed so as to discount brief interruptions, ages¢ noises, and so on, which only

temporarily “interrupt the flow".” (1975: 86, simgfiuotation marks in original)

The written discourse is composed out of regulatgntifiable sentences beginning with
a capital letter and finishing with an obvious maflpunctuation. Anyway, these rules are

not usually followed in the field of poetry of adtisements. (Crystal and Davy, 1969)

2.3.1 Discourse model

In my view, the Schifrin’s discourse model appdarbe the one, which is most effective
for the analysis of this work therefore, | am datiher suggestions “My discourse model
has both non-linguistic structures (exchange antorgc and linguistic structures

(ideational). Speaker and hearer are related to esber, and to their utterances,
in a participation framework. Their knowledge andetaaknowledge about ideas is
organized and managed in an information state. ILooherence in discourse is thus
defined as the outcome of joint efforts from intdéaats tantegrate knowing, meaning,

saying, doing.” (Schiffrin, 1987: 29, bold in onigil)

2.3.2 Properties of discourse

Schiffrin in her work presents several propertiésliscourse that contribute to create

cohesion of a text. Three main units are furthecussed.
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The first property of discourse is a structure. duistic elements such as morphemes,
clauses and sentences compose the structure sf@udse. Non-textual factors are
integrated within the discourse. Moreover, there aeveral analyses which concern
the linguistic units as the main components ofadjak structure. Schiffrin deals with

the questions whether linguistic elements constitubnologue and dialogue structures
and whether methods taken over from linguistics &&n used to investigate these
structures. However, to examine this task in desaniot the main goal of this thesis. For
more contributing knowledge, Levinson or StubbscHjes this particular question in their

works. (Schiffrin, 1987: 7)

The second property of discourse is meaning. Cohesf a text, above mentioned,
depends on both, hearer's and speaker’s contriimifis these participants of the discourse
use some cohesive ties to or not to complete thygsitions of their utterances (further
details in 2.4.3)

This suggestion is solved by Schiffrin who statest t The meaning conveyed by a text is
meaning which is interpreted by speakers and hedrvased on their inferences about
the propositional connections underlying what isl.s@ohesive devices do not themselves
create meaning; they are clues used by speakerbeardrs to find the meanings which

underlie surface utterances.” (1987: 9)

Action is considered as the next property of disseuTo accomplish the action is more
dependent on the speaker’s arrangement of histiotsnand goals that the hearer can
accept and interpret. Action of discourse is cotewowith functions of the language

(referred to Gumperz 1964 or Jakobson 1960), spaeictheory (defined by Austin 1962

or Searle 1969) and lastly with the ethnographgashmunication (discussed by Bauman
and Sherzer 1974, 1982) (Schiffrin, 1987)

2.3.3 Coherence and cohesion

The successful conversation is supposed to betfumhcoherent in order for participants
to understand the proposition and discussed is@miherence is one of the important
attributes of a discourse, both written and spolercase that the discourse does not
preserve coherence, the recipient becomes confusgdioes not understand the goal and

message conveyed by the utterance.
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One of the views of coherence was presented by @un{984) who suggests that “The
communicative meaning is achieved through a prooésguated interpretation in which
hearers infer speakers’ underlying strategies atehtions by interpreting the linguistic

cues which contextualize their message.” (Schiff@87: 21)

Gumperz calls these cues as contextualization andsdistinguishes between “verbal
(prosodic, phonological, morphological, syntactibetorical) and nonverbal (kinesic,
proxemic) aspects of communicative code which mplewvan interpretive framework for

the referential content of a message.” (Schiff@87: 22)

The term cohesion is defined as “the grammatical@nlexical relationships between
the different elements of a text. This may be #lationship between different sentences
or between different parts of a sentence.” (Diciyrof Language Teaching, 1985: 45)

Cohesive items such as pronouns, conjunctions \werbd are devices that help to create

a discourse; nevertheless, they do not form thicpéar meaning of discourse.
(Crystal and Davy, 1969)

Linguists separate these terms and describe caohéstuich is the way words formally
hang together in sentences and the like, and coberevhich captures the content-based
connections between the words that make them peosierese.” (Mey, 1993: 27)

Another author, Stubbs, distinguishes between elmg of coherence and cohesion as
follows “Cohesion has to do with relations betwesnface linguistic forms...whereas
coherence refers to relations between communicaine.” (1983: 126-7 in Mey, 1993:
27)
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2.4 Conversation

This research is based on analysing the everydeg-ttaface conversations between
participants who involve both native and non-natveglish speakers.

‘A conversation is any stretch of continuous speech between twoave people within
audible range of each other who have the mutuanitibn to communicate, and bounded
by the separation of all participants for an exteddperiod'(Crystal and Davy, 1975: 86,
italics in original)

Conversation is created to provide information ridep to help achieve the target. There
are usually spontaneous reactions to what hasqusglyi been said. The spoken English
differs from its written forms in certain aspec&peaking people can demonstrate ill-
humoured jokes, can lose their temper while spegkorget their speech, make mistakes,
argue, join the other person’s utterance, get hstly show their feelings, shift the styles
of speech, fail to understand the foreign languagply the vocabulary vaguely or talk

at the same time. (Crystal and Davy, 1975)

Many of these aspects are evident in the recordedersations. To the contrary, these

instances are not evident in the written language.

2.4.1 Linguistic terms

There are linguistic terms concerning conversatioat are significant for imagining
the main concept of communication. | am drawingséhéerms from Yule who seems

to formulate these expressions in the most compseble way.

The structure of conversation is composed of cawaten participants’ interaction.
The certain type of talk depends on a particulartext of interaction; however, the basic
paradigm of structure is formed on the primary tgpeteraction that is most often used.

Yule uses analytic approach based on analogy \w&loperations of a market economy.
He labels the right to speak as the “floor.” Whearethe speaker is in control of the floor,
he calls the situation “turn”. The other speakes tiee right and can take over this control,
which is by Yule named as “turn-taking”. The nextnt he defines, is a condition

of conceivable change of turn-taking and he tities

“a Transition Relevance Place, or TRP” (all termguotation marks — Yule, 1996: 72).
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2.4.2 Conversation pattern

This part explains the structure of the conversat{®enerally two or more participants are
involved in the conversation. They take turns oghinterrupt each other but in the most
common situations one of the speaker talks andtther one listens to him. However, this

optimal pattern is not followed in every discussion

Some difficulties are presumable under variousuanstances and situations. the longer
pauses, hesitations or overlaps can occur withenctimversation and can be the reasons

of misunderstandings. (Yule, 1996)

Yule introduces this notion as “When two peoplesratpt to have a conversation and
discover that there is no “flow”, or smooth rhyttortheir transitions, much more is being

communicated than is said.” (Yule, 1996: 72-3, Erguotation mark in original)

At the moment of beginning a new discussion, therlapping situation is expected as
both speakers try to start the utterance. Overldygpeech can indicate that both speakers
share the similar ideas of the discussed subjedt tais way they show either their

closeness or their desire to compete. (Yule, 1996)

While one of the participants is listening, theastbne wants to see some signals that he is
being heard and that attention is paid to him durims speaking. Many different
backchannels such as smiles, head nods, gestuiasalrexpressions can be used to show
the interest in the discussed subject. These baadkets support the feedback
to the speaker who is in charge of speaking andcatel that the hearer has accepted

the conveyed message. (Yule, 1996)

2.4.3 Linking constituents

Every conversation involves some kind of linkagemaintain the speech cohesive and
understandable. Pronouns, adverbials, articlescdbexepetitions, etc. appear in a speech
as linking constituents; however, these can noisb&ated out of a sentence. They are
contextual dependent. (Crystal and Davy, 1975)

The conversation participants are required to kgep flow of brief vocalization, such as
‘m’, ‘'mhm’, etc. Incase ofnot using these comptmnea listener might become
either suspicious of not paying attention to a kpeaor if he uses too many
of them, it might affect dominative pugnacity or lmmrassing sympathies.
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The participants’ facial expressions are also @®@rable to point out the correct meaning.
If these linking constituents are inserted in amgoplace, the comprehensibility
of the conversation can be broken. (Crystal andyD&975)
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2.5 Formality and informality of the language

This section offers a brief overview to distinguibketween formality and informality
of alanguage. | am going to pay attention ratleinformal English language as this
category has become the main subject of my inwastig. The attitude to formal or

informal language depends on a particular regibtgris selected for a certain occasion.

Register is defined as various forms of a language is referred to a particular subject
matter or scope of activity, complexity of word-aexpressions just as well as syntactical
features so as that specific area of language eatigbinguished. Many kinds of register
can be distinguished, e.g. academic, scientific, themaatical, technical, etc.
(Crystal and Davy, 1975)

Difference of registers determines whether thedagg is formal or informal. Many
degrees of formality and informality are noticeablighin various opportunities of using
the language and some of them are not possiblefioed strictly as either formal or
informal. However, there are some general convestithat should be followed
to determine at least the elementary boundary lestwdormal and formal language.

2.5.1 Informal language

Most people use informal English every day. Infdrrgaglish is widely used within
informal situations such as meeting friends or fgrmembers, playing a sport, studying
with schoolmates, going shopping, at parties, watchelevision and many others.
Necessary elements such as slang words, short wootlequial vocabulary, phrasal
verbs, contractions and improper grammar rules rot@guently in informal language.
There are many forms of using proper option of Ehgthat are selected in compliance
with a particular situation or event, speaker’siifgs and surely a person who is being
talked to. There is no possibility to prepare thgular controlled utterances in spoken
discourse within a spontaneous speech. The fietthedbric is an exception but it is not
related to informality of English. Informal convat®dn comprises unprepared and
inexplicit content; it does not follow rigid lineS.he subjects are casual and it brings
“loosely co-ordinated constructions, incompletenessngrammaticality, stylistic
vacillation, and many other linguistic “errors” ut bhese features remain either unnoticed
or tolerated, and can be called errors only froeiewpoint of the norms of formal or
written language”

(Crystal and Davy, 1975: 87, single quotation manksriginal).
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2.5.2 Formal language

As distinct from the informal language, the fornoale is mainly used in its written form,
e. g. in textbooks, letters, contracts or essayspoken form is asserted within education,
work meetings, official ceremonies, political dedsa{see chapter 2.5.2.1), polemics and
serious events. Formal language contains more @avalcabulary than its informal form.
Slang, colloquial vocabulary, short words and othgpects of informal language are not
permitted. Formal language inclines to be rathepersonal or neutral, hence passive
forms and neutral subject ‘it” are preferred. Mé&nget of professional literature is
accuracy, matter-of-factness and systematicnes®ndiiguration. It preserves notional
character and precisely specified goal therefdresd texts are more explicit.gchova

a kol., 2003)

2.5.2.1 Political debate
This part introduces the basic elements creatinditiqgd debate. The majority

of information has been provided by the Czech authstylistic, Cechova.

Political debates, polemics and interviews forme special class of scientific register.
These genres are composed of features concernithgftional and informal language.

The content and the target of the political debatelude confrontation of different

attitudes, opinions, suggestions and contrary aeguisn Its main functions are suggested
to inform, realize and gain the hearers. The widitis interpret their suggestions
immediately and trustworthily in order to influentiee hearers. They frequently appeal
to viewers, further rhetorical questions; definiab stereotype and paradigm appear

in their speech.

Their speech pattern does not avoid the set expressclichés, frequent repetitions
of the facts and parenthesis. These parenthesesssxpttitudes of others, they remind
the hearer of general public persuasion, they ddneaidence of various specific sources,
and they bring the urgency of argument and impogdaof agitation. The parentheses
can further introduce the quotations. The speakersnight mention

the ideas of eminent personages and try to incatpodifferent pieces of knowledge.
It is not arare situation when the politician grieto generalize individual

propositions for various reasons. One ofthem midig the fact of insufficient
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information  of the matters or  preserving certain ingples of diplomacy.
The speakers sometimes cut themselves off theiopsys, further slips of the tongue,
introductory and parasitic particles reflectingge hesitation and dysfunctional words

often occur with their discussion within politicdbate.

The prepared monologue of a politician might pas® ispontaneous dialogue due
to a moderator who poses unexpected questionsspdakers try to fortify the clearness
of their speech by using various examples or pddic comparisons.
(Cechova a kol., 2003)

2.5.3 Spoken language

Spoken language differs from its written form innpaaspects. A person who speaks is
able to use various “range of “voice quality” ef$édBrown, Yule, 1983) among others
extralinguistic features, e.g. facial expressiobsdy motions and gestures, further
paralinguistic features such as volume, voice tpaege, rhythm, pauses, intonation and so
on. The speaker's feelings are displayed within $i®ech in case that the speakers
participate in face-to-face communication. (defomt  in chapter 5.3.1)
(Brown, Yule, 1983)

The speaker is pressed by time that is limitechfor. He produces his speech under more
demanding circumstances. He needs to control wdat bttering at a certain moment and
at the same time his next predication needs t@baulated in his mind. Moreover, he has
to control whether his stated ideas intend to rehelpoint. In addition, the feedback and
reactions of the listener are fundamental elemémtdhe speaker. He is able to monitor
the listener’s reactions and can modify his spdeckthe hearer to be more acceptable. He
does not usually keep a complete record of his cdpeenly some necessary notes
to remind of the main ideas that might be availabléhenever the speaker makes
a mistake e.g. slip of the tongue, and he is awéaige he can correct himself and makes

the context clear. (Brown, Yule, 1983)

A speaker can use the above mentioned paralinguiestitures to express the emotions,
indicate agreement, disagreement, and doubts palsiige directions. The demonstratives
and anaphoric devices, further ellipsis, appebgtgactic devices, rhetorical questions and

emotional expressions frequently occur in the spdaguage.({echova a kol., 2003)
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There are various formal devices to mark the boueslan the speech. Active declarative
forms are usually heard more than the passive diessentences might stay incomplete,
frequently simply extracts of phrases occur witlie speech. Frequent pauses might
interrupt syntactic units too and frequent repatis, generalized vocabulary, slips
of the tongue and “fillers” are presumed to appeiarthe spoken language.
(Brown, Yule, 1983)

2.5.3.1 Face-to-face interaction

Face-to-face communication is described as “comaoation between people in which
the participants are physically present. In comntifasre are some situations where speaker
and hearer may be in different locations, such tede@hone conversation.” (Dictionary
of Language Teaching, 1992: 135)

This type of conversation is embedded in an achative situation when the time and
place of production and reception of speech asmngruence. Choice of linguistic devices
is followed by dependence or independence of congation on the situation. One
of the main features of slang is spontaneity aceonga by non-standard level

of the language (echova a kol., 2003)

2.5.4 Written language

The written language mostly serves when textboeksays, letters and other serious
documents are formed. If a person composes ahexhas sufficient time to think what
to write next. There is a possibility to prepare garticular ideas, paragraphs and chapters
and these might be reordered if the writer weresatisfied with them. The text is possible
to control by the writer and correct the mistal&slictionary might be used and be helpful
for language accuracy of a text. However, no imaedfeedback and no reactions from
the reader present the essential distinctive featdithe written language. Many pieces
of information connected to one referent are pae#amto one utterance in the written
language. Written texts follow punctuation convens and the lineation signals
the change of a speaker. Paragraphs and chapteutd Sbe organized to keep the text
comprehensible and cohesive. In the written languhe various colours, different size,
type of handwriting and lay-out preserve the orgation of a text and influence the total
complete image. (Brown, Yule, 1983)
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Written form includes metalingual markers such@splementisers and temporal markers
(so-called logical connectors) that determine #lationships between sentences.
Rhetorical organisers are typically used to dividarger segments of a text.
(Brown, Yule, 1983)

The main function of the spoken language is thaipfee use speech to establish and
maintain human relationships whereas through thigenr language people are able
towork out of and transfer the information. Goodyentions two main functions
of the written language. Thefirst one is a storafysction, which means that
communication over time and space is allowed. Hoesd is that which “shifts language
from the oral to the visual domain” so the wordsd #me sentences might be examined out
of their original contexts, where they appear iregy different and highly “abstract’
context” (1977: 78 in Brown and Yule, 1983:13, $enguotation marks in original)
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2.6 Discourse markers

Discourse markers (defined by Fraser and Schiffdigcourse connectives (defined by
Blakemore), discourse operators (defined by Redegesigmatic connectives (defined by
van Dijk and Stubbs), sentence connectives (defiryedalliday and Hasan), cues phrases
(defined by Knott and Dale), phatic connectivesfifeel by Bazanella), pragmatic
operators (defined by Ariel), pragmatic particledef(ned by Ostman), pragmatic
expressions (defined by Erman), pragmatic deviaksfined by Polanyi and Scha),
semantic conjuncts (defined by Quirk) and many otagious labels are used by different

linguists to discuss the issue of discourse markers

The researchers of the discourse markers do nobcatky the same points of view
concerning the definitions, categorization and fioms of discourse markers in particular

utterances. They reached only partial agreemetti@issue of discourse markers.

Therefore, 1 am going to provide more researcheimivs and state their main opinions
in order toimagine what varied units, expressiamsphrases can be considered as

discourse markers.

2.6.1 Fraser's view

Fraser defines the discourse markers as “a pragrokss of lexical expressions drawn
primarily from the syntactic classes of conjunctipadverbs, and prepositional phrases.
Within certain exceptions they signal a relatiopshbetween the interpretation
of the segment they introduce, S2, and the prigmsat, S1.” (1999: 931) He further
states that “They have a core meaning, which isqaoral, not conceptual, and their more
specific interpretation is “negotiated” by the eomit both linguistic and conceptual.”
(1999: 950)

Occurrence of discourse markers differs but moghedn appear in initial position and

only few of them are possible to find in medial faral position. From the syntactical

approach, the discourse markers are subordinatgurmdions and on that account

the independent foregoing clause has to be prebenin the semantic approach, Fraser
claims that the meaning of a discourse marker igcquural. The words belonging

to the open class contain defining complex of sdimanitributes hence, their meaning is
conceptual unlike the meaning of discourse marKeéraser, 1999)
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According to Fraser each discourse marker shoutibciste two different messages.
However, his suggestion of how to divide discoursarkers contradicts Schifrin’s
classification. He does not agree with certain egpions such as particles (even, just,
only), further pause markers (hum, well, oh) voaiand interjections to be claimed as
discourse markers. The main reason for this examtuss that no relationship between
segments is indicated. Furthermore, they do nédviothe distinctive features of discourse
markers that have been already mentioned. (1999)

Fraser supports the idea that discourse markemsoti@reate a separate syntactic class.
The sentences are associated in case that an gwprésnctioning as a discourse marker
occurs in the utterance. If adiscourse marker wahsent in the utterance, the listener
would need “a lexical clue to the relationship nded between the two segments.”(1999:
944)

2.6.2 Zwicky's view
Zwicky suggests “On the ground of distribution, $wdy, and meaning, discourse markers
can be seen to form a class. But like the “padialisscussed...they are independent words

rather than clitics.” (Zwicky, 1985: 303 single qaton mark in original)

According to Zwicky other words with functions thiaequently appear at the beginning
of the sentence should be separated from discoursmkers inorder to link
the conversation. Discourse markers must be proaligliindependent and linguistic
elements such as breaks, pauses and intonationtdnefparate them form the context.
Furthermore, he states “Discourse markers ALL Hhedatter, pragmatic functions rather
than the former, narrowly semantic, ones” (Zwick985: 303 in Fraser, 1999: 933 capital

in original).

2.6.3 Schiffrin‘s view

After | read definitions and theories suggesteddiscourse markers | have decided to use
mostly Schiffrin’s classification of discourse mar& for my research in practical part as |
support the same viewpoint and the words she ledide be discourse markers occur

in the survey of this thesis.

Schiffrin interprets the discourse markers such ‘agquentially-dependent units
of discourse” (1987). She analyzes unstructuregerviigw conversations where discourse

markers such aand, but, because, now, oh, | mean, or, so, thel, ywknowappear.
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On the contrary, Fraser opposes this statemerfits dees not classifyow, | mean, oland

y’knowas a discourse markers. (further details in ch&héel)

Schiffrin further includes paralinguistic featuresd non-verbal gestures to a class

of discourse markers.

These features are, in my point of view, able ftuénce the coherence of the utterance

hence, | support previous Schiffrin’s suggestion.

However, for proving what should or should not befited as a discourse marker,
Schiffrin  suggests more specified analysis to eramiZwicky’s suggestions is
in agreement with the Schiffrin’s views and thefeofsimilar ideas about the aspects that

constitute a marker.
Schiffrin suggests that

- “It has to be syntactically detachable from a secte

It has to be commonly used in initial position ofw@&terance

It has to serve a range of prosodic contours

- It has to be able to operate at both local andajli@vel of discourse
- It has to be able to operate on different planedisifourse.”

(1987: 313 in Fraser, 1999: 933 - 4)

Each discourse marker has meaning excludwed) and oh. Markers have integrative
function and on that account, the discourse coloerenpreserved.

There are some other examples that might be caesiages a discourse markers according

to Schiffrin “verbs of perception see, look, listen

deictic —here, there

interjections -gosh, boy

meta-talk —this is the point, what | mean is
quantifier phrases anyway, anyhow, whatever
(1987: 328 in Fraser, 1999: 934)
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2.6.4 Redeker's criticism

To show disagreement of another linguist, a differ@ngle is presented by Redeker who
criticizes Schiffrin. Redeker does not use the tefiscourse markers, she calls them
discourse operators. Schiffrin’s concept does ryhmdy with the satisfying definition
of discourse markers, therefore Redeker demandde&aer definition of the component
of discourse coherence and a broader frameworketh@taces all connective expressions
and is not restricted to an arbitrary selected siibgl991: 1167 in Fraser, 1999: 935).

These are the components, which she does not esrasdliscourse markers

“- clausal indicators of discourse structuret-me tell you a story, as | said before, since
this is here

- deictic expressions as far as they are not ws®phorically -now, here, today
- anaphoric pronouns, noun phrases

- any expressions whose scope does not exhaustténance.”

(1991: 1168 in Fraser, 1999: 935)

A discourse operator is defined by Redeker as “edwy phrase...that is uttered with
the primary function of bringing to the listeneratention a particular kind of linkage
of the upcoming utterance with the immediate disseucontext. An utterance in this
definition is an intonationally and structurallywwed, usually clausal unit.” (1991: 1167
in Fraser, 1999: 935)

The first chapter outlined the terms as pragmatiiscourse, conversation, differences
of formal and informal language and definitionsdfcourse markers viewed by various
linguists. These fields concern the following reshaas the analysis of the particular

discourse markers is assigned to be the main atimsofvork.

Firstly, the corpus consisting of the conversatiaith native and non-native speakers is
going to be introduced. Further, the different gr@wf discourse markers are going to be
classified including their functions and positiohext, | mention the frequency of markers
used by native and non-native speakers. Finalgmlgoing to focus on the expressions
that might be considered as ambiguous and co-cmuter of the discourse markers

in the same utterance.
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[1l. Research

3.1 Corpus description

3.1.1 Participants of conversations
The necessary description of participants who weeating the conversations is going
to be outlined and distinguished between nativeramrdnative English speakers.

3.1.1.1 Native speakers

Native speakers had no or at least fewer probleitts grammar mistakes, vocabulary
usage, intonation and correct pronunciation as iEmglvas their mother tongue.
To analyse their conversations, the native speakee, education, occupation and life

experiences constitute the elementary distinceeatures (see chapter 3.1.3)

The pace of their speech was not adjusted and asstorbe noted by a non-native listener
as well. The main problem of the conversationdwiative speakers was to understand
their accent, especially to note down the Americamiple’s dialogue appeared to be
the most intricate task of all the recorded coraioges. The boy seemed to be very tired
that day and he was not very keen on showing Hisrast in having a conversation.
Moreover they had not been acquainted with thettaey were going to be recorded so
their speech was relatively fast paced and theyndidpay attention to the pronunciation
of the particular words. Furthermore, the issuesy thvere discussing were not very
familiar to me so that some ideas were left wittopen ending and many other utterances
stayed cut-off. the last recorded conversation makéerence from the American one
even though the participants were native speakierasias able to participate in this
interview and thus there was a possibility to foud the meaning of misunderstood words
or whole utterances after the recording finishelde $peakers’ answers and clues helped

to clarify the troubled situations.

However, the clear comprehension of English natppeaker’s depends on the presence or
absence of a person who is recording and subsdguexivriting the conversations,
furthermore on the surroundings where the conviersattake place and the disturbing
elements connected with it. Then different dialestang words and improper English

grammar made the re-writing difficult.
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3.1.1.2 Non-native speakers

To judge the non-native speakers level of Englisig essential to know some important
information about them such as their age, educatimeir occupation, their knowledge
of English and their attitude to this language. 8owf their life experience might

contribute to closer characteristic (see chapt&r3R. Their English knowledge appeared
to be without any difficulties and was understaidaBome grammar mistakes might be
noticed in their interviews; especially the tensesl forming questions were not used

correctly.

3.1.2 Interrupting elements

Some of the conversations, including both nativeé aon-native speakers were recorded
within bothersome conditions. The background noisterfered with the recording.
The next troublesome situation occurred when onéhetpeakers did not feel very
comfortable about his health condition, he was esuff from acold and was not
in the best mood and thus it was very demandingntterstand his utterances. Another
problem arose when the conversation was recordad the stables where the machines
were working and dogs barking around us causedtlieatitterances remained unfinished
and partially incomprehensible. One of the recagglivas interrupted by a third person
who came into the room and slipped into the coratars. It was difficult to identify their
voices afterwards and the interview could not bedufr this work. The speakers, who
had been told about the recording before theyestai talk, became quite nervous and
during the conversation they paid too much attentethe form of their discourse rather

than proper choice of a topic.

| found the most successful conversation 6, whiels vecorded when two Australian men
were speaking spontaneously about their stay iilC#ezh Republic. Their English was
completely intelligible which could have been calubg the fact they had been informed
about the recording. However, these men were \gillamd without any troubles they

permitted to be recorded.

In conclusion, acquiring the recorded materialstiios survey was not an easy task. Many
people who had been asked for help were not wiltomge recorded although they had
been ensured that their personal data were notggtrbe published in this thesis.

Furthermore the above mentioned difficulties caubedoroblems to understand each said
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utterance perfectly. Anyway the main points anddbieesion of the conversations stayed

preserved.

3.1.3 Speakers characteristic

This section offers necessary information about pdmicipants of the recorded
conversations. Their age, education, occupationlimédxperience are described and thus
they provide basic overview to analyse their speech

On the basis of the all speakers’ agreement | éelcid use their first names or the initial

letters of the names in order to make the anatysi®e transparent.
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3.1.3.1 First conversation

>

It took place in my friend’s house where my friendister (speaker | - Iva) and their guest

from the USA (speaker a— Amanda) were recorded Qtech girl was not too keen
on recording because she was afraid of her mistekkEsglish. The American girl took
my request for help as a challenge.

Speaker 1 lives in Prague, she is 31 years oldaatitis moment she is on maternity leave.
After finishing studies at grammar school, she geaed from the Economical University
in Prague. She has been learning English for tearsyalthough some basic mistakes
appear in her speech. She declares herself asradpent beginner” (which is a term used
for the people who had been studying the languageafparticular time before they
stopped for various reasons and start from thelatesbeginning again). When she forms
a question it has the form of a declarative semtefte uses only basic vocabulary and
the verbs such as ‘to be’, ‘to have’, ‘to make’ aten repeated. Furthermore, she
confuses verbs ‘make’ and ‘do’ in some phraseappsse she is able to understand better

than she communicates in English.

Speaker a comes from California, from the citySah Diego, she is a woman in her
thirties who came to the Czech Republic with a deination, which name should not be
presented. There is a group of people who are edgagexchanging working and
travelling experience. They came to this countryjpdth educate and distribute their
theories. This woman was not very keen on providimage information about her life or
her mission in the Czech Republic.

American accent was clearly distinguished in heeesp that caused troubles to me
to understand all what had been said. Moreoverwtirtds whose meaning could not be

guessed were used although the context was awailabl

The speakers were discussing, besides other iddasglish teaching and
learning. They tried tokeep the conversation asdialbgue form from
the real beginning but as thetime was running, alspe | became rather
a passive participant of the conversation. Iva dtrieo show her paying attention
to the speaker atleast by nodding, agreeing arftereit gestures and mimics.
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This situation was expected as the native speaksrl@ading the conversation due to her
ability to speak the language without any diffiedt On the contrary, the non-native
speaker was caught in a demanding situation asdbnigl not her mother tongue and her

language knowledge can be evaluated as the prerietiéate level.

3.1.3.2 Second conversation

It was recorded without my attendance. The prespetikers were American and their
Czech lecturer who was teaching them the Czechubegey was present as well. These
students travelled to the Czech Republic duringy inéerchangeable training educational
system. They were supposed to study the same dieddbjects as they studied at home
and the Czech language should have helped themeigrate with other students.

Speaker K (Kayla) was a 16 year-old girl who wasnbin Arizona. She studied
at the College of Technology and she always watttetsit European countries and spend
some time there. She liked shopping, meeting emds and chatting.

Speaker W (Wade) was an 18-year-old boy who lineSdattle. His parents got divorced
when he was a child and since then he has bee@llingvaround the world always with
one of his parents in attendance. This year heirgggo explore African countries with his
friend. He practices many sports, e.g. kick boxkktball, rowing and so on. He seemed
to be a versatile man. Both of them would vote Barrack Obama. They were staying

with Czech families for a year.

They chose various issues for their discussion asaheir trip to Prague, experiences with
bookmakers, their Christmas traditions, travelliet;. This conversation appears to be
the most problematic one because the speakersisBngas very fast, the particular words
were not pronounced properly and the American dcosade some of their utterances
incomprehensible to me. Obviously, the speakerainameness of the recording influenced

my possibility to understand.
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3.1.3.3 Third conversation

N L
| |

It took place in a town of Brentwood, in Great Biit. The speakers were close friends and

they shared the same liking for horses.

Speaker a (Angie) is 38 years old and comes froadiRg, which is located in the county
of Berkshire, forty miles west of London. This waménished the primary school and
then she had to start working at her parents” fatemn.interest in horse riding started there
and since then she has been working with horsebetime. No further information was

provided.

Speaker L (Lucy) lives in a small village near Bvemod; she is married and has one
child. She graduated from Reading College. Shegyaates in horse races and has already
gained a few awards. Her husband is a poetry watet they have just bought a new

house, which they are furnishing.

This conversation could have been more succeskfill was not interrupted by one

of the stable employees who kept on talking withaatlizing that this conversation was
being recorded. Furthermore, the barking dogs wemeoying although the change
of the place for the recording happened severaéginThe sort of London accent was
distinguished in their speech. Both speakers walieng and laughing at the same time
that again caused incomprehensibility again. Them topics to discuss were horses but

the speakers often swap their topic afterwardstalikéd about casual daily events.
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3.1.3.4 Fourth conversation

>

The fourth conversation was recorded in Brentwaoieat Britain. The speakers were

university schoolmates and have known each othdefoyears.

Speaker a (AleS) comes from a village close to lramnd he is 30 years old. After his
graduation from secondary school he focused onmgakhe furniture, he studied the
at the Faculty of physical education. He tried twrkvas a teacher at secondary school but
was not satisfied with the assessment of this jaoth that is why he moved to England
where he has been for five years now. He now waga waiter in an Italian restaurant
and he has been travelling to many countries sadBrazil, Mexico, New Zealand, India,
etc. His knowledge of English is of upper-internaéilevel. He can speak the language
fluently although some mistakes appeared. He hagmblems with understanding
a native English speaker and he claims he is keeheawsning foreign languages

in a foreign country. The textbooks and listeningtenials are not sufficient for him.

Speaker V (Vit) was born in Jihlava but he is lgvim Prague nowadays. This man is 28
years old. He graduated from grammar school andefltehis studies at university
unfinished. He works as a real estate agent abhddeming successful in his job. There is
a necessary demand to speak English in this bussiseshe is trying to improve his
language skills. He would like to travel around wld and explore various foreign
countries. | suppose this person’s knowledge oflspg and listening to English is
of the same level. He forms questions as a denlaraentence and misuses past and

present tenses.

These participants were talking about speakerife anl Great Britain, how he feels among
foreigners and the way he is treated by the Britifhen some funny stories and
recollections of university studies were mentionéiddseems that speaker Ais more
experienced in using English and he kept on talkmmganwhile speaker V was rather
listening and asking the questions. No difficultiesre noted within the recording, as both

the men were non-native speakers of English.
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3.1.3.5 Fifth conversation

R i

It was also recorded in the city of Brentwood ire&rBritain. Both speakers became good
friends while staying abroad, they are women inrtlae twenties who came to England

in order to earn money and save them for theingjun their respective countries.

Speaker P (Petra) came to England to study thedBacbf Arts in field of economics and
accounting. She comes from Ostrava from the CzeepuBlic. She graduated from
London University and started to work as a key mgeanaof a hotel. This woman is
engaged to a British soldier and is planning heurtu life in England. Because of her
frequent contact with an English native speaker, laeguage skills are of the highest
level. She has a British accent and chooses theuwsawocabulary and grammar rules

to express her ideas. She has been staying inrthipa five years now and has decided
to live there.

Speaker | (Iveta) is of Slovakian nationality. $jnaduated from secondary school of hotel
management and she has been working as a waitréssraceptionist in a restaurant. She
is married to a Slovakian man whose job is in tees place as hers. Anyway, she has
recently made the decision to return to her couatrg start her new life there. She has
been learning English longer than speaker P buatdatly her knowledge of English is not

as experienced as speaker P’s.

The girls used to work together so they were dsiagsthe last staff party they attended.
Besider their troubles at work, their friends ahdred experience were mentioned. They
both know speaker a from conversation 4 and usedtk with him as well. They were
chatting about how this man behaves as a friendtlzey compare how hard it is to deal
with him at work. In this conversation, no diffit@ituations arose and their English could
be perfectly understood.
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3.1.3.6 Sixth conversation

SEZ .
IS + ¢

* *

It took place inaPrague pub. Two family membersravvery kind and accepted

the recording. These men are cousins and wereldoothin Australia.

Speaker D (Danny) has been staying in the Czechiltitiegfor three years and his Czech
language has much improved since he first came Beté cousins live in different cities
so they rarely saw each other in Australia. Spedkes 37 years old and was born
in the town of Noosa very close to Brisbane. Heligth at Noosa district high school, then
at the college of Business Hospitality and finallgardening course at TAFE (tertiary and
advanced further education). His main hobbies &hing, surfing, writing poems,
travelling, painting and tennis. He is working aseeeption manager in a Prague hotel.
Speaker D has both Czech parents and has two sotbaring their upbringing both
parents spoke Czech to their sons that resultélaeifact that all the boys are able to use
Czech and English as their mother tongues. The prdplem is they do not have any
contact with Czech people living inthe Czech Rdipulso they sometimes do not
remember of all the vocabulary and they have artrAlign accent and intonation. Danny
came to the Czech Republic to find a Czech paraner he is going to enter the Charles

University to study the field of translating andierpreting next year.

Speaker J (James) is 27 years old and he livesishdhe. Most of the nationalities living
in Brisbane are from India and China. He completdghchelor of Engineering majoring
in Electrical. After graduation, he worked in thening industry as an Electrical Engineer.
The main projects he worked were in relation td.cdaistralia is the largest exporter
of coal in the world. The job involved working alding in remote areas of Australia and
often consisted of an international workforce. bligtally, mining has been a major
contributor of immigration to Australia. In 2009¢ hresigned as an engineer and began
a Master of Commerce majoring in Financial Plannpistgidying full-time. His hobbies
include tennis, cycling, hiking, canoeing, downhdhd cross-country skiing. He is
interested in reading, nutrition, health, learnargl improving. In 1969, when his mother
was 14 years old she left the Czech Republic. $ieaks Czech to her sister and her
father. She sometimes has to use an English wecduse she does not know the Czech

one or possibly she finds easier to say it in EhgliSpeaker B travelled to the Czech
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Republic to visit his cousin and some friends whd been staying with him at a student
residence. He spent almost three months at diffgrieces in the Czech Republic. Speaker
J attended an intensive three weeks course ofzbkelClanguage but was not happy with
the results at all. According to his facts, therseudid not function as it was supposed to.

They attend it only three hours a day per threegiaweek.

The lecturer started an introduction lesson wittlidation of substantives and conjugation
of verbs. Such a demanding beginning is very diftidor a non-native Czech speaker

to set about learning a new language.

The cousins entered for the Czech websites of S@zmaand have been trying to find
a partner over the internet. They were talking aloeir dates with girls, moreover about
the life in the Czech Republic and the differentiggng in Australia and here. | was
present within the recording so | was able to wstene notes if | did not understand.
Although they were talking quite fast the speakevere willing to go through

the recording once more and explained the expmressiat were incomprehensible to me.

3.1.3.7 Seventh conversation

SIEZ
I X
* *

It was recorded also in Prague pub where threelpeoget. Two of them were the Czech-

Australians, Danny and James, that | have introdiiceonversation 6.

Third speaker P (Petra) was a Czech; she is 28 wpédrand comes froiesky Krumlov.

She studied the secondary school of hotel managesmérspent two years in Reading and
Basingstoke, which both belong to the county ofkBkire in South England. She worked
there as an au pair and studied the language. A#ereturn, she has started studying
the Pedagogical Faculty at university. Firstly,dsarecording only Australian speaker and
the Czech one but during their interviewing theeotAustralian entered the dialogue, and |

did not contribute, as | was able to recognizevibiees and particular utterances.

The discussed issues include local life in Pragl@nes’s work in Australia and
the importance of English which can be sufficiend sticceed at business, next
the proportion of various nationalities living amstdying in Australia, James’s reason

to visit the Czech Republic and his experiencesftbis journey were also discussed.
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Finally, the conversation focused on the questibaua choosing the right girlfriend for

these two Czech-Australians.

3.2 Analysis of discourse markers
| am going to outline the outcomes of the reseatblat converges on analyzing
the discourse markers used by native and non-ngtigdish speakers in their face-to-face

conversations.

3.2.1 Discourse markers — so, | mean, oh, well, y’know

The primary focus concerns the group of discouraekers such aso, oh, well, | mean,
y’know. Their characteristic and functions are presewntethe basis of Schiffrin’s study
(1987) as she gives them detailed regard.

Table 1 provides the frequency of discourse mark@tsis paid most attention to. These
markers are used by both native and non-nativekepgathe only exception is formed by

the marker | mean uttered only by native speakersaa be noticed in Table 2.

Table 1: total figure of discourse markers so, | mean, oh, well, y’knowin all

conversations

discourse markers in conversations 1 - 7

120+

100+

Frequency  60-

SO I mean oh well y' know

Discourse markers
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Table 2 represents the different frequency of paldr discourse markers that are used by
native and non-native speakers. Individual marlard their functions are described

In separate sections.

Table 2: frequency of discourse markersso, | mean, oh, well, y’ knondepending

on native or non-native speakers

Native versus non-native speakers

70
60|

50 -
40 E Non-native

30 =@ Native

20
10

SO | mean oh well y' know
Discourse markers

Discourse marke| Non-nativg Native
SO 35 67 102
| mean 0 17 17
oh 2 18 20
well 4 25 29
y' know 20 54 74
Total amount 61 181 242
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3.2.1.1 So

The most used markeso is claimed to be a complementary marker of magaidnits.
Table 3 contains some of main functionssofand the most used ones are divided

to particular sections.

Schiffrin defines the discourse marker so as “smgimate marker” and a “marker
of potential transition.” (1987: 227)

3.2.1.1.A So conveys meaning of ‘result’
C1, 98-104

“l — Because | don’t want that you will waste tinvéh me to prepare on it.

A — Well, yeah. That's what I'm saying. But | knibvg spring is going to be a little
bit busier because we have the spring like last.ytba spring is very busy for us
“cos we have the groups coming like different gelecome to visit and... (pauss)
that always take a lot of time “cos we’re withrthiéke every day. You know, they
come and stay with me... (unfinished) And any timieeweing anything, we're
taking them around and showing them things. Andsiaakes lot of time.”

Amanda was explaining to Iva why she is so busy #ming. She has to look after
the people who come tothe Czech Republic to trg wbrk exchange programme.
Amanda was clarifying why she is going to be soybld$ie markeiso conveys the result
of having not so much free time as this job inveladot of time and energy.

C1, 126-138

A — And they... (unfinished) Ron, but Ron, not nackssvhat Ron does but...
(thinking) Ron arranges for them to do differenhgs while they are her&othey

can get to meet people and then they can seeitithokwork that's donesosome

of them may want to come ba8kthis year nobody came back but Ron’s had
groups they’ve come to see, to work with us whiy eare here that have maybe two
people out of the group of fifteen. We'll see, kpaw, | would like to come back

and help. And come back to teach English for timeaths. That's what Rachel was.
She was somebody that went to Hungary when theylwerg in Hungary and just
came for a week. And she got to know them to satthdy were doingsoshe

could talk with Ron and then she decided to come taeteach English for two or
three months. That's for the experience. She dddsthe didn’'t want to teach English
but it was for her to try it, you know.

| — Ehm. That’s great experience.

Amanda’s description of her work serves to realthe main reason why she came
tothe Czech Republic and why she would like toeomback again.
The functions ofso are not clear inthis part of the conversation.eylheither

preface anew topic or they <can function incaussult sequence.
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The last so might be considered as a marker wlookeys the result. Amanda mentioned
the girl who participated inthis programme and itlea of getting the necessary
information and her arrival to our country can beepted as the result.

3.2.1.1.B Participant and topic transition
C1, 139-141

“A —to see, to decide what she wanted toSMw.it's basically for people, just a kind
of try up to see what they want to do,.. (unfinished)
| — Ehm (nodding).

The first so serves as akind of preface for conclusion of Anagmdexplanation.
The secondso suggests that the other speaker might take tbe flio she wants to.
However, Amanda can continue in her speech in tasether speaker does not take
the option to talk. lva only shows her agreememt demonstrates she is paying attention
to what has been said by Amanda so far. Theslashight indicate that present topic is

going to be closed and there is possibility totstee new one.

The change of topic can be noticed as well as qyaatt transition in the following

example.

C1, 179-185

“A — Yes, they come up for a week or like thisrggpriThere’s a girl that wants to
come that was that heard what they were doing wtheyywere home this year. She
said she wants to come for two months, | think. Aeiged to plan with ministrant
and these things like with organizing and pilingqgs for him and editing things that
he’s written on the computer. She wants to ddaisé things “cos she does
secretarial workso.

| — So, the most time that you spend is to take carbexd people?”

3.2.1.1.C Return to the main point
C1, 278-286

“A —Yeah, we... (pause) | said that's what I didibiening to you. (both laughing)
Try to understand what you are saying and actuhlat’s, that's good practise

for me “cos right now I'm not at the level I'm alidespeak to someone “cos | just
don’t have enough vocabulary and | don’t know #eahed forms, you know, past
tense. | — Ehm (nodding).

A — Or how to put it to... (incompr.)

| just feel like | know what I'm saying that dogsmake any sense but maybe they
can figure outSoit’s frustrating, you know. But I’'m going to userRand a book
they have. I'm going to order that book.”

Amanda was presenting her obstacles within learni@gech. She is able

to understand the vocabulary but does not realizbe gtammar rules.
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This markerso concludes Amanda’s feelings about her knowledg€zsich and how
demanding it is for her to learn Czech languagehtat Sois returning the attention back
to the main point which is the emphasis of theidiffies during studying the Czech

language.

3.2.1.1.D Introducing new topic
C3,01

“A — So are you going for that bed?”

C3, 33

“L — Soare you still up for tomorrow night?”

C1,01

“A — Sq let's see what can we talk about.”

These examples show thad can function when new topic of the utterance imgado be

start. Both speakers usein initial positions to discuss new theme.

3.2.1.1.E Preface to a conclusion

C4, 97-9

“big dreams was went to the rocky... (thinking) toefice, to Utah or Colorado and to
these resorts, so... (paus®)basically | don’t know what I'm going to do buhlstill
keeping this on my mind that | would go to the naias later on, maybe next year”
Ale$ was talking about his big dream as he lovagelting and exploring new placeSo

creates a kind of preface to his conclusion to kibepidea about visiting America in his
mind. He finishes this topic with presenting th@m@ximate time of realization of his

dream.

The following Table 3 provides the occurrencesofin many different functions.
However, only the main ones have been defined atmwatline why the discourse marker

sois widely used by both native and non-native spesak
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Table 3: functions ofsoused by native and non-native speakers

So

E Non-native
@ Native

1 2 3 4 5 6 7 8 9 10 11 12
Function

action for “cause” and ‘result’
action of ‘request” and "account’
completion of previous utterance
conveys meaning of ‘result’
participant transition

topic transition

new topic

maintaining discourse topic
pause for thinking

preface to a conclusion

return to the previous topic

PP OONOOUIRAWIN|EF

| O
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3.2.1.2 Y’know

Discourse markery’know offers two possible complex meanings. Firstly, ecpi
of information is available to the recipient of tt@nversation and secondly this
information is generally availabl&’’know is considered to be the cognitive interactional
marker and is created from the question form of y@a know’. Its complementary
function is to confirm the speaker as the one whovides the information which is
contingent on the hearer reception. (Shiffrin, 987

This discourse marker might be noticed in two wva@gaThe original ongou knowis used

in all the recorded conversations, however theuiisig use the shortened fogrknow.

3.2.1.2.A Y'know draws hearer’s attention
One of the most frequent functions of this disceursarker is defined as drawing
the hearer’s attention. It leads the hearer to eotmate on the piece of information that is

being said by the speaker.

C1,534

“A — You know I'm not so... (incompr.) English speaker becaitisehard for me
to know... (pauseg)ou know | can hear the mistakes that you are making”

Amanda was trying to evaluate herself as an Engdigbher explaining the difficulties that
usually arise when she practises conversation avitbn-native speaker and tries to point
out his/ her main mistake’know is used in order to encourage the hearer to some
reaction or only to make certain the hearer i$ Isdtiening to the speaker and understands

the associations in the context.

C7,10-12

“company called Eriva, huge French company thatlsl@éath engineering, ehm,
manufactory engineering, equipment, in a big ofircBrisbane and no-one speak
French in that officeyou know Just why? All the clients are Australian.”

James was talking about his job in one of the bign€h companies in Australia and he
was explaining why it is not useful to speak Frernbhare even though their boss is
a Frenchman. The only language that is necessamyaster is English. The discourse
markery’know verifies the hearer’s attention as James’s utteravas rather long and he

made sure the hearers were still paying attentidnr.
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3.2.1.2.B Y’know invokes hearer’s agreement
Schiffrin defines this function as followg’know appeals to shared knowledge as a way
of converting an opponent to one’s own side inspulie.” (Schiffrin, 1987: 279, italics

in original)

C1, 51-55

“A — Yeah, in your daily conversation?

| — Yes, in my daily conversation.

A —=You know I'm not so... (incompr.) English speaker becatisehard for me

to know... (pause)ou know | can hear the mistakes that you are making

but for me to stop angiou know in the middle of the conversation like “wait, Wwai

Amanda and Iva were planning their English lessAmanda was trying to explain
the difficulties occurring within a mere simple eensation and she was persuading Iva
that teaching beginners seems to be much easierfdaer than to educate advanced

students. The markgitknow attempts to change recipient’s opinions.

C1, 59-61

“things that are wrongyou know that... (unfinished) Like intermediate, like what |
usually teachyou know the middle level is little bit harder becauseavk to go
back and change thinggou knowwhat I'm saying.”

Amanda is still leading the conversation in thist@ad she continues in her explanation
of teaching English. Using theknow indicates that her explanation should present
sufficient base for the hearer and thus the haarsupposed to agree with the speaker’s
information. This explanation leads to the conduasthaty’know doest not have to be

involved only in the quarrel so as to attempt tmdlhe hearer's agreement.

C4, 04-8

“A — Basically, because | didn"t know what to goy know I've alwayas been telling
by my parents to study. What | think now it’s by $iling and | hate the school system
little bit at the momentYou know like university and because the life is, theibfd
think, differentyou know You don’t need to do the university because yeu a
yourself,you know and everyone’s different. | understand it's imggin some...”

This AleS’s monologue is filled with markgtknow several times. The functions of this
marker in this particular utterance might seemeaaimbiguous. The markgiknow might

be used to enlist the hearer’s participation asna lof audience to this story about
speaker’s life experience. The hearer’s attenttondcessary evidence for understanding
of why the speaker has told this story. Howevgknow might also indicate that

the speaker makes himself certain to be listenetthéypther participant and that sufficient
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attention is paid to his speech. This part of theversation sounds rather confusedly and |

suppose that’knowis used pointlessly too many times in this utteean

3.2.1.2.C Relinquishment of the floor

The markery’know is often used by the speaker in the final positiathin the speech
to signal that he is going to either leave hisratiee with an open ending and the other
participant is given the opportunity to commenttlo@ situation or he is going to continue
in his idea but with a little interruption.

It is essential to mention the importance of intmra when defining this function.
The speaker uses rising intonation usually to mw#iche has not finished his uttered line

yet.

Furthermore, rising intonation might display lesstainty about shared knowledge than
the falling one. Otherwise, the falling intonatias used when the information unit has

been already completed. (Schiffrin, 1987)

C1, 133-138

“She was somebody that went to Hungary when theg lvéng in Hungary and just
came for a week. And she got to know them to satthdy were doing. So she
could talk with Ron and then she decided to coene to teach English for two or
three months. That'’s for the experience. She ddate didn’t want to teach English
but it was for her to try ityou know

| — Ehm. That'’s great experiente

Amanda was talking about the girl who came firstthi® Czech Republic to meet
Amanda’s boss, Ron and to experience his job. Laethat girl changed her mind and
after several weeks she gave it up and decidedaach English here. Tlyg&know

in the final position signals that Amanda is finishihgr utterance and she provides
the hearer time tocomment onthis idea, which Idwes and contributes

to the conversation.

C1, 198-203

“A — Yeah, like | didn't go anywhere. | didn’t kndww to go to a store; | didn’t
know anything (laughing). | was afraid to do thingscommunicatgjou know.

| — Yes, it's difficult and especially if you dokitow the language.

A — Right, right. Everything scared you. | stilldioknow the language but I'm not
afraid to go and just try to figure outpu know(laughing). Yeah, but the beginning
it's just likeyou know.. (unfinished) so.”
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Native speaker was describing her experience ko in a foreign country and with no
friends and no language knowledge. The fyf&how is used because Amanda assumes
that lva understands her feelings and worries hnd the shared knowledge is considered.
the secondy’know might indicate either the chance for the hearerke the floor or it
might invoke the hearer’'s agreement with the faibe lasty’know is presumably used by
Amanda to indicate finishing the utterance andishadfering to Iva to start speaking and/
or the topic transition might be regarded as well.

Another function ofy’know defined as transition in information, might be asated with

the relinquishment of the floor. In the case theaser leaves the turn to the hearer and he
does not accept it, then some time can be takerthbyspeaker to think about his
forthcoming utterance and thus the information rlghadjusted.

C2, 108-113

“K — Ehm, yes. | care about like every single Ctmas like my family like we have
traditions like... (interrupted)

W — Ok.

K — Every time | go to the like midnight churchwee like the candle light service
so it’s pretty like “cogjou know at the end they sing like Holly night and then like
to light candles like everyone lights candles

Kayla and Wade were discussing their Christmadtioad. As Wade appeared not to be
too keen on talking, Kayla led the conversatiore Started describing their family habits,
e. g. going to the church and participating atrthénight mass. Firstly, she tended
to describe the whole course of the ceremony buallfi she jumped tothe end

of the event. And thus her former idea was tramséal.

To sum up the discourse markeknowthere are several more functions that can represen
this marker, e. g. confirmation of the propositiarpreface of the reported speech, a turn-
initiator or a marker of general truths. Howevehist marker is broadly used
in the functions above mentioned. Table 4 provitiesessential overview of the functions

y'’knowwithin this research.
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Table 4: functions ofy’know used by native and non-native speakers

= Non-native
= Native

Y' know
2 3 4 5 6 7
Function

confirmation of the proposition

preface the reported speech

hearer's agreement

relinquishment of the floor

hearer's attention

general truths

background explanation in narratives

OINO| OB WIN|F

transition in information
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3.2.1.3 I mean

The discourse markdrmeanis considered by Schiffrin together with the abaledined
marker y’know because their semantic meaning affect the diseodusctions. She
proposes thaty'’know marks interactive transitions in shared knowledaged | mean
marks speaker orientation toward the meanings of aalk.” (1987: 309, italics

in original)

Furthermore, their functions are complementary m&an“focuses on the speakeitsvn
adjustments in thproduction of his/her own talky’know proposes that a hearer adjust
his/her orientation (specifically knowledge and eation) toward theeception

of another’s talk.”

(1987: 309, bold and italics in original)

The last notion why these markers are mutually@atexd is defined as following/'know
works basically within the information state ofkkal with secondary effects
on the participation framework.” (1987: 309-310)

“Y ’know marks information in discourse to which a heasenvited to attend.”

(Schiffrin, 1987: 310) The function dfmeanis noticeably distinct as Schiffrin defines
the difference as followsl “mean marks information to which a hearer will pay extra
attention — even though he/she has not been etkplitvited to do so.”

(1987: 310, italics in original)

The last reason why are these two markers judggether is their social evaluation and

negative sanction. (Schiffrin, 1987)

3.2.1.3.A Preface an expansion idea
C7,09-19

“J — Great but all | care about is English becauseean| used to work for a French
company called Eriva, huge French company thatsiedth engineering, ehm,
manufactory engineering, equipment, in a big ofircBrisbane and no-one speak
French in that office, you know. Just why? All thients are Australian.

P — And your boss was like French man or?... (ustied)

J — Oh no, maybe the senior senior boss was Frbatkveryone else is Australian,
you know, and so he just wouldn’t care for... (inipted)

P — So it wasn’'t necessary to speak any... (spgakier each other)

J — French? No. Probably I think the Chinese wdwgdmost useful because

we, we... (pausd)mean, we export so much to China, we import so muaim i@hina,
you know and... (unfinish§gd
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James was describing his last experience withainerj one of the French big companies
in Australia. His first suggestion deals with Esglilanguage that James found as the only
important language to know if this job is wantece tised meanto enlarge his idea about
that particular job and describes activities andcesses which the French company

covers.

C7,62-71

“P — So how is your dating game?

J — (laughing) It's not existing. I'm going homayavay.

P — Ok, then how was it? How has it been so fargiang)?

J — Ehm, well... (pausé¢)nean| travelled around, not existing at allmeanl|

travelled around so much that it wouldn’t mati@nyway. | didn’t spend much time in
Prague sd mean, I... (interrupted)

P — And who did you go skiing with?

J — Ehm, | went with the brother of the guy whaith me in Australia, ehnimean

| spent a lot of time in his place @erveny Kostelec and, erm... (pause) then from
there we did a lot of trips, you know, to differptaces after that, to Vysma ...”

Petra asked James about his dating game. (JamePamy placed an advertisement
to meet a new partner during their stay in the 6zZRepublic) James started explaining
why this game finished without any satisfying résdihe used marker mean seems

to have several functions here. Firstly, it migidicate the speaker’s self-correction as he
usesl meanfrequently in a short time unit and he repeatsfbiegoing statement with
little modification. Secondly, themeanexpands James’s reasons why he did not succeed
in looking for a girl. The modified utterances até byl meancan imply both expansions
ofideas and explanations ofintentions. This markerefaces the explanation

of the speaker’s intention. Lastly, the markermean might signalise the speaker’s

orientation toward his own talk.

3.2.1.3.B Replacement and background repair
Schiffrin divides these repairs by following defioh “the clearest difference between
background and replacement repairs is the waydheyollowed in discourse: background
repairs lead back to the discourse which had bedgerrupted. in sharp contrast,
replacement repairs lead forward to the ideas etifcoming discourse on the basis
of the material in the repair itself.” (1987: 301).

Furthermore, she claims that these repairs diff@roviding distinct information as they

are rather alternatives of previous material. (3987
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C3, 44-51

“L — Well, Jane will come here in our car... (speakover each other).

A — Yeah, yeah. That's whdtthean she shall she can go with you and | can go and
pick Eva.

So what is it? Three thirty?

L — Yeah, me at Black horses at three thirty.

A - Ok so.

L — Sol mean | have, we have, we've got an apppointment. Wee feotually two
appointments on some Monday.”

Lucy and Angie were planning their meeting with estlyirlfriends. Their arrangement
might seem a little confusing as the associationsrey particular friends were not
explained. The markelr meanindicates that the speaker idea was not finishexhoat
pause followed and then the speaker specified thenteon in other words. The secohd
meanwas used to substitute pronoun | for pronoun we Jpeaker initiated her utterance

with talking only about herself but immediately shedified the utterance to plural form.

C7,75-81

“J — You don’t knowCerveny Kostelec? It's near Krkono3e, it's probablfthinking)
It's probably near Turnov, actually.

P — Right.

J — So we spent like, we spent two weeks in KriedilasSin two different colleges,
erm and erm| meanyou know colleges are like what would you say, kraaw,
shared accommodation, bank rooms. But it was greatknow. | loved it and, erm,
there weren’t place where ... (incompr.)”

James was reporting the travelling experiencesnduhis stay in the Czech Republic.
The location of the village was embedded in theveasation and subsequently he returned
back to describe where he spent a few days in wikts | meanmight be considered
either as a preface to expansion the idea abouédl@Ecommodation or it can signalize

the background repair when James realized he didrowide sufficient information.

3.2.1.3.C Speaker’s orientation toward own talk

One of the frequently used function is speaker’®entation toward own talk, which
displays that the speaker concentrates on his peecs, intentions and ideas. This might

be noticed in the following example.
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C7,01-8

“J — I meando you know any other languages? Do you know Gemnd&rench? Or?

P — | used to learn it. But | don’t speak it nowasdf you don’t practise the language,

you forget it.

J — Yeah, yeah, of course, yeah. Buiean for example like in Australid,mean

French, German, Czech and English, all | care about

P — | learned five languages.

J — Five languages?

P — But it came to an end (laughing).”

James was discussing languages with Petra to fitchow many she speaks fluently.
Using | meandisplays James’s focus on modification of hisrattee. The markdrmean
has the interactional relevance here as it maistapeaker's focus on the foregoing

material.

The remarkable outcome appeared when the functdnkis discourse marker were
analyzed. None of the non-native speakers usetrtfe@nwithin his/her utterance. Only
the native speakers included it to their speechry Wegh frequency of usingg meanwas

found out to be used by Australian speakers.

In conclusion the discourse markdemean*“is a member of a larger set of meta-linguistic
expressions such émme tell youlet’s put it this waylike | say what we call so called
and inother wordswhich themselves are discourse markers.” (SchifftB87: 303, italics

in original)
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Table 5: functions ofl meanused by native and non-native speakers

| mean

® Non-native
@ Native

1 2 3 4 5
Function

speaker’s orientation toward own talk
background repair

clarification of misinterpreted meaning
preface an expansion of idea
replacement repair

G WINEF
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3.2.1.4 Oh

The discourse markeah is generally defined as an exclamation or intéigac In the case
oh is not supported by a sentence, e.i. occurs altne, supposed to display strong
emotional states such as surprise, pain or fearuslially occurs atthe beginning
of the utterance and a short pause can followhéfd is no pause, it precedes the rest
of the tone unitOhis used to shift speaker’s orientation to inforimrat (Schiffrin, 1987)

As Schiffrin states ¢h pulls from the flow of information in discoursdemporary focus
of attention which is the target of self and/orestmanagement.”
(1987: 74, italics in original)

3.2.1.4.A Oh in repairs

Schiffrin defines repair as “speech activity durimdpich speakers locate and replace
a prior information unit. Because they focus omprinformation, repairs achieve
information transitions anaphorically — forcing agers to adjust their orientation to what
has been said before they respond to it in upcomaiikg’ (1987: 74).

Furthermore, she claims that the listener as welthe speaker can accomplish repairs,
including repair initiation and completion but theerforming is assumed particularly
to speakers. (1987).

C2, 06-12

“K — We went to the museum and we did some shopiiaghopping was amazing.
W — Yeah, that’s really cool. | got some shopgdimgent to some books store and they
bought me a book, really cool. And I'm reading thigght now.

K — Did... (pause) did they buy you a book or did oy it?

W — Well, they bought it to me back.

K —Oh. Ok. Well, I bought the maps.

We got lost and in the underground... (interrupted)”

Kayla was describing her trip to Prague and Wadeeg her with a description of his
shopping day. He was proudly talking about his Ksodhat he had purchased.
Nevertheless, the meaning of his utterance is lear @nough as it is demonstrated in next
in Kayla’s confused question. She wanted to find whether he bought the books by
himself or the books were bought for him.

The markeroh is used by her in clarification sequence. Usintgeotmarkersok andwell
show she is leaving Wade’s without any repair areteragreement is used to finish his

given information about books.
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C2, 37-46

“K — Ehm, everyone in Prague spoke English.

W — Really?

K — Doesn’t seem to? Like didn’t you notice it?

W — Yes, like a tour guide and some like the peatpliee museum.

K —Oh yeah, like everytime | go walking like twenty niésuater | was really...
(covered with laughing) English, American and lddore and just like... (laughing)
Nice, | could keep telling... (incompr.) and | wakeli“wow”... (speaking over each
other).

W — No accent.

K —Yeah.

W — You can hear the English... (both speaking).

After finishing their exchange of information abolooks they started to discuss
the knowledge of English in the Czech Republictipalarly in Prague. Kayla asked Wade
if he could observe how many Czechs are able taksfignglish. Firstly his reaction
appeared tobe asurprise but then he joined Kayk@inion. Thatoh initiated

the clarification of the previous utterance withe thelp ofyeah and next Wade began
to explain the main information about Czechs spepktnglish. Unfortunately because
of their laughing and mutual speech their utteramecerged into incomprehensible

meaning.

3.2.1.4.B Oh in question/ answer sequence
C3, 13-23

“L — Oh, I forgot to ask you how did she got on in Italyfaven’t spoken to her since
she broke the ribOh... (overexcited, incompr). Ok, you ve missed mnfigished)
A —Oh dear, what happened? | hit the floor a few timaaghing).

L —Oh no.

A — Yeah, yes, I've been hunted (laughing).

L — What happened?

A — Erm, she decided to buy all again and gets fh&o, (pause) yes.

L —Oh.

A — So that’s fun.

L —Oh and what did you do about that?

A — Let you ride her.

This part recorded with British speakers is filleith the markeroh many times. But
the functions differ from each other. The fiodtis used in a question sequence when Lucy
was asking about their friend’s condition. The setoh seems to be ambiguous and
the following utterance is not comprehensible. N#hadess, it might function as an
exclamation. The third markeh embedded in phrase “oh dear” supposes to pratest e

an exclamation or even intensification or it can diassified as a question sequence
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because Angie was asking Lucy what happened. Tiréhfooh expresses
Lucy’'s consternation, and thus it can be evaluatsl an exclamation again.
The fifth oh should not be defined as a discourse marker@iirs only as a single word

utterance. Finally the last marker indicates a tioesequence.

Ce6, 18-27

D — Ehm. Well... (pause) | give my number whether &is& for it or not. Czech girls
are funny, they do not show much interest fronsthg, but later on it is sometimes
quite difficult to get rid of them, if you know whanean... (unfinished)

J — Eh? You mean like the movie fatal attracti@ughing)?

D — Ehm (nodding). | have not encountered a probikenthat yet. Though the year is
young, and you never know what is lurking aroureddbrner (burst of laughter).

It actually reminds me of one of the poems wrikgf olkien.

J —Oh, are you still reading his poems? | seem to re¢hHt you remember them off
by heart.

D —Oh, (sigh) | remember only the ones that matter rtmste.”

The cousins were discussing why it is so diffidaltfind the right partner in the Czech
Republic. They tried to lighten the atmosphere byvjging a simile to a film that made
both of them laughing. Then James posed the questidiating with oh which is
classified here as the question sequence. Danmg\wea starting wittoh and following
sigh belongs to the answer sequence. The mentitdmedfolkien's poems was embedded
to the main subject dealing with finding a partriéris subject was later further discussed.

C3, 66-70

.L — So | wanna buy some cheap regular ones. ltheitm on my Christmas list and
spend another pair but | think that Dave will putfihey’re not a mucking out valley.
You're strolling round a yard looking like you ageing to play but you don’t do any
kind of work in valley.

A —Oh, that could be good for Wendy (both laughing).”

This usingoh might be considered as an ambiguous example asld oot associated it
with any of the functions provided by Schiffrin. Wever, the marker may complete
the previous information. As Lucy was describingvihtbe valley boots are expensive and
do not work as they are supposed to, Angie comgléte information with the caustic
mention about Wendy, and thak functions to organize the information state.
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Table 6: functions ofoh used by native and non-native speakers

Oh

® Non-native
O Native

1 2 3 4 5 6
Function

answer sequence
complete information
exclamation

exclamation - intensification
guestion sequence

repair, clarification

OO IWIN|F
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3.2.1.5 Well

The linguists offer various functions and defimisoof the discourse makereik | am
going to outline some of them so as to demonsti@evide range of application afell.

Svartvik (1980) suggests thaell is possible to define as interjection, particlesitator,

filler and initiator.

Schlegloff and Sacks states the classificatiorodswing “ well (along withokay andso)

is used as a pre-closing devise, offering its fieaipa chance to reinstate an earlier or
unexpanded topic, or to open another round of taiky to conversational closure.”

(1973 in Schiffrin, 1987: 102, italics in original)

Schiffrin qualifies thavell as “aresponsemarker which anchors its user in an interaction
when an upcoming contribution is not fully consanaith prior coherence options.”
(1987: 103, bold in original)

3.2.1.5.A Answer to Y/ N question
C2, 28-36

“W — Oh, New York Giants. | think we gonna be, efameless and yeah, erm, Camp
was going to lose... (incompr.) and | don’t remenamy other ones.

But it was good because we bet twenty crowns smfior there we had hundred

crowns. It sounds cool (both laughing).

K — That's funny. Why did you go to bet on Amerieams?

W —Well, | was like... (pause) erm... (pause) “cos I...(palseglue was gonna like

from early England and so I ... (incompr.) everglet and threw them to it. And |
thought football the girls hate football here.dthetter on this one because | know
American pretty well. So that’s really good. | heygewin eu five, to win anything.”

Wade was presenting his experience with bets iiCttexh Republic. Their foregoing
utterance concerned the particular age to statingetHe was explaining to Kayla what
teams and why he bet on them. There is an obvieosr@ainment that Kayla does not
understand the bets and finally she swapped thedufor a different one. The marker

well was used in Wade’s answer to Kayla's question atloansing the American team.

Schiffrin specifies this function of answers anduas that Well is more frequent when
a larger set of answer options is encoded throlghiarm of the question.”
(1987: 105, italics in original)
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C3, 33-43

“L — So are you still up for tomorrow night?

A—Yes.
L — Tomorrow evening?
A—Yes.

L — What erm... (thinking) Would you want to meetetioe meet here?

A —Well, | wanna have my car with me to get... (incompmpyeso.

L — So will you come there bringing the horses?y®ut don’t have any other

job after that?

A — Yeah, | think so. Perhaps | might leave it. biftinfinishedVell... (unfinished)
L —Well yeah, you get better car, put that to the stujpid c

A —You can do like just pick Jane and | will pitka.”

Lucy and Angie were discussing their meeting thd meght. Lucy asked her friend
where she would like to meet. Although she offeosdly limited choice of the possible
answers Angie used the markeell and responded her short answer. Lucy made herself
sure with asking the next question. She soundéd kit worried when asking whether
Angie is free or have more work to do. The secaetl indicates the unfinished utterance
and thus might be considered as a mere filler.|astvell initiates Lucy’s agreement and
her following advice to take the car. Although noesgtion was mentioned, the marker
starts the utterance, which is compensating the@msbout how to reach the place

of their meeting.

3.2.1.5.B Information search
C1, 81-90

“l — Ok, so | think this is the best way how...cmpr.) that you said that... (pause) we
can just talk, then I think you will realise whaetmain mistakes | do.

A — Yeah, yeah.

| — And on that | will focus.

A — Ok, okWell (coughing) so, for me, it” s... (pause) It" s notmeh about

whether | have time to do it. "Cos it’s, it doedake a long time to me in talk, you
know, it doesn’t take a long time but for me ittsshmuch preparation I'm putting

into it. You know, how much time | have to takprepare for it.

| —Yeah, | don’t want that you will, that you wilhste too much time with this. Just

ok, if we take for example three lessons just...qppust talk.”

Amanda and Iva were discussing their future Endksisons. Iva showed her agreement
with the above mentioned method how to teach hefaihguage. There is a noticeable but
frequently occurring mistake as she confused the véo make’ and ‘to do’

in the collocation with the word ‘mistake’.
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Amanda agrees with the previous statement by uskghen following well conveys
the unsure position of Amanda’s reaction. Some tiwes needed to provide the next
utterance. Her coughing and pauses indicate shennwasure how to start her next

information about the English lessons.

3.2.1.5.C Request for action
C3, 01-13

“A — So are you going for that bed?

L — Yeah we’re finally buying a new house. And bgedt’s got a nice spare room,
| got a nice spare bed. And my mum would be sitimgleeping on the floor if

| don’t get that.

A — That’s not over Christmas?

L — No, “cos they ve got double discount goingooiay.

A — But you don’t seem that you like it, do you?

L — No, because it’s... (unfinished)

A, L — (are speaking over each other).

L — And we need to go food shopping cos therefeatband Dave seems to want
food this week (laughing). | don’t know why. (ixzily)

A —Well, they can cook and I'll do the horses. Well, . te(mupted)

L — Oh, I forgot to ask you how did she got ontaty? | haven’t spoken to her since”

The request for action is one of the functions #ratnot easy to identify. Lucy was talking
about furnishing her new house, particularly abawgpare room. She was presenting
the option to gain the discount in a shop and roeetl that food shopping is necessary
to do. As Angie found out there was not much morelk about and therefore no need

to return to the discussed issue, she usedétido request for different action.

3.2.1.5.D Request for confirmation
C1, 89-102

“I =Yeah, | don’t want that you will, that you willaste too much time with this. Just
ok, if we take for example three lessons just...qprust talk.

A — Ehm (nodding).

| — And just think about it. Ok, we’ll see that &ke mistakes in, erm...

(thinking) tensenses.

A — you mean tenses (A corrected |)

| — Yes, in tense (smiling). So next time we au§ e.g. on one type of tense that

| will practise.

A —Erm, it's ok.

| — Because | don’'t want that you will waste timéwme to prepare on it.

A —Well, yeah. That's what I'm saying. But | know thisisgris going to be a little

bit busier because we have the spring like last.ytea spring is very busy for us
“cos we have the groups coming like different gelecome to visit and... (pause) So
that always take a lot of time “cos we’re with tHém every day. You know, they”
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Amanda and Iva were discussing the particular sstgges of their future English lessons.
Iva does not want Amanda to bother with the prapardor the lessons too much and she
offers her a solution which Amanda accepts in hext nutterance. Theell initiates

the utterance confirming the foregoing Iva’s prapos.

Schiffrin specifies this function as following “dé speaker makes a statement about an
event about which a hearer is expected to have leng®, that statement is heard as
a request for confirmation from its hearer.” (19815) However, the requests for both

either and confirmation does not seem to be idedtiasily.

3.2.1.5.E Self-repair

C1, 331-339

“A — Because they do school every day till about tiairty and then you know, they
have homework. They usually work on that and irethening... (unfinished)

| — So, you teach them from... (pause) from winae i

A — We start at eight thirty.

| — Eight thirty till fourteen thirty?

A — Yeah, two thirty p. m.

I — And all the children have the same teachinghgathe same lessons?

A — No, they are... (unfinishedjell, they all take the same subjects obviously with
the different levels but they... (unfinished)”

Amanda was explaining her care of Ron’s childreterathey come home from school.

They actually do not attend the regular school asAda and other lecturers teach them.
These American children learn Czech and are notpyepared to attend the class with
Czech pupils. Amanda’s description of home eduoatvas interrupted witkvell and her

following repair continued the description.

3.2.1.5.F Well used in a story to respond a question

C6, 45-54

“J — (laughing) Since when have you had any vahlegarding women?

D — Ha ha, very funny. If you stay around here lengugh, then you will see what

I mean... (thinking) I used to think that only gugsdione night stands but... (pause)
J — (sighing) Geez...How old are you?

D — (laughing) See this grey hair? I'm not getteagy younger you know... (unfinished)
But it's not the same here with one night stands.

J — How do you mean?

D —Well, here it is common for women, and even men, have than

one partner. Marriage is no barrier either. Havewever heard the saying

“Where the wind blows, that’'s where the sails gé¥s”
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James and Danny were discussing their favouriteeissbout women inthe Czech
Republic. Danny does not accept the one night stardl claims that that the Czech
women are different as they do not mind this. J&neguestion displays his
incomprehension and it demands the explanationaatite same time. Danny’s answer is
initiating with well and is encoded within a story finished with a @rdv that should

confirm his suggestion.

Other functions ofvell such as embedded question/answer pair, wh-questio¥i/N
question occurred within the recorded conversationk/ in a poor amount but were

included to the table to display the complete rasfgeinctions of the marker.

Table 7: functions ofwell used by native and non-native speakers

Well

® Non-native
1 @ Native

1 2 3 4 5 6 7 8 9 10
Function

answer to Y/N question
embedded question/answer pair
information search

request for action

request for confirmation

request for evaluation

self-repair

use a story to respond a question
Wh question

OO (N OO WIN(F
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3.2.2 Pragmatic marker like

This pragmatic marker is going to be described rsgply of the basic group of markers.
Unlike the group of discourse markers suchsas oh, well, | mean, y knoanalysed
on the basis of Schifrin’s classification, the pregic markedike is going to be examined
on the Andersen’s suggestions. Andersen analysexhnmatic marker like mostly

in the speech of younger generation and all recbrparticipants of this research are

the age from their twenties’ to their thirties’ anerage.

Like is a marker that firstly occurred in British tradital dialects and this form has
extended and is frequently used in every day Emgiswadays. The linguist Pei claims
that like “spread to the point of appearing almostversally in the speech of younger-
generation members who have no intellectual preiesasand even of some who do.”
(1973: 126 in Andersen, 2000: 216)

This marker is used by most speakers for its foneli complexity and generality.
The most used function bke is exemplification. The following examples of reded

conversations prove the particular functiondilad in the spoken discourse.

3.2.2.1 Exemplification
C1, 17

“just two years. | want to do it as my jdike teach the kids and to teach English so”

Amanda was talking about her future plans in thedizRepublic and she presented

teaching children and teaching English as exangdlaesr function here.
Another instance of exemplification can be noticethis utterance:

C1, 181-3

“said she wants to come for two months, | thinkd Aelped to plan with ministrant
and these thingkke with organizing and piling things for him and edg things that
he’s written on the computer. She wants to dahaisé things “cos she does secretarial”

Amanda was presenting what activities need to lme dehen the appointed person comes

to the Czech Republic to gain experience with sugib.
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3.2.2.2 Approximation
Another frequent function of the pragmatic markie | appears to be approximation,

especially the numeral approximation.

C4, 19-21

“basically, | don’t know basically how you call $nsystem in English but I"'ve been just
like doing the furniture school. And | finishedddrdolike two years upgrading of
this course so | finished with the FCE and thevieg exams.”

Ale$ was talking about his education in the Czeepu®lic and he specified the time spent

in the English course with the supporti&é.

Next example confirms that numeral approximatiorused when the speaker presents

the particular number but it does not necessardgamthe exact quantity.

C5, 42-3

“P — So you’ve gdike twenty people at the bar waiting and another teogbe queuing
up just waiting for a table.”

Petra was speaking about the troublesome situatimourred during her work time
in England. Her irritation was obvisous as she describing the situation when a certain
amount of people are sitting at the bar as notabkes are available anymore and another
greedy people are waiting in the queue for thdite The markelike provides certain
number of people, however not the exact figureresent ones. It refers to the suggestion

that there might be more or less people sittinhabar.

3.2.2.3 Introducing a direct speech
The pragmatic markeike is a device for introducing direct speech.

C1, 54-6

“hard for me to know... (pause) you know, | can hibarmistakes that you are making
but for me to stop and, you know, in the middlde conversatiofike “wait, walit,
wait!” You know (laughing) | need to learn howliest do that everything witdf

Amanda was demonstrating how she does not wantddere in the speech of non-native

speaker within their English lesson and she likedo preface the direct speech.
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This marker occurs in the utterances as a “fillehich means that the speaker ubks

to hesitate, to think of his forthcoming idea arekds to gain some time to prepare for
the next utterance. This kind of function can beicead when markersh or well (see
chapters 3.2.1.4. a 3.2.1.5.) are used.

3.2.2.4 Self-repair

C1, 152-3
“A — And all travel around them a group thatlise ehm... (coughing, then longer
pause) he, he’ll go to... (unfinished) when they fmareeeting for all of them and”

Amanda was speaking about her boss and she stdmedtterance withike to think
about the description of Ron’s activities for gagninew participants in that working

exchange programme.

C2, 111-3

“K — Every time | go to théke midnight church servickke the candle light service
S0 it’s prettylike cos, you know, at the end they dikg Holly night and then you
like to light candlesike everyone lights candles.”

This part of Kayla's utterance is very difficult darthus not univocal to analyse.
The markerlike serves here in various functions and the bordesngnthese functions
does not seem to be clear. The fiike gives the example where Kayla goes every
Christmas. The secorlite might function as a self-repair because she spedifie church
service and corrects herself. The thlikce is used for thinking and thus as a filler’, and
subsequently starting the new utterance with @fit idea. The nexlike is used

to express the example of particular song and nbghtonsidered as an exemplification.
The fifth like resembles the foregoing one as it gives the exawiphe activity performed
during the midnight church service. Finally, thstlé&ke might present the function of self-

repair or another exemplification.

3.2.2.5 False start

C2, 108-9

“K — Ehm, yes. | care abolike every single Christmdike my familylike we have
traditionslike... (unfinished)”
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This Wade’s utterance contains markiez several times in oder to express the false start.
Wade intended to introduce Christmas traditiondisnfamily but did not know how
to express himself. He started the particular attee, left it cut-off and it caused

the incomprehensibility of his intented speech.

3.2.2.6 Concluding remarks

To sum up the functions of the pragmatic maike, there are main opinions suggested
by Andersen. “Like as a marker may even have teotiditional implications and that its

omission woul lead to pragmatic anomaly in somdexis.” (2000: 228)

Besides above mentioned functiolise might be associated with politeness as spekers use
it as a device to present themselves rather tgatatihan too resolutely. The markigee

is generally considered as a mere hesitationatdeud meaningless interjection.

Various ideas are suggested by linguists, e. gomtdgims thatike is “a word that bridges
gaps in spoken sentences.” (1971: 77 in Anders@00:2229) Andersen is engaged
in examining the pragmatic markdike mainly in functions such as approximation
of a measurable unit, loose use of a lexical exgiwas exemplification, metaphorical use,
hyperbolic use, enrichment of a vague expressitiesjtational link in discourse and

metalinguistic focus. (Andersen, 2000)

Finally, the authors and works concernitige are mentioned. Use of markéke is
comprised mostly in dictionaries of dialects, slaagd unconventional English. All
of these denotdike as either "non-standard”, “dialect” or colloqui&lrthermore it is
considered as redundant and interjection withountasgic meaning or hesitation tool.
(Andersen, 2000)

Most studies ofike were based on American English. Following auti{ort a complete
list) deal withlike in their conceptions: Pei (1973), Schourup (1985fule & Mathis
(1992), etc.
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Table 8: functions oflike used by native and non-native speakers

Like

2 3 4 5
Function

® Non-native
@ Native

ambigous

false start

self-repair

exemplification

numeral approximation

hesitation

~NOOBIWIN|F-

guotative
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3.3 Study of positions of discourse markers

Table 9: position of discourse markeiso, | — initial, M — medial, F - final

SO

| M

Position

@ Non-native

@ Native

Table 10: position of discourse market mean, | — initial, M — medial, F - final

| mean

| M
Position

® Non-native
@ Native
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Table 11: position of discourse markeoh,

| —initial, M — medial, F - final

oh

® Non-native
= Native
I M F
Position
Table 12: position of discourse markewvell, | — initial, M — medial, F - final
well
® Non-native
O Native

| M
Position
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Table 13: position of discourse marker’know, | — initial, M — medial, F - final

y'know

30
25

20 ® Non-native
15 O Native

10

M F
Position

3.3.1 Interpretation of the results

This part presents the results of particular pasgj in which the discourse markers
occurred within the conversations. The fact thatsimof the discourse markers occur
mostly in initial positions was mentioned in thedhetical part, however some of them do
not strictly follow this rule

(see Tables 9-13).

Table 9 displays the results when the markerwas used in the particular positions.
The marker proved to be used mostly in the inigakition. Usingso in the medial and
final position occurred as well but the frequen€pccurrence is notably lower. To define
the discourse markeo in the medial position might be subjective asahebiguity of this
expression can showoin the medial position determined as a discouraeker is easily

interchangeable witeoas a conjunction.

As | meanis used mostly for a speaker’s orientation to hien aalk, as arepair or

a preface to extended ideas, it is usually incatear within the utterance. This fact is
verified in Table 10 proving thdtmeanis used mostly in its medial position. It occurred
several times in its initial position when a nevietdnce has been started. This discourse

marker was not registered in the final positioalht

-79 -



The only marker occurring in its initial positiop@ears to be the markeh (see Table
11).

Well is used mostly in the initial position as it iaiies the answers to the questions or it
prefaces a story, which might either response tiestipn. The speakers usedell

in the initial position in the situations when sotitee was needed to provide the answer.
Non-native speakers applieeell in the same frequency in both initial and med@dipon
(see Table 12).

The discourse markgfknow is the most frequently used marker by both natind non-
native speakers. It was applied inall its posgiomthe highest amount in the medial
position. Firstly,y’know focuses on the hearer and provides feedback tspieker. This
might be one of the reasons whyknow occurs inthe middle of the utterance
in the majority of the recorded conversations. Nekis discourse marker applied in its
final position of the utterance indicates the speakoption for the hearer to take the floor.
Finally, the initial position appears to be theslased one in the recorded material (see
Table 13).
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3.4 Comparing proficiency levels of non-native spea  kers to native speakers

Table 14: particular levels of non-native speakersn comparison to native speakers

using discourse markerso

So

13%

9% @ Upper-intermediate
@ Intermediate

O Pre-intermediate

o Native

13%

Table 15: particular levels of non-native speakersn comparison to native speakers

using discourse markerl mean

| mean

O Upper-intermediate
o Intermediate

O Pre-intermediate

O Native

100%
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Table 16: particular levels of non-native speakersn comparison to native speakers

using discourse markeroh

Oh
0%

0%

@ Upper-intermediate
@ Intermediate

O Pre-intermediate

o Native

90%

Table 17: particular levels of non-native speakersn comparison to native speakers
using discourse markery’know

Y' know

@ Upper-intermediate
@ Intermediate
O Pre-intermediate

@ Native
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Table 18: particular levels of non-native speakersn comparison to native speakers

using discourse markernwell

Well

7%
7%
’ 0%

@ Upper-intermediate
O Intermediate

O Pre-intermediate
O Native

86%

3.4.1 Interpretation of the results

This survey concerns the occurrence of discoursekarea depending on the speakers.
The speakers were divided into two groups — natarel non-native participants
of the conversations. The non-native class was hdurtspecified to the sub-classes
consisting of upper-intermediate, intermediate piredintermediate speakers.

Table 14 distinguishes the particular levels of-native and native speakers who used
the markerso in the conversations. The result that 65% of maspeakers included this
marker to their speech seems to be adequate assiiggtheir native tongue. Both classes,
the upper-intermediate and pre-intermediate levetate 13% of the total sum usisg
The intermediate level of non-native speakers tedulin the group with the least

occurrence of the marker.

Table 15 shows that the markemeanforms an exception of using discourse markers as
the only class of native speakers impliadeanwithin their conversations. The Australian
speaker in the seventh conversation used this markee highest frequency.meanis
surely spoken by non-native speakers but thisviast not proved in the research. Table 16

displays the results similar to resultd ofiean

Only 10% of non-native speakers, particularly theug of pre-intermediate useoh

in the recorded material.
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The markery’knowwas spoken by 73% of native speakers and 26% p#drtiptermediate
non-native speakers (see Table 17). Insignific&ftwlas used by intermediate non-native
speaker.

However, the non-native speaker from the fourthveosation useg’know in the highest
frequency out of all non-native participants. Itgimi be notable that he filled his
conversation with this marker too many times anthight be argued that it sometimes
functioned as a rather disturbing element than eshasive device of a discourse. And
thus, the main used function yknow inhis conversation can be defined as afiller or

hesitation device.

The last markewell was expectantly used by 86% of native speakargra 7% concern
the class of upper-intermediate as well as interatedspeakers including this marker

to their discourse (see Table 18).

To conclude this section, the particular tablesverthat all the discourse markers are
mostly used by native English speakers. A lesspea@ance of discourse markers within
the speech of non-native speakers is obvious. rtneviof learning English as a foreign

language the speakers are not familiar with thegeessions. Their usage is dependent

on their knowledge level of the English language.
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3.5 Other discourse markers
Table 19:total figure of other discourse markers, not defind in this research

Other discourse markers

® Non-native
O Native

3.5.1 Interpretation of the results

Table 19 provides a brief overview of other disseumarkers that occurred within
the recorded material. However, these markers wetdocused on during this research
but their behaviour might be assimilated to themmelass of discourse markerso( |
mean, oh, well, y’knowdefined above. Furthermore, it is important tcnpaut that
the most used markees (yeal) dominates in the speech of non-native Englistalspes.

In my opinion they use this filler as no other pbkesoptions of these devices are known.
And thus they often nod their heads and show thgieement instead of using different

tools to express their reactions.

The rest of the markers examined in Table 19 aesl us/ both native and non-native

speakers in a rather balanced way.
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3.6 Ambiguous expressions

| have already outlined the particular definitiangheoretical background (see chapter 7)
which form the essential characteristic of a disseumarker. However, several other
expressions occurred in the recorded material thight be confused with the above
defined discourse markers.

These expressions include words suctard, but, or, howevenow andthen As some

of them were examined by Schiffrin | am going tegent her basic definitions and
functions of these words. In my point of view, & difficult to determine whether
the particular word belongs to the class of conjons or to the discourse markers.
Firstly, some of them occurred in the medial amlfipositions, which is not a feature
typical for discourse markers. Secondly, to omatsehexpressions the utterance would lose
its meaning, which is another unusual trait wheiindey the discourse marker.

The wordand might signal that the action is going to be camgieh. It joins different levels

of idea units within one discoursénd preserves continuation and integrates the ideas and
intentions in a discourse. Finally, it seems tdrbe of any meaning. (Schiffrin, 1987)
Another ambiguous expressidout usually contrasts the ideas as well as the actitbns
the speaker needs to accomplish the repair higsantte,but usually occurs in his speech.
Furthermore, it can be defined as a point-makiryg tfvat has expressive and interactional
results. (Schiffrin, 1987)

Next confusing expressioror can display that the speaker offers some options
to the hearer. It might also indicate that the kpeawould like to leave the floor
to the hearer as he does not want to continuesitulm. (Schiffrin, 1987)

However defining similarly asbut is used to signal the referential contrast. Finall
the expressionaow andthen did not occur in the recorded corpus as disconraekers,

and thus | consider them as adverbs.
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3.7 Co-occurrence of discourse markers

After rewriting the recorded materials | have diga@d the fact that the discourse markers
can co-occur within one utterance. This feature wsesl only by native English speakers

and there are several examples of the co-occurrence

C1, 68-9

“A — So | guess | would like to hear what mistakes’'re commonly making and
figure what's that is angust, you know, jusfocus on one thing other time. So that's
what about Alena | thought ok. How much | made mgpier to... (laughing)”

C1, 201-3

“A — Right, right. Everything scared you. | stilbd't know the language but I’'m not
afraid to go and just try to figure out, you kndaughing). Yeah, but the beginning
it’s just like you know.. (unfinished)so.”

C2,22

“W — Oh, all right. Well. That was really cool. Ehm... (thinking)”

C7, 04-5

“J — Yeah, yeah, of course, yeah. But | metor exampldike in Australia, | mean
French, German, Czech and English, all | care about

C7, 39-40

J — ofcourse. Yeah, yeah. | meatt's like here. Ukrainians are doing a job that &&h
people wouldn’t”

C7,78-9

“J — So we spent like, we spent two weeks in Kr&ertie in two different colleges,
erm and erm, | mean you knowolleges are like what would you say, you know,”

C7, 82-3
“But erm... (thinking)so | mean, yeahl’'ve travelled around so muckEhm, | mean,
yeah there wasn’t much opportunity, | guess. | die ldne girl, yeah. | didn’t mean”

C7,100-1

“J —lwasn't sure | was... (incompr.) her emaibu know Ike... (pausperm, ok,

anyway.. (unfinished)”

As can be noticed the discourse marker clusterkidecthe same markers repeatedly.
There are the markers of agreemges, yeah, gkhesitation markershm, ermetc. Then
y'’know andl meanis involved and the particfjastand conjunctiondut, so, anao-occur.

And thus it can be claimed that the discourse mmarloan co-occur within the same
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utterance. More problematic fact is to determindactvhdiscourse markers can co-occur

and what functions they represent.

| suppose that the larger context of these insgargeostly insignificant as the coherence
of the utterances remains preserved and herebydider these clusters of the discourse
markers function as a hesitation devices or mélerdi Fraser deals with co-occurrence
in his work and suggests the following question sigh co-occurrence a rule-governed,
principle-governed, or an idiosyncratic matter?942: 950) and refers these question for

further research.
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I\VV. Conclusion

Seven conversations by native and non-native spgakeEnglish were subjected to an
analysis of discourse markers, which this thestresbes. Analysed interviews provided
the basic material for research on discourse msukethe natural informal conversations.
Their analysis shows however that a more detaitadysof all markers is not feasible

in the work.

Comparing the various terms, their position in@aece, different functions, and clusters
of various discourse markers that occur in oneraniee, their definition, possible uses and
other aspects were observed in the thesis.

During the research there were a number of sitnatishich made it difficult. Above all,

fear and unwillingness to participate in the cosations which were recorded caused
significant complications for the collection of ragal, which became the basis for
the research. Furthermore, the conversations wafienced with the participants’

knowledge that they will be recorded. Non-nativeeadgers naturally reflected stress
in their speeches, which contained grammatical siylistic mistakes, sometimes causing
an unnatural and disjointed impression. This faat wot confirmed by native speakers,
who were trying to make their language understaledabd did not leave the convulsive
impression. The participants, who were not inforneddhe recording, expressed their
thoughts directly with an unprepared viewpoint, ethiis reflected in the overall

understanding of their interviews. On closer speaiifon, varied English accents, slang
words, careless pronunciation, physical and mestate of speaker and disturbing

elements influenced a total comprehension of allititerviews.

Figure 1 shows that the most common expressiorelgleesxamined from group of five,
was the discourse markeo that was included in the speech of both nativerardnative
speakers. The second most frequently used expnelss@ame the markgiknow Its most
common function is primarily to attract the hearettention and invite the hearer to agree
to details, or just check feedback. An additiomaeé markersh, well | meanwere used

in relatively low numbers. Higher frequency of thoserms would be able to be

demonstrated amongst a wider corpus of conversation
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Factors that could affect or influence the occureerof markers, such as the level
of education and the profession of the speakelis dige and social inclusion in the work
were not clearly confirmed. The fact that probalvifluenced the occurrence of certain
markers in the conversations are diverse topicghefi frequency of usage the markers
were observed in topics that were unknown to onbath parties. In this field, markers
were mainly used to complete or fill the speech asr the hesitation devices when
the speaker frequently repaired and changed thigramces, and then used that marker

to support discourse coherence and connectiviigezfs previously unprepared.

The fundamental division of markers used was showith a comparison between
conversations of native and non-native speakersinBuhe research, it was shown that
native speakers include these markers in a muchtegrerequency than non-native
speakers. The expected outcome in advance is i¢akstiy the fact that English is
the native language of a native speaker; theretbese expressions were used quite

naturally and unplanned.

The group of non-native speakers was further sudbelivinto groups of pre-intermediate,
intermediate and advanced level language usersr@eresults show that speakers, who
achieve the advanced level of knowledge, use diseounarkers in a higher number
compared with beginners, for which this phenomeisamot usual. a specific exception is
made to the markesq which was used in the same group of both advararet pre-
intermediate speakers (see Table 14). A surprisasglt is the use of markeh, which
occurred only in the utterances of pre-intermedispeakers (see Table 16). The use
of the markel mean wasbserved only with native speakers, which | thismlan atypical
phenomenon, because this term is used in convamsatren by non-native speakers.
Recorded conversations are not yet sufficient exidey material in order to express that

this marker is used only by native speakers.

A very common expression in everyday conversatias e occurrence of the wdrkie
that was most often expressed by non-native spgaled invery large numbers.
Exemplification appears to be most used functiorthisf marker. In other worddike
enumerates examples of diverse factors. Furtherntiuiseexpression appeared frequently
in utterances where the speaker tried to engageauitiience, for e.g. as a quantity or

number. Number, which was followed by a marker, wast a precise statement,
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but only an approximate value (see Table 8). Terdehe all the functions

of the discourse markers occurring within the csrgunot feasible in this work.

The research in the practical section confirmsdefenitions presented in the theoretical
background, which comprises various linguists’ fgjigns and approaches. And thus it
can be stated that the discourse markers belonile &xpressions that frequently occur,
notably in the spoken language. Further they helpréserve the discourse coherence,
connect the particular utterances and even theg havor little semantic meaning, they
carry out specific functions in the communicatiorherefore, they are claimed to be
the necessary features in both formal and infotarejuage. Despite this conclusion some
authors regard the discourse markers to be the ofamere fillers and no association with
the particular utterance is obvious. They argue tha functions of the markers do not

enrich the conversation in any respects.

The research of the discourse markers might bedowedéred in other specific issues. One
of the possible studies is the analysis and suo¥elye different markers occurring within
the same utterance. This subject was dealt witly briefly in chapter 6. More detailed
study, specific functions and positions of the digse markers in one utterance is beyond

the scope of this work.
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Zaver (Czech summary)

Sedm konverzaci rodilych i nerodilych mbieh anglického jazyka bylo podrobeno
Analyzované rozhovory poskytly zakladni materiab pryzkum diskurznich markér
v bezprostedni neformalni konverzaci. Jejich rozbor vSak dok® Ze podrob#Si

analyza vSech markieneni v rdmci prace uskutatelna.

V praci jsem porovnavala jednotlivé vyrazy, sledavigjich postaveni ve&g, rozdilné
funkce, shluk Bkolika marketi vyskytujicich se v jedné promléyjejich definice, mozné

vyznamy a dalSi aspekty.

V praibéhu samotného vyzkumu se objevil@kolik skute&nosti, které jej zZovaly.
PredevSim lidska neochota a stragtasinit se nahravanych rozhowopasobily nemalé
komplikace pro str materialu, ktery se stal zakladem vyzkumu. Dajé bprabéh
konverzaci ovliviin sclenim, Ze dastnici budou nahravani na diktafon. U nerodilych
mluwgich se stres projevil fpozere v jejich promluvéach, které obsahovaly jednak
gramatické a stylistické chyby a které ¢ab pisobily nepirozenym a nesouvislym
dojmem. Tento fakt se nepotvrdil u rodilych miich, ktéi se naopak snazili, aby byla
jejich re¢ srozumitelna. Gastnici, kt& nebyli o nahravani informovani, vyjavali své
mySlenky bezprogedré a s nefipravenym cilem, coZ se odrazilo v celkowesnadném
porozungni jejich rozhovoi. Blize specifikovano, britsky, americky a austkglgrizvuk,
slangova slova, nedbala vyslovnost, fyzicky i psgky stav mlueich a rusivé elementy

poznamenaly celkové porozm vSech rozhovd

L

Graf 1 prokazuje, Ze nejpouzivgdim vyrazem ze skupinyép blize zkoumanych
markefi je vyraz so, ktery byl zahrnut weci jak rodilych, tak nerodilych mlusich.
Druhym nejfrekventovaf)Sim vyrazem se stal markerknow, jehoz nejasgjSimi
funkcemi je pedre upoutat poslucl@vu pozornost a také vyzvat poslutb& souhlasu
dané informace nebo si pouzeétivzpétnou vazbu. DalSitit markeryoh, well al mean
byly uzity v pongrné stejré nizkém pdétu. VysSi frekvencesthto vyradi by se jis¢ mohla

prokazat v SirSim korpusu konverzaci.

Faktory, které by mohly ovlivnit vyskyt markernag. stup& vzdlanosti a povolani
mluvcich, jejich ¥k a socialni z&azeni, se v praci prokazat&lnepotvrdily. Skuténost,

kterd nejspiSe ovlivnila vyskyt markev nékterych konverzacich, jsowznoroda témata.
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VySSi frekvence uziti znék byla zaznamenana v néiech, které nebyly znamy &ma
Gcastnikim. V této oblasti byly markery pouzZivany zejména fuakci vyplné nebo
zavahani, kdy mlusi ¢asto n&nil a opravoval své vypadi a kdy uziti daného znaku

napomohlo k textové soudrznosti a propojenosti engk gedem nefipravenych.

Zasadni roz&leni vyskytu uzivanych markierse projevilo v porovnani konverzaci
rodilého a nerodilého miwho anglického jazyka. &em vyzkumu se prokazala
skut&nost, Ze rodily mlusi zahrnuje vyrazy v mnohemétéi frekvenci nez miusi

nerodily.

Tento gedem pedpokladany vysledek je @dodnitelny tim, Ze angitina je pro rodilého
mluv¢iho jazykem matskym, proto vyrazy pouziva naprostirpzere a neplanovah

Skupina nerodilych mlusich byla dale specifikovana do skupin ndirstedré a vysSich
pokrctilych uzivateh jazyka. Obecny vysledek ukazuje, zZe ndiukteri dosahuji nejvyssi
arovre znalosti, pouzivali diskurzni markery v hggim patu ve srovnani se zateeniky,

u kterych neni tento jev obvykly. Konkrétni vyjimkwoii markerso, ktery byl pouzivan
ve stejném p&u skupinou jak pokralych, tak za&atenika (viz.Tabulka 14).
Prekvapivym vysledkem je také uziti markeah, ktery se vyskytl pouze u mén
pokrctilych mluwich (viz. Tabulka 16). Pouziti marketumeanbylo shledano pouze u
mluvcich rodilych, coZz povazuji za jev atypicky, proto@nto vyraz byva zahrnut do
konverzace také nerodilych mitich. Zda je vyraz pouzivan vyhragdrodilym mluwim,
nelze prokazat, protoze nahrané konverzacéedstavuji dostate¢ prikazny material.
Velmi ¢astym vyrazem vdZné konverzaci se prokazal vyskyt slolike, ktery byl
negasgji vyjadrovan nerodilym mlu¥im ve velmi hojném ptiu. Nejuzivasjsi funkci
markeru nizeme oznét jako exemplifikaci. Jinymi slovy skike pouziva k vytu piikladi
rozmanitych skut@osti. Dale sdike objevilo ¢asto v promluvach, kdy se mkivsnazil
posluchdi sdlit napt. néjaké mnoZstvi¢i pocet. Cislo, které marker néasledovalo,

nep‘edstavuje fesné vyjateni, ale pouzeifbliznou hodnotu (viz. Tabulka 8)

Tento vyzkum potvrzuji definice uvedené v teorddickasti, jez zahrnuji mysSlenky
raznych lingvisti. Diskurzni markery jsou jeverasto se vyskytujicim zejména v jazyce
mluveném, udrzuji koherenci textu, propojuji jedivét vypowdni Useky afestoze

nemaji sémanticky vyznam, plni specifické komuikafunkce ajsou tedy prvky

pottebnymi v jazyce formélnim i neformalnim. Navzdorgmuto zagru, nekteré
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publikace uvadi,
Ze tyto vyrazy jsou typem ,vycpavkovych* slov, nghmimou spojitost s danou vypédi

a jejich funkce nemaji velkytfmos pro obohaceni konverzace.

Vyzkum diskurznich znakby mohl zahrnovat dalSi specifické n&gn Jednou z moznych
problematik je analyza a vyzkum markeryskytujicich se v jedné promlésowasre.

Toto téma bylo pouze st uvedeno v kapitole 6. Podrof$i vyzkum, specifické

£ o~ v ot

prace.

Vyzkum predklada zejména vSeobecniepled, ktery slouzi jako zakladni material ke

klasifikaci a blizSimu zkoumani diskurznich markeréZném hovorovém jazyce.
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V. Appendix

| present the explaining commentary following savhéhe utterances to provide

more accurate state of the recorded conversations.

Annotation:

- Incompr. (incomprehensible utterance)

- Sigh (the speaker demonstrated his/ her feelings)

- Pause (the speaker took some time for thinking)

- Longer pause (silence took much more time tharag expected)

- Agreement (the hearer held the same opinion)

- Nodding (hearer used the gesture to show his/dreeament)

- Unfinished (the utterance remain with open ending)

- Laughing (funny information was accompanied by laeg)

- Coughing (was used by the speaker to take some time

- Thinking (used by speaker as time was needed)

- Disturbed (speech was disturbed by another pensanaiher disturbing
element)

- Speaking over each other (speakers interruptedathytu

- Puzzled (the hearer’s confusing feeling was disglay

- Amazedly (the hearer’s surprise was displayed)

- Unbelievably (the hearer could not believe somermftion)

- Can not express themselves (speakers could nothfendorrect expression)

- lronically (speaker’s ironical note)



Conversation 1 (C1)

Speaker A — American (33)
Speaker | — Czech (28)

01 A-—So, let’'s see what can we talk about.

02 |- Actually, I wanted to ask you if you wilafie time. | don’t know where

03 (I was supposed to say whemg you leaving our country?

04 A —Where?TA did not understand)

05 I —When? When will you go home?

06 A — 1 will go home in June, | think.

07 I—In June? So, before vacation?

08 A —Yeah, I think so. Cos I did(incompr.)teaching kids like aroun@igh)like...

09 (incompr.)so I...(pause)l plan, | need time to grab up everything andddl home at
10 end of June.

11 1 - Ehm. And you want return or will you?(pause)Will you return?

12 A—Yes, yes. I'm gonna come back.

13 I — Hm, erm..(longer pausejhe whole next year you will. (pause)will

14 you be here?

15 A - No, | won't. Because | have to go home.udpeople like..(pause)hey pay for
16 me to live here right now but | decided thatanivto come here full time like not for
17 just two years. | want to do it as my job likac¢h the kids and to teach English so
18 1 will go home but | have to raise supportersetrthem around and visit.

19 | — Ehm.

20 A - Different people, and as long as it takesonaise enough money for people that
21 | was supported every month, then it takes raeltimg before | can come back.

22 | — So...(interrupted by Aprrange these things and then will you come back h
23 and stay here to work?

24 A — And then | will live here, yeah, to work.

25 |1 — And you don’t know how. (pausehow long will you be here?

26 A —1don’t know. It might be for a long tinfaughing)

27 A - like two years or anything, | mean, I'm phamy doing that for my job.

28 | — Because | wanted to ask you if you can nsakee lessons of English for me?
29 A — Ehm(agreement



30 | — But now I'm too busy.

31 A-Yeah.

32 | — And I think from February till June maybwill have time to...(pause)erm...

33 (thinking)to practise my English.

34 A-Ok.

35 I - So | wanted to ask you if you have timerfar and.. .(pause)erm...(pause)

36 actually to discuss the period how often anddhbinggA nodding).

37 A - So, what do you wanna do though?

38 A — So like the same with AlenaZincompr.)like being with her but .(pause)ut
39 we just talk. You know, like. (pause)we don't...(unfinished)ike the first time

40 | wanted to meet her. | made out these, you ktiowgs to do with her but we

41 ended up in talking very easily.

42 | — Ehm(nodding).

43 A — And | think she basically wanted to practisaversation and so we(unfinished)
44 Now we just get together and theregause)it’s not difficult to come up to things to
45 talk about. So we just practise conversatioh wi#ch other. So she can practise her
46 English. If you don’t wanna do that, if you wantactually go through a book then
47 |1 would need to look for one.

48 | — Actually, 1 don’t need to go through a bdmk | need to..(pause}o practise a
49 little grammar. Just prepositions and thesegththat | need to memorise. To not to
50 think about it, just to use it.

51 A - Yeah, in your daily conversation?

52 |- Yes, in my daily conversation.

53 A - You know, I’'m not so.(incompr.)English speaker because it's hard for me
54 to know...(pause)you know, | can hear the mistakes that you areimgak

55 but for me to stop and, you know, in the midufi¢he conversation like “wait, wait,
56 wait!” You know(laughing)! need to learn how to best do that everythindp\ait

57 speaker. It's so much easier. Beginners aredhiest because it's a very controlled
58 setting, you know, because they don’t know nitieblish and so it's easier to correct
59 things that are wrong, you know thafunfinished)Like intermediate, like what |

60 usually teach, you know, the middle level idibit harder because | have to go
61 back and change things, you know what I'm saying

62 A — And that’s harder “cos it's not so contrd]lgou know, setting. And so, | don’t

63 really know.. (pause)l don't know (laughing) but I can.(pause)l can think of,



64 for me is like, if | give you something to veriabout, you'd just write normal

65 easiest thing for.(incompr.)It’s easy correct it on paper, but correct itpresch, it's
66 difficult. | — Ha, hglaughing)it is really difficult.

67 A —So | guess | would like to hear what misgakeu’re commonly making and

68 figure what's that is and just, you know, justds on one thing other time. So that’s
69 what about Alena | thought ok. How much | madpihg her to..(laughing)

70 A —1think she’s practising English, which isogl because | don’t know how much
71 opportunity she has to do that, you know, jagiractise normally to speak English.
72 So that, that’s good but if you want like anotbeel of it, | don"t know how good I'd
73 be in that. Look, | need to work it out. | netake any classes of how teaching

74 English.

75 I —Yes.

76 A — Ok, go back to the States that | wanna déeTmnore classes “cos | can’t teach
77 English.

78 | — Yes, it doesn’t matter if you will be (pause)or how good will you be.

79 A — Ehm(agreement).

80 | — But I think it can help, anyway.

81 | — Ok, so | think this is the best way hoincompr.)that you said that. (pause)we
82 can just talk, then I think you will realise wilae main mistakes | do.

83 A - Yeah, yeah.

84 | — And on that | will focus.

85 A — Ok, ok. Wellcoughing)so, for me, it” s..(pause)lt” s not so much about

86 whether | have time to do it. "Cos it’s, it doésake a long time to me in talk, you
87 know, it doesn’t take a long time but for me itow much preparation I'm putting
88 into it. You know, how much time | have to tdakeprepare for it.

89 | —Yeah, | don’t want that you will, that youlwvaste too much time with this. Just
90 ok, if we take for example three lessons jugpause)ust talk.

91 A — Ehm(nodding).

92 | — And just think about it. Ok, we’ll see tHahake mistakes in, erm...

93 (thinking)tensenses.

94 A — you mean tenséA corrected 1)

95 | - Yes, in tensgsmiling). So next time we will focus e.g. on one type oktethat

96 | will practise.



97 A—Erm,it's ok.

98 | — Because | don’t want that you will wastedimith me to prepare on it.

99 A — Well, yeah. That’s what I'm saying. But Idwm this spring is going to be a little
100 bit busier because we have the spring likeylear. The spring is very busy for us
101 “cos we have the groups coming like diffemllieges come to visit and... (pause) So
102 that always take a lot of time “cos we re lithm like every day. You know, they
103 come and stay with me(unfinished)And any time we’re doing anything, we’re
104 taking them around and showing them thingsl #mjust takes lot of time.

105 | — Ehm, so these groups are from America Qunfinished)?

106 A — Last year there was a group that came trollege called Liberty University,
107 taking for a week, I think. And that’'s when (pause)l had girls, if you remember,
108 but | had girls, that was like seven girl¢ $tayed here, | think.

109 |- Ehm.

110 A - And, em..(unfinished)so, they.. (pause)were here for a week long.

111 We, we were in charge of taking them arourdive®m were with them like constantly,
112 you know. When | wasn’t teaching, | was wihbr.

113 I - And what was the reason that they canfe for

114 A — Erm.. (thinking)they come to see like Ron and | are working arskt®

115 what | do to help us in the work that we waoeng. It's focused their college to this
116 pro-experience to come to other country teehexperience of that kind of work
117 that we're doing, to see something what thagmnva do, a kind of observe(pause)
118 |- Ehm.

119 A - And also to help us.

120 |- So they..(pause)hey want to do the same things like Ron?

121 A - Some of them do, some of them are like.liunfinished)Look, there is one
122 girl that came and was in education. She wiatiaiée a teacher. So she came in a
123 classroom with me, with the kids for a dayves. Just to see how | did it, to see if
124 there’s something she’d like to do, like tooyer a season teacher like a home school.
125 | - Ehm.

126 A — And they.. (unfinished)Ron, but Ron, not necessarily what Ron does but...
127 (thinking) Ron arranges for them to do different things wtiiley are here. So they
128 can get to meet people and then they carhae&ihd of work that's done. So some
129 of them may want to come back. So this yebodg came back but Ron’s had

130 groups they've come to see, to work with udenthey are here that have maybe two



131
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133
134
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138
139
140
141
142
143
144
145
146
147
148
149
150
151
152

people out of the group of fifteen. We’'ll sgey know, | would like to come back
and help. And come back to teach Englishhi@ea months. That's what Rachel was.
She was somebody that went to Hungary whenvwieee living in Hungary and just
came for a week. And she got to know theneeovghat they were doing. So she
could talk with Ron and then she decided toebere to teach English for two or
three months. That'’s for the experience. Sweddd she didn’t want to teach English
but it was for her to try it, you know.

| — Ehm. That's great experience.

A —To see, to decide what she wanted to doit’S basically for people, just a kind
of try up to see what they want to do, sunfinished)

| — Ehm(nodding).

A — But some of them do it just for experienteey just want to go to another
countries. They just wanna be, you know, sohtkem just like the experience of
doing it.

| — And...(pause)erm... (pausehow they know about you? That you(pause)that
they can come here and you will take car¢hiem? Is it because the organisation
will send them or. (unfinished)?

A — Well, Ron is very good. When he goes liadke States he travels around.

A — To different churches and he travels adaordifferent...(pause)like Christian
in the States.

| — Ehm.

A — And all travel around them, a group tlsdtke ehm...(coughing, then longer

153 pausehe, he’ll go to.. (unfinished)when they have a meeting for all of them and

154
155
156
157
158
159
160
161
162
163
164

he’ll speak, they can hear what’s he doing and that way different student can get
to hear what’s going on and some of them ragy'l&d like to come.” Then the

group comes. But he also keeps in contactavighof the clubs, | guess that’'s how
you call it. There’s like a club in a colleggunfinished)

| —(I interrupted A)Yes, yes we don’t have it in our country but (pause)l know

from some movies that in America it’s typigatghing).

A — So, there is obviously a club in everyem. One of the cause may be one that’s
about doing cross culture ministries and abttat club has a leader or an organizer
and Ron keeps in contact with that persoouf lyave any kids they want to come.
You can organize a group and bring them ogeg.rAnd that’'s what he did.

They became good friends with the organizémiatLiberty University.



165 1—1 see. And made this promotion?

166 A — And so, yeah. He says “If you want to cawer”, you know, he stays in contact
167 with them and.(pause)and when kids have come and have been interestimrig
168 cross culture (unfinished)

169 |- Yes.

170 A —Then they come to him and talk to him hadjets some prepared in ready
171 to come and he brought the group over hetgéas. So that's how that works

172 with those universities, anyway. Squnfinished)

173 1 — And what about this year? Has some grouyea yet? Because I'm mostly in
174 Prague so | didn’'t have a chance to meet atybo

175 A —Ildon’t know. We haven’t had we had indial people that Ron has just met
176 through different churches that he visitedemthey will come and say, you know,
177 “I'd like to come over and work with you folitile bit.”

178 |- So, it is their decision to come to the€zRepublic?

179 A - Yes, they come up for a week or like #psng. There’s a girl that wants to
180 come that was that heard what they were delhmen they were home this year. She
181 said she wants to come for two months, | thiid helped to plan with ministrant
182 and these things like with organizing andhgilihings for him and editing things that
183 he’s written on the computer. She wants talbithose things “cos she does

184 secretarial work, so.

185 |- So, the most time that you spend is te take of these people?

186 A — You mean when they're here?

187 |- Yeah, when they come here.

188 A — So, that’'s one group coming for a week.ths week we’ll be very busy but
189 then there is anothefpause)Xhere’s another girl coming for two months. She
190 comes in March and April, she’ll be here. Ameed to talk to your parents but she
191 may need to stay here, in your house.

192 |1 — That is no problem, I think. Because tloainn should be still empty.

193 A — So, if she stays here, it just takes ntione because I, | need to help to orient
194 her to be in a different country, you knowjmée Czech Republic, helping

195 her with shopping, you know. She came jugiotap and do things on her own.
196 Like...(unfinished)

197 |- As you were here.

198 A — Yeah, like | didn’t go anywhere. | didkitow how to go to a store, | didn’t



199 know anythinglaughing).l was afraid to do things, to communicate, youwno
200 |- Yes, it's difficult and especially if yalon’t know the language.

201 A - Right, right. Everything scared you. llston’t know the language but I'm not
202 afraid to go and just try to figure out, yowk (laughing).Yeah, but the beginning
203 it's just like you know..(unfinished)so.

204 A — So... (thinking) she maybe the first moniihoe busy with that but after that
205 it'll be little bit better.

206 | — Ehm.

207 A — When she gets hergunfinished)l don’t know her personality, you know,
208 depending on her personality.

209 |- Yeah.

210 A - For me..(pause)t took me a lo{laughing)because..(incompr.)just like |
211 don’t wanna try if | know for sure it's gonhea ok but different..(pause)out Rachel
212 was more adventurous personality so she wasdahh”(enthusiasmy- just like
213 “go 'n” try it.” She went out for a day andrmaback and had thousands of stories,
214 you know.

215 |- Ehm, ehmnodding)

216 A — And | would have been cryifigoth laughing)ecause it would have scared me.
217 |- But Ron said, when we were on skiing, did that you became more patient
218 than..(pause)Xhan before.

219 A — More patient?

220 |- Yes, more patient.

221 A — ONh(laughing)

222 |- Because of.(unfinished)How did he say it? Ehm.(thinking)because of him
223 A — ONh(laughing)l... (incompr.)

224 | -...(incompr.)good leader in this.

225 A — Like he could be more patient sometimes(lyoth laughing).

226 A —No, I...(pause)you know being here has really helped. Just beutgf my
227 comfort, so.

228 |- Yeah.

229 A — And really helped me a lot. Before | cameee | was still, still living at home.
230 | never wanted to leave college. | just driwveollege every day.

231 |- Ehm

232 A — | worked so..(interrupted)
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| — So you worked in the town whergpause)where you lived?

A — It was twenty minutes away from my town slbpove every day.

| — Yeah.

A — So it wasn't far. It was like two townsesvSo and | could get my whole degree
there so | just did that, you know. So | gtstyed in my town. | get really ventured
out. So this is the first time that | left hem

| — Yeah, you left home and you went to theoRe to different countries.

A —Yes, | see that 4laughing).

| — With the language you can never Ig&@uaghing).

A — No, I can usuallffaughing).

| — Ok, if you will stay here longer, yeah?iSis possible?

A — 1 think so and I'm actually.(pause)l don’t think I'm so bad at the language. |
don’t speak it, | know. Because speaking Cizekry difficult. It's not like, like
Spanish. You know, you can just know littledfiSpanish and you. (interrupted)

| — And you can speak.

A — Yeah, exactly. Because, because the whmd's change. In Czech you can know
little bit, you can even know how to say advbut you can’t speak the language still
because you don’t know what form to put it) kaow.

| — I know. It must be very difficult to spedkhink to understand Czech is not so
difficult how to let to speak.

A — To understand Czech? Is not so difficult?

| — Yes, I think to speak Czech is more difitithan to understand.

A — Yes, yes. Because you can say somethingetand | understand “cos | know the
word

| — Yeah, yes you know the word(speaking over each other)

A — | know what'’s this word but | wouldn’t kwadhow to put it in that form.

| — Yeah, yeah.

A — So it's easier to understand. The onlgghabout that is that I still have a lot of
vocabularies to learn.

| — Ehm (nodding)

A — And so like Ron when you were downstairgaur house. | can listen to him
and | can..(pause)l figured out, | pretty much could follow what heasvsaying.
There were a few words | didn’t know “cosill seed to work on my vocabulary a

lot but | could pretty much follow him becauseuses words that | know.
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| — YeaHlaughing).

A — You know but most people don’t use thedsdhat | know.

| —(laughing)

A — They use other words and I'm like “ougggtizzled)I’'m not interesting because
| need to use my other vocabulary.

A — So he said to me when we were at homsaigeto Bren and | “Will you, guys,
practise your Czech? You are supposed todmiging your Czech.” Cos while we
are waiting here for.(incompr.)

| — You are practising your Czech.

A — He was telling Bren and me that we shoulghterrupted)

| — But you did it, didn’t you?

A — Yeah, we..(pause)l said that’s what | did by listening to yaoipoth laughing)
Try to understand what you are saying andadlgtthat’s, that's good practise

for me “cos right now I'm not at the level lable to speak to someone “cos | just
don’t have enough vocabulary and | don’t kribgvlearned forms, you know, past
tense. | — Ehrfnodding).

A — Or how to put it to. (incompr.)

| just feel like | know what I'm saying thabesn’t make any sense but maybe they
can figure out. So it’s frustrating, you kndut I'm going to use Ron and a book
they have. I'm going to order that book.

| — But they don’t have so many lessons ofcGzée they had or..(unfinished)

A — No, no. | have hardly any lessons. And'shahy. | think | was doing ok
through first lessons that I've had. | re@léwen’t had individual lessons. For myself
I've had three.

| — Ehm.

A — That's it since I've been here.

A — | had pretty kids and | have said and éelihe kids by learning vocabulary,
that's all I've done.

| — Ehm.

A —So | don't..(pause)l've been so bad considering that and Ron andd&r¢iney
were taking language that’'s why | came hetedoh the kids. You know, take care
during the day so they can take languagernesso

| — I see.
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A — So they're definitely getting a lot moamgjuage but that's the way it's supposed
to be. So but if | come back, which I'm plamnto, then | would be doing language
full time when 1 first come back.

| — But will you teach full time the childrem will it be different?

A — | think when [ first come back, if | dorkhow the language yet, | would
probably for a year not teach the children.fgpause)or | will be taking...

(interrupted)
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| — You will... (pause)you will take lessons of Czech?

A — Probably for a year | would say so.

| — Because Ron said a{pausewhen he was here at first time, that the children
will take only two years of teaching by an Aroan and then they will go to Czech
school, so.(pause)l don’t know

A — He said thatamazedly)

| — He said it, yeah.

A — 1 think now that he’s realized, it wasafthe beginning but now, they know how
hard the language is for the kids to be legrand the kids haven’t been able to have
a regular Czech teacher that they won’t knmough in a language to be able to go
to the Czech school.

| — Ehm, so they will take more years to |@arn

A — They would be lost. I don’t know if theg’going to be able to go onto a Czech
school just because of the language.

| — Hmm.

A —(coughing)Because | think, Ron, he could pick it up if hallg really worked

at it but the thing is you have there someendl@cisions to make, you know, because
these kids you don’t want to like take awagy ¢hild from her either because you're
still by doing American, you know, English eoh American school and then

having Czech and try to get them music lesdtadike he wouldn’t be able to...

326 (incompr.)kids though, you know, “cos that’s so much hgncompr.)that’'s gone.

327
328
329
330
331
332

A — You know(laughing)he needs to be able to have fun a little bit dagl and not
have, you know constant(pause)ike school, school, school all the time. And so |
had to make those decisions.

| — Ehm.

A — Because they do school every day till albea thirty and then you know, they
have homework. They usually work on that anthe evening..(unfinished)



333 |- So, you teach them fron{pause)rom what tim?

334 A — We start at eight thirty.

335 | — Eight thirty till fourteen thirty?

336 A - Yeah, two thirty p. m.

337 |- And all the children have the same teaghpian or the same lessons?

338 A —No, they are. (unfinished)Well, they all take the same subjects obviousywi
339 the different levels but they(unfinished)

Conversation 2 (C2)

K speaker — American (16)

W speaker — American (18)

01 W — Hello Kayla.

02 K - Hi, what's going on?

03 W — Oh not much. Just really tired. How was yiogrto Prague yesterday?

04 K - It was really good.

05 W — Yeah.

06 K- We went to the museum and we did some shgpphe shopping was amazing.
07 W — Yeah, that's really cool. | got some shoppinvent to some books store and they
08 bought me a book, really cool. And I'm readimgn right now.

09 K - Did...(pauseXid they buy you a book or did you buy it?

10 W — Well, they bought it to me back.

11 K- Oh. Ok. Well, I bought the maps.

12 We got lost and in the undergroundinterrupted)

13 W — Reallyqboth laughing)

14 K — In the underground metro area.

15 W - Ok.

16 K — That's pretty funny, acutally.(incompr.)looking for huge like music star. Where
17 did you guys see a lot of them?

18 W — We actually bet on American football andkedisall. How's kind of intersting.

19 There were down there works league on the Usi8t,it...(incompr.)

20 The bad answers?

21 K —1don’t think s@laughing).



22 W — Oh, all right. Well. That was really coohii... (thinking)

23 K- Do they let people of our age?

24 W — Yeah, over eighteen.

25 K — It's over twenty one here, for gambling.

26 W — | see, ok, ehm.(unfinished)it was, well, like pretty sure.

27 K—-Who?

28 W — Oh, New York Giants. | think we gonna benerfameless and yeah, erm, Camp
29 was going to lose(incompr.)and | don’t remember any other ones.

30 But it was good because we bet twenty crownis mfor there we had hundred
31 crowns. It sounds coboth laughing).

32 K - That’s funny. Why did you go to bet on Ancam teams?

33 W —Well, | was like..(pause)erm...(pause) cos l..(pause}he clue was gonna like
34 from early England and so I(incompr.)every packet and threw them to it. And |
35 thought football the girls hate football hetaslIbetter on this one because | know
36 American pretty well. So that’s really goodopk we win eu five, to win anything.
37 K- Ehm, everyone in Prague spoke English.

38 W — Really?

39 K- Doesn’'t seem to? Like didn’t you notice it?

40 W - Yes, like a tour guide and some like theppeat the museum.

41 K — Oh yeah, like everytime | go walking likeemty minutes later | was really...
42 (covered with laughingEnglish, American and like adore and just lik¢laughing)
43 Nice, | could keep telling.(incompr.)and | was like “wow”...(speaking over each

other).
44 W — No accent.
45 K — Yeah.

46 W — You can hear the English(.speaking over each other).

47 K- We were at McDonald’s and there’s this likeee American girls came in and
48 they started talking about like (pause)ike the gum here.

49 W —(laughing).

50 K — Because the gum is like the gum here is.likhinking) hard. It does square
51 instead of..(pause}hey like it... (unfinished)

52 W - Oh yeah, soft.

53 K — The soft gum which most Americans like manel then are you (incompr.)

54 And so she was so excited “cos she thoughtatleip of big soft gum



55 (both laughing}alking her about it “cos it’s pretty funny andith..(incompr.)

56 sitting there.

57 H — ...(completely incompr.)

58 K — Just like what are you talking about? Likeat difference does it make if the gum
59 is soft or hard@ronically)

60 W — That's right, Kayla. Let’s get see whichuatly wasn’t too bad but it wasn’t that
61 expensive, one hundred crowns to get a bunges,dnd drink there.

62 K - Yes, that's cheaper in Prague for the fagtifand than here.(unfinished)

63 W — How about that trainer at home?

64 K — It's really funny, actually. | can’t say(coughing)

65 W —..(incompr.)beer for long or..(unfinished)

66 K — (laughing) there is... (pause) this Americay walking... (interrupted)

67 W — Two American guys.

68 K — Three there were.

69 W — There were twguarrel).

70 K - They weréamazedly)?

71 W — Yeah.

72 K — That's really funny.

73 W — And what matter.(incompr.)beer in one hand?

74 K - Yeah, | can't believe that you(speaking over each othere shouldn’t have
75 been even talking to them(interrupted)

76 W — Yeah, it was really funny. They opened tikempartement and said “Beer for
77 Barack Obama. Have a bow’(unfinishedwas like...(incompr.)and he kissed my
78 bum and said nothing. K — Realmazedly)?

79 W — These guys were so drunk.

80 K - Really(laughing)?

81 W —"Cos | didn’'t understand anything and so (unfinished)we guys were bagged
82 and we didn’t..(pause)had some beer and kind of absinth in the next

83 compartement.(imitating drunk speech).

84 K — Yuck(laughing)

85 W — Oh my God. That was really funny.

86 K — Gosh. So do you have sports today afterd@ho

87 W — Ehm(thinking),actually, I'm considering whether not to go to it.



88 K —Is it voleyball?

89 W — No, it’s football.

90 K — Ah. Why don’t you go there?

91 W - "Cos I wanna see kind of(incompr.)
92 K - Though..

93 W — And I'm really tired.

94 K — We should see it.

The same speakers but different issue:

95 K — Hopefully I'll be back for part of Christmagcause | don’t really wanna wait
96 until like be back in the States, though. Buthave to, | will.
97 W — That's a way..(pause)So that’s like why is everything black?unfinished)

98 Has Amy gone?

99 K — I saw her the other day.

100

W — Reallffamazedly)?

W, K — ...(speaking over each other).

101
102
103
104
105
106
107
108
109
110
111
112
113
114
115

K — I'm positive. That's huge. | wanted harggand skimming..(unfinished)

W —(laughing).

K — Erm, uhm..(thinking) What do you gonna miss about Christmas?

W — Miss about Christmas? Not really anythiog/ “cos our family never do
anything for Christmas like they ve alwaysrbaeay on trips so. (unfinished)

K — Oh, that's sad.

W — | never minded “cos I'm already whole Igedting gifts and..(unfinished)

K — Ehm, yes. | care about like every singheismas like my family like we have
traditions like.. (interrupted)

W — Ok.

K — Every time | go to the like midnight chiargervice like the candle light service
so it’s pretty like “cos, you know, at the ¢hely sing like Holly night and then you
like to light candles like everyone lights dkas.

W — Oh that’s cool.

K — And then we always like open like mornger® on Christmas Eve “cos...

(interrupted)

116

W — Yeah.



117 K- Once we have family like we re doing daraily like all my relatives open

118 presents on Christmas Evénterrupted)

119 W - On the Eve? Nd@nbelievably)

120 K - Yeah. But usually as it’s just my familkd my mum and my dad, brother open
121 them all on Christmas morning.

122 W — Oh..(pause)ok.

123 K — And..(pauselthis is what | gonna miss the most. Every singlarymy dad

124 (coughing)makes.. (thinking) ehm...(pause)l don’t know how to say it. We can
125 say..(incompr.)It’s totally wrong I'm saying that but it’s likedhish, like a pancake
126 and it's round and fluffy.

127 W - Turned over?

128 K — No! It's like disbaked. And it’s like corigtely, like a bowl. And it’s fluffy inside.
129 W —In a bowl?

130 K- Yeah.

131 W — Like a muffin?

132 K - No, not like a muffin.

133 W — Ok(laughing).

134 K- It's like..(pause)not many people make it either. Like you have(smcompr.)
135 you have to buy like(incompr.)My dad gets like five beers from my grandpa
136 (laughing).

137 W — Are you serious?

138 K —"Cos he likes turning them constantly acbicos like you don’t have any candle
139 light.

140 W — Anything like “pufff’(sound of exploding bomb).

141 K- Yeah, yeah. So what actually there arelike like...(can not express herself)
142 that like fold over and like make around rlindpbsounds. That's disgusting.

143 W - Yeah.

144 K — And put in jam and powder sugar and thabigood. And | eat like fifteen every
145 year. And me and my brother like compete &.s@aughing).It’'s so good.

146 W — Sounds like you have pretty good time.

147 K- Yeah, | know.

148 W - Like last time we were in Mexico, we werddawaii, ehm.. (thinking) a year

149 before in Italy. Before a road trip to Calif@ but | mean | was like before |1 was in



150 States. | got my thirty gifts and was likefisel Now guys it doesn’t matter. | get the
151 qift card like money.

152 K - Yeah, | always ask for money gift carcetactronics. And my mum always like
153 buys me clothes and stuff like that.

154 W - You don'’t ask for.

155 K — Exactly.

156 W — A qift card with money or(thinking)ehm...(pause)s the last thing I'll get.
157 K- Yeah.

158 K — Do you guys have stockings? So do youtacksgs?

159 W - Yeah, mum and dad tell they do. "Cos myreally like this. They give like
160 holiday things. She likes house things.

161 K — We have one of these(unfinished)

162 W — Like Harley Davidson, like caflaughing)all over our living room.

163 K - ...(laughing)so funny.

164 W - Yeah, it was good

165 S — | like white Christmas.

166 W — Like yeah, and.(unfinished)ut... (pause)l think all men just basically,

167 obviously do. That’s cool.

Conversation 3 (C3)

A speaker — British (43)
L speaker — British (38)

01 A - So are you going for that bed?

02 L - Yeah we're finally buying a new house. Aretuse it's got a nice spare room,
03 I got a nice spare bed. And my mum would bengitbr sleeping on the floor if

04 | don't get that.

05 A — That's not over Christmas?

06 L — No, “cos they’'ve got double discount goimgaday.

07 A — But you don’t seem that you like it, do you?

08 L — No, because it's.(unfinished)

09 A, L —(speaking over each other).

10 L — And we need to go food shopping cos there'sood and Dave seems to want



11 food this weeklaughing).l don’t know why.(ironically)

12 A - Well, they can cook and I'll do the horsé&ell, ... (interrupted)

13 L - Oh, I forgot to ask you how did she got oritaly? | haven’t spoken to her since
14 she broke the rib. Oh(averexcited, incomprOk, you’ve missed it..(unfinished)
15 A — Oh dear, what happened? I hit the floovatienes(laughing).

16 L - Oh no.

17 A —Yeah, yes, I've been huntgdughing).

18 L — What happened?

19 A - Erm, she decided to buy all again and get®fh So,(pause)yes.

20 L - Oh.

21 A — So that’s fun.

22 L — Oh and what did you do about that?

23 A — Let you ride her.

24 L — No way(laughing).I'm ok. Dave’s could run..(incompr.)get on him

25 A — Dave on to Talia, yes?

26 L — Yeah, ok. We'll have to do that.

27 A - Let's get some friends down and let him ridiink, for a lot.

28 L — Yeah, put a beginner on the back. Let’s $hat’'s a good idea. Would quite
29 enjoying it, wouldn’t theyboth laughing)?

30 A - Yeah. | got the female video and can seoff,itthough.

31 L - Yeah, get it framed.

32 A - Yeah, extra money for her. That would beelgyv

This conversation was disturbed by barking of Ledyo dogs for a while.

33 L — So are you still up for tomorrow night?

34 A-Yes.

35 L — Tomorrow evening?

36 A—Yes.

37 L— What erm..(thinking) Would you want to meet there or meet here?

38 A — Well, | wanna have my car with me to getincompr.)ready so.

39 L — So will you come there bringing the horsBsPyou don’t have any other

40 job after that?

41 A —Yeah, | think so. Perhaps | might leavéiit... (unfinished)Well... (unfinished)



42 L — Well yeah, you get better car, put thati® stupid car.

43 A —You can do like just pick Jane and | wiltlpEva.

44 L — Well, Jane will come here in our cafspeaking over each other).

45 A — Yeah, yeah. That's what? | mean she shalksim go with you and | can go and
46 pick Eva.

47 So what is it? Three thirty?

48 L — Yeah, me at Black horses at three thirty.

49 A - Ok so.

50 L— So I mean | have, we have, we’ve got an appment. We have actually two
51 appointments on some Monday.

52 A — Fantastic.

53 L — I know. We should be back at three o’cloo# &ll bring them in.

54 A - Yeah | should trganother person interrupted the recording, laugj)in

55 L — That would be nice, you know, going inincompr.)

56 A — Going in valley boots?

57 L - Yeah, absolutely.

58 A — Yeah ok.

59 L — You've got your new valley boots, have ybbRy new ones wih my lovely
60 leather boots. (interrupted).

61 A — Expensive ridiculously trifling.

62 L — Valley boots? They fell apart.

63 A — Ehm(nodding).

64 L — Well, it was fallen apart and waterproof enoye.

65 A — Oh dear.

66 L — So | wanna buy some cheap regular oned.them on my Christmas list and
67 spend another pair but | think that Dave will puThey’re not a mucking out valley.
68 You're strolling round a yard looking like yoteagoing to play but you don’t do any
69 kind of work in valley.

70 A — Oh, that could be good for Wen(ypth laughing).

71 L — Did she know she got a official notice?

72 A - Yeah, joined the sign.

73 L — Yeah, make she is told over.

74 A — She seems to think that the official notian’t mean that she has to(pause)

75 she can hang up young for a year. She’ll be ok.



76 L — She is convinced she’s going to get it.

77 A - Yeah, she thinks that once she gets notitddesn’t stop this...
78 L — It does stops the clock.

79 A —Yeah, | hope she’s gonna...

80 L — She thinks that once the viction’s gonna eor{incompr.)

81 L — She’s not been there for years, no way.oltly that place.

Conversation 4 (C4)

A speaker — Czech (30)
V speaker — Czech (28)

01 V — So | would like to know one or the first gtien about your studying at

02 university. Why did you start studying so lat@ & wasn'’t after high school. So what
03 did you do after high school?

04 A — Basically, because | didn’t know what tq gou know. I've alwayas been telling
05 by my parents to study. What | think now it'silly thing and | hate the school system
06 little bit at the moment. You know, like univigysand because the life is, the life is, |
07 think, different, you know. You don’t need to tth@ university because you are

08 yourself, you know, and everyone’s differenintierstand it's in some, in some...
09 (interrupted).

10 V — And how old were you in that moment?

11 A - started in 2000 so | was born in 1978tsneans | was twenty two when

12 | started university.

13 V —It’s not too late, | suppose.

14 A — It wasn’t that bad but you know(pause)well, | had a good term. It was really
15 fun, you know and then (interrupted)

16 V — But what did you do after the high school?

17 A — After my high school | went because |, efinstly | was doing like, it wasn't like
18 high school. It was actually kind of high schbat not finished with the FCE

19 basically, I don’t know basically how you cdild system in English but I've been just
20 like doing the furniture school. And I finishadd | do like two years upgrading of
21 this course so | finished with the FCE andi¢fa&ing exams.

22 V — And where was it? Was it in Prague?



23 A — It was in Liberec. N@Czech word)in Liberec | was doing the three years.

24 furniture high school and then | went to Pradueas very nice when | was in

25 Liberec, | stayed. (pause)l stayed in a boarding house at the mountains. Was

26 actually very nice, very nice and warm. And vae the big sports hall.(unfinished)
27 V — Yeah

28 A — Tennis courts and (interrupted)

29 V - Yeah and you travelled by bus or went by car

30 A — Usually travelled by car, bus or sometimigshiniked. And sometimes by train.
31 V - And you have some relatives here in this manm Liberec?

32 A - No, no, no. It was another silly thing frany parents. They wanted for me that
33 furniture school. And because my grandfatherthagurniture workshop. Basically
34 when | was fifteen | wasn'’t pretty sure whatitobut...(interrupted)

35 V — Do you make something from the wood now?

36 A —lwasn't that bad because | was alwayskike of into art so | wasn't that bad,
37 you know(laughing).At the beginning | was doing quite well but later | did not.

38 V — And that was some art furniture ofunfinished?y

39 A — Not really, not really. It was just normatiiture: chairs, doors, wardrobes and all
40 this stuff. But one thing was good about it lusea | used to live like, like a part of my
41 family so | got used to get like be on my owos’ | was quite close to place where |
42 lived when | was a kid.

43 V — Yeah, ok.

44 A — But later on 1 just, | just like left anguist was able to live by myself like here in
45 England.

46 V — Yeah and for example if your brother warted. (pause)o some help from you
47 but he wouldn't or something like that(thinking) Are you ready for it?

48 A — Erm...(thinking) not really. “Cos I..(pause)l have nothing common with it so.
49 A — So to be honest | can be like able to halmiot, you know, if you do the things
50 you got the imagination, you know what to da) ¥mow how to do it, you just play
51 with it.

52 V — And about your English. When did you staithw. (pause)with learning? After
53 your arrival to England or before that

54 A — Erm...(thinking)| don’t know because the, erm, | was...(pause) when.t
(thinking)

55 because when | was a kid | wagpause)l used to learn Russian at school then after



56 the Velvet Revolution in 1989 .(unfinished)

57 V — Ehm(nodding)

58 A — We just..(pause)here was lots of lots of stuff(pause)ike change to English
59 and this stuff so.

60 V — And did you..(pause)did you study still at high school about the ftmre or still
61 after that?

62 A —1did, I did. You know, | started early.

63 V — And do you like i{speaking over each other)?

64 A -1 like it, yeah, | have to say that this ari¢he things, I'm learning like fast and
65 better, is learning of the foreign languages.

66 Like I like it and when | see especially thsrds | always come to thinking and so |
67 think because it's one of the reasons why I'fangland...(pause)

68 I'm enjoying talking English but I'm not the gen who studies so | don't like

69 opening books much or this.

70 V — Ehm(nodding).

71 A —1ljust..(incompr.)as | got it.

72 V - So tell us some idiom. What means idiom8n'dknow this.

73 A - It was actually in that magazine. “I didhave a wink of a sleep”, you know

74 (laughing),which basically means that | didn’t sleep atyaly know. But if someone
75 tells you that in a normal conversation, yoan'tuse...(pause)don’t have

76 imagination what’s going on or you can have imaton, of course, but but you need
77 to get close to these kind of conversation, kmaw, speak to young ones, to young
78 people and then you can get another thingskgow and make it, put it altogether.
79 V — Because on the other hand about English{ldnger pause) know that you are
80 riding a skateboard or running or how do youiital

81 A — Riding(laughing)

82 V - Ok, riding. So and I'm. (pause)l suppose so that it's.(thinking)it was born,
83 erm...(pause)o, made from USA or from England? From USA, skageding?

84 A — Skateboarding started in USA, yeah.

85 V - Included? Erm, together(thinking) or cooperating with England? So that’s the
86 other reason for you to (pause)}o learn, to know something about that, about the
87 country or about this language.

88 A — Oh, at the beginning it was most the snowdiog because |, when | was in

89 Liberec | used to start snowboarding and it atake beginning when the



90 snowboarding..(unfinished)

91 (interrupted by another person, longer pause)

92 V -1 know...(pause)it was.. (pausewe were talking about that before.

93 A —Yeah.

94 V — So and in the past or in that time it wasWg for the other.(interrupted)

95 A - It was a good fun, you know, (pause)t just, | did enjoy it. There’s many things
96 | like about this sport. | always liked the mtains, you know, and... and one of my
97 big dreams was went to the rockyfthinking)to America, to Utah or Colorado and to
98 these resorts, so(pause)so basically | don’'t know what I'm going to do dum still

99 keeping this on my mind that | would go to theumtains later on, maybe next year.
100 V — Next year, yeah, | supposeglsaighing).

101 A - So..(pause)so let’s see. | always feel there very well, yoow.

102 V — And how about your first board or snowl@ait was only for you? You lent it
103 or bought it?

104 A — Oh, it was actually a funny story becawgefriend which | didn’t know,

105 you know, he stole a few boaftsth laughing)n a shop, you know, and he sold me
106 one and once | went when | was at schoolethas a..(pause)police came to

107 the...(pause)to the workshop and took me out and took me tgtiiee station.
(burst of laughter)

108 and they tried to interviewing me.

109 V — And you said everything about(interrupted)

110 A-—Ididn’t. I wasn’'t wondered by that becatisat friend warned me when we went
111 snowboarding. He said “Look man, I've got stngefor you to tell.” And he started
112 but later on he said “No, I'm not gonna teluyforget about this because it's gonna
113 be better if you don’t know anything.”

114 V - Yeah.

115 A - And I wasn't... gause)l didn't know anything so basically (thinking)

116 they they..(thinking)they...(can not express himsetfjdn’t say anything to me

117 because | didn’t know what was going on attih@e. Later on | found out that they
118 just stole it and so(laughing)

119 V — And what was the end of this story?

120 A — Oh, I just take kept the boards to us.

121 V — And did you pay anything, any money dlaughing)?

122 A — They had to pay some money to the polnceaamother of that friend of mine,



123 she spoke to the police and she tried to exgilam about her silly boy because he
124 was just about to travelling later on andeififad a.. (pause)erm, something in his
125 papers that he’d done something like thatytild have been in a trouble later on
126 because you can't go for example to Amerigaif had criminal record. So,...

127 (thinking)they sorted out and it wasn’t a big deal finaByt | was guilty. We had
128 good f un there. I'm little bit. (pauselittle bit sorry | didn’t do it little bit more ®
129 | had the opportunity. | was just a few misur®m the skiing slope ar{dnfinished)
130 V - Yeah.

131 A —Ijust went away from there.

Conversation 5 (C5)

P speaker — Czech (25)
| speaker — Slovak (27)

01 P — About that party?

02 |- Ok, so did you enjoy that party on Monday?

03 P — Erm..(thinking)

04 | — How was the food?

05 P — Food was ok, erm, just gpause)l took... (incompr.)so we had a few drinks
06 before actual meal, so. Quite a few people geitypdrunk before the party actually
07 started but it was ok.

08 I —Well, I...(pause)me and my husband, we turned up quite late sbdtytime

09 everybody was already dru(ioth laughing)

10 1 - God, when the food came out, | was quitagj®inted.

11 P - It was very disappointing.

12 |- Yeah, because it was overcooked and, welstandard and.(pause)You know,
13 1 used to work in a restaurant so as far a®wkiie food and everything in there, it
14 was disgusting. | didn’t eat it even all.

15 P — Ehm and there was about twenty people astdihen people finished eating and
16 the other meals, they just arrived an@unfinished)

17 1 — But after.. (pause)after that we moved to the bar.

18 P — Yeah.

19 | - Everybody was already dru@i&ughing).



20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43

P — And music wasn’t too good although it wag®ad night, wasn't it? Not sure about
the next day in the mornirfgoth laughing)ut... (unfinished)

| — I was awful.. (laughing)

P — | started at seven in the morning biinterrupted)

| — Did you have to work?

P — I did, yeah. Face to face, customer seflacghing)“Good morning. How was
your stay in Holiday Innlaughing)But then it was ok.

| — From me that’s different because | was wagkn Hartfield’s from that week.
Usually I'm working like...(incompr.)and the restaurant’s completely different. So
when | compare it to like my side igunfinished}he restaurant’s opened two years.
Hartfield is old like fourteen years, probably.

P — Erm(nodding)

| — And it’s a quite comparable to(incompr. nameyvhere | was used to it.

It's boring. And then on Saturday | came baat bwas so confused. | didn’t know
what to do anflaughing)how to do it. Even today | was like “wow.” It was busy.

| was so busy again.

P — And it’s just because there’s a big shoppamgre so whenever everyones finish
their shopping they go in and have somethirgateso. It can happen there, not like
at home. If we go to a restaurant an there’arfcge table, you just go somewhere

else. But the people in England they’re willtngwvait half hour, forty-five minutes

for a table.
| — They don’t mind, yeah.
P — So you've got like twenty people at thewaiting and another ten people queuing

up just waiting for a table.

Another person came and interrupted this convensdir several minutes.

44
45
46
47
48
49
50

P — But the meal was lovely tonite. Nothing ldwe staff party.

| — No, no, a very nice cook, indegbth laughing).

P — Yeah, as usual.

| — Martin is a difficult person, sometimes. fizifilt person to work with. He’s fine as
a friend but sometimes (unfinished)I’'m thinking about Ales right now.

P — AleS? He’ very easygoing. You can tell hmgthing. He does anything for you,

you know.



51 | — But what's he like at work?

52 P — Well, it's hard to say because sometimes &léoo much difficult. Like whatever
53 you say to Ales, he forgets. He’s really furfilayaghing).He’s been told there is no
54 fish. First order he places? — FHblrst of laughter)Ales, what did we say?”

55 He replies “Erm, no fish” “Correct, what haveuygdone?” “Oups, | pust the order for
56 fish, sorry.” So you have to keep an eye on him.

57 |- Yeah but if they are put together, they makeerfect couple.

58 P — Exactly. Will's always laughing to them,dsys “a husband and a wife.”

59 (laughing)

60 | — Someone does the ironing, the other theiogolSo it's working out for them

61 (laughing).

Conversation 6 (C6)

D speaker — Czech Australian (36)
J speaker — Czech Australian (28)

01 D — Hey, so how is the dating game going?

02 J —(laughing)Well, 1 did just like you said.

03 D — You mean you took my advice?

04 J-Yes.

05 D — Well?

06 J —(laughing)Well what?

07 D — Well, did you get any responses? You didgouadvertisement on “seznam”
08 didn’t you?

09 J - Yes, | have had one for the last week or ¢ihinking)| received a couple of
10 responses from women who are interested in Egeyexchange.

11 D - Language exchanflaughing)? You must be joking! We both speak Czech
12 perfectly! Do you plan on meeting with themnadrat?

13 J - Well, | don’t know, what do you think | shdwao?

14 D — Hm, erm..(thinking)If | were you, | would give them your

15 telephone number. It makes it easier to arrangeeting place, and you will see
16 whether they are interested or not.

17 J Hlaughing)Are you serious or what?



18 D — Ehm. Well.. (pause) give my number whether they ask for it or nate€h girls
19 are funny, they do not show much interest fthenstart, but later on it is sometimes
20 quite difficult to get rid of them, if you knowhat | mean.. (unfinished)

21 J - Eh? You mean like the movie fatal attracf(ianghing)?

22 D — Ehm(nodding) | have not encountered a problem like that yet.ubiiothe year is
23 young, and you never know what is lurking arotivelcornefburst of laughter)

24 It actually reminds me of one of the poems emitby Tolkien.

25 J — Oh, are you still reading his poems? | seeracall, that you remember them off
26 by heart.

27 D — Oh(sigh)l remember only the ones that matter most to me.

28 J — And how many dates have you been on sindeg/been here?

29 D — How many©ironically) | seem to have lost count. "Cos every time | tinbdigat |
30 had met the right one, something happened anddd back at square one. It's strange.
31 J —(laughing)What's so strange about it? We're dealing with woratter

32 all... (unfinished)Didn’t you hear that they are from Venus? And thatre

33 supposedly from Mars?

34 D — Eh? From Venus you say(pause)?

35 J — Yeah.(pause)exactly(laughing).They are a breed apart, and they make no sense,
36 you know.

37 D — I think that you've been watching too mangumes...(coughing)Still I look

38 at the whole thing, like going fishing(pause).You never know what you're going
39 to get...(unfinished)

40 J —(burst of laughter) hope that you wear protection!

41 D — ... pause)Yeah | always take a bodyguard with m@aughing But seriously...
42 (pause)l think that | was born in the wrong century. déess that a lot of the values
43 that | hold dear to me, have evaporated frosdbeneration. Or it could be(pause)
44 that women are more emancipated these dqusfinished)

45 J- (laughing)Since when have you had any values regarding wdmen

46 D — Ha ha, very funny. If you stay around hergglenough, then you will see what
47 | mean..(thinking) | used to think that only guys have one nightdsaout...(pause)
48 J —(sighing)Geez...How old are you?

49 D —(laughing)See this grey hair? I'm not getting any younger koaw...
(unfinished)
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But it's not the same here with one night stands
J — How do you mean?
D — Well, here it is common for women, and enen, have more than
one partner. Marriage is no barrier either. Haue ever heard the saying
“Where the wind blows, that’s where the sailegj@
J — (smiling and nodding) Yes, that is actual@zech proverb isn’t it?
D — Yeah. (pause) And that'’s the crux of theteraBo how do you compete with
such behaviour? The only way around it, isnd f« woman that doesn’t adhere to
such principles.
J — And out of all the women that you have ypet, haven’t found one like that?
D — (laughing) | didn’t say that but(unfinished)

D — Erm ..(pause) met a few who were likely candidates, bufunfinished)
J — But what?
D — ...(pause)They were either not ready for a relationship haytreached a
decision that no longer involved mgpause)Whichever the case is, | am no expert
on the matter. All | know is that their mindswvedn mysterious ways. The funny
thing is, this is what intrigues me the mostulitbem.
J— (smiling)If I wasn’t your cousin, | would say you’re craB8ut | know
that simple things were never your style! Shoiilgou just give yourself a break?
Maybe you are looking too hard? | don’t wangisee you advice..(pause)
D —(laughing)Yeah, yeah, sure Jamegpause).Advice from the wise, even to the
wise is dangerous! But you're right, and | aradiof going out on dates. I think
that | should just devote some time to study.
J — And have you found any work?
D — Are you kidding? For starters I'm qualifiadl a horticulturist. | tried some of the
major companies that deal with gardening, bthaut any luck. Like | said before, |
think the best thing for me to do is to getaieted.
J «(nodding)Do you still plan on teaching then?
D — No way..(pause) There are way too many foreigners doing thatidg&ss with
the financial crisis, a lot of companies ardiogtback on surplus education.
J — Yeah, it doesn’t look good this year.
D —(smiling) So are you going to return to Australia?
J — Definitely..(pause)l have to finish my Masters degree in Economics.

D — In one way | envy you, you are almost fieidhThough | am probably lucky in



84 one regard, | don’t have any children.

85 J «(smiling)Well, neither do I. To tell you the truth | don¥en think that |

86 would be prepared to have any at this poinimie tyou know..(pause)l would

87 really like to come back here though.

88 D — You mean after you finish university? Andywtould you come back here?

89 | mean you would be way better off working instalia wouldn’t you?

90 J —(laughing)Yeah, but I'm in the same boat as you @ause).| would

91 really like a Czech partner(pause)Has anybody ever asked you why? | get asked
92 all the time.

93 D — Well, yealf{smiling)they do ask me, especially the girls that | goayutiates

94 with. It happens to be one of the first questitirat they ask, along with what do you
95 do for a living(laughing).“How long have you been in the Czech Republic, and
96 how long do you plan on staying”, are the usustions.

97 J — You're kidding, man(@urprisingly)

98 D —(smiling) Does it look like I'm kidding?

99 J - No, no, | can see that you are serfausghing)!

Conversation 7 (C7)

J speaker — Czech Australian (27)
P speaker — Czech (28)
D speaker — Czech Australian (37)

01 J -1 mean do you know any other languages?dndkgow German or French? Or?
02 P —1lusedto learn it. But | don’t speak it n@ws if you don’t practise the language,
03 you forget it.

04 J - Yeah, yeah, of course, yeah. But | meaeXample like in Australia, | mean

05 French, German, Czech and English, all | cacaitab

06 P — I learned five languages.

07 J — Five languages?

08 P — But it came to an efldughing).

09 J — Great but all | care about is English beedusean | used to work for a French
10 company called Eriva, huge French company tlalsdvith engineering, ehm,

11 manufactory engineering, equipment, in a bigcefin Brisbane and no-one speak
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French in that office, you know. Just why? Ak tclients are Australian.

P — And your boss was like French man offinished

J — Oh no, maybe the senior senior boss waglrtaut everyone else is Australian,
you know, and so he just wouldn’t care fdmterrupted)

P — So it wasn't necessary to speak a(speaking over each other)

J — French? No. Probably | think the Chineselevba most useful because

we, we... (pause) | mean, we export so muchinda; we import so much from China,
you know and. (unfinished

D — It makes them learn English.

J — They do, | mean they speak English likel®m&’s called, cos Brisbane is like
probably the courses capital, it’s like thirte#ies Australian, that’s quite close to
Asia so it’s full of Asian students.

D — We call it Asian invasioftaughing).

P — Asian invasioflaughing)?

J — And, ehm..(pause)and education business in Australia, like lot sfaks come to
study in Australia “cos | don’t know, it's vemell respected. | don’t know why but
they pay a lot of money. They pay three times gbu know what Australian does.
And so there are lot of Asian studentes, yealil they can speak English, obviously,
“cos the business is, of course, in English.

P — Ehnm{nodding)

J - ..(incompr.)are savages, geegpause)ike Indians. Ehm..(thinking) Chinese
and Indians. Every taxi driver in Brisbane idigm. They are all Indians, there are no
Australian cab drivers, yeah

P —Why is it s0?

J — Because no Australians would work like adrakers, you know. | don’t know.

It's like here, like Czechs and Ukrainians.

P — Because it’s like low-paid job?

J — Of course. Yeah, yeah. | mean it’s like hbigainians are doing a job that Czech
people wouldn’t .

P — Yeah, Ukrainians definitely do this. But mothe cities around. You know, ...

42 (thinking) Prague is a mixture.

43
44
45

J—Yeah.
P — Multiculture everywhere you (interrupted)

J — Maybe lik&€ esky Krumlov.



46 P — Yes it's a town where | was born. Becauseetis like.. (interrupted)

47 J — Are you fron€esky Krumlov(surprisingly)

48 P — Yeah, cos it's a very small place but ikKe Imany tourists go there just “cos they
49 want to see sightseeing and castle afuhfinished)

50 J — I know. And your parents still live theneai place where you were born(asky
51 Krumlov?

52 P — Ehm, ..(pause)o they actually moved. (unfinished)

53 J - It's a pitty “cos it went up, didn’t it?

54 P — My mum lives like forty kilometres away. @mhy brother stayed there.

55 D — | showed him your picturgspeaking to PWhen was it? Remember that?

56 (D speaking to JJ — Two months ago or something?

57 D - It’s interesting saying what girls | was riieg in the Czech Republic.

58 P — Do you keep a collectiglaughing to D)?Anyway, how did you like the story
59 you read?question for J)

60 J - It has happy ending, so why (latighing)?

61 The conversation was disturbed by a waiter.

62 P — So how is your dating game?

63 J —(laughing)It’s not existing. I'm going home, anyway.

64 P — Ok, then how was it? How has it been s@daghing)?

65 J— Ehm, well. (pause)l mean | travelled around, not existing at athean |

66 travelled around so much that it wouldn’'t matéeyway. | didn’t spend much time in
67 Prague so | mean, [(interrupted)

68 P — And who did you go skiing with?

69 J — Ehm, | went with the brother of the guy vilwith me in Australia, ehm, | mean
70 | spent a lot of time in his placed®rveny Kostelec and, erm (pause)hen from
71 there we did a lot of trips, you know, to di#fat places after that, to VySoa ...
(interrupted)

72 P — And where is that village or a town youben talking about?

73 J —Cerveny Kostelec?

74 P — Ehm, yeah.

75 J — You don't knowCerveny Kostelec? It's near Krkono$e, it's probablyhinking)
76 It's probably near Turnov, actually.

77 P —Right.
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J — So we spent like, we spent two weeks in Koke like in two different colleges,
erm and erm, | mean you know colleges are likatwould you say, you know,
shared accommodation, bank rooms. But it waat gia know. | loved it and, erm,
there weren’t place where [incompr.)

But erm... thinking) so | mean, yeah, I've travelled around so muclmHBhmean,
yeah, there wasn’t much opportunity, | guestd like one girl, yeah. | didn’t mean
one girl that..(interrupted by D)

D — Zuzka

J — No, no, no but like one girl | met and s#ld the she wanted to work as an au-pair
in Australia and | mentioned her, | said “Oh, smster has two children, you know
and she’s not working at the moment, she’s griytdaoking for someone

for six months.” And straight away she startedtk me “Do you have a girlfriend in
Australia? | really want ta (pausejo know someone there.”And she said “Oh, look,
if you wanna learn Czech, the best way is a ICgetfriend.”

P, D «burst of laughter

P — But she’s right in a way.

D —In a way

J — Yeah, she’s probably right, yeah.

D — But she had some plaimenically). How old is she?

J — Twenty-one.

D — So that’s why | say:“Trust me.”

J, P, D {laughing)

100 J — I wasn’t sure | was(incompr.)her email, you know like..(pause)erm, ok,

101 anyway..(unfinished)

102 D - Too young. Or too much old?

103 P — No..(pause)How old did you say is James? Twenty...?

(unfinished question for D)

104 J — Twenty-seven.

105 P — Twenty-sever{8urprisingly)



The discussion was interrupted by a waitress again.

106 J - Twenty-eight in one week.

107 P — Which day? When?

108 J — March of the fourth I'm turning twenty-kig

109 D - Oh, you are almost the same age.

110 J - So you are guys both invited to my biryhparty (laughing).

111 D —Where? To your birthday par{gtrprisingly)In where? Brisbane?
112 J - Yeah, Brisbane. If you are not doing angti{laughing)



