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Anotace
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rozhovory s pti uciteli muzi v miznych fazich praxe. Rozhovory jsou zZ#eny na
specifické aspekty, které oviiuji proces stavani se citelem. Otazky jsou
strukturovany do it tematickych celi: stavani se ditelem, pozadavky a naroky
ucitelské profese a muzi ve Skolstvi. Na konci tétdcp je prezentovana vlastni

piedstava dobréhctitele.



Abstract

This diploma thesis takes a closer look atabpects that influence the process of
becoming a teacher from the perspective of men.tfhberetical part focuses first on
general factors such as the personality of a teaahd the teaching profession. It
discusses the importance of a teacher’s persoralyits development. Furthermore, it
gives a description of the teaching professiondamands and requirements, and its
different phases. Next, it proceeds to a more §ipassue which is the position of men
in education. Finally, it describes teachers otign languages as a specific group of
experts. In the practical part five male teachérdifferent stages of their careers are
interviewed. They are asked about specific asp#dws influence the process of
becoming a teacher. The questions are structutedthnee parts: becoming a teacher,
demands and requirements of the teaching professimhmen in education. At the end

of the thesis my own concept of a good teachertisduced.
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INTRODUCTION

The process of becoming a teacher is a losiguuice run. One might even ask
whether there is an end to it. Curiosity aboutdahswer to this question was one of the
factors that influenced the choice of this topic foy diploma thesis. In addition, |
found the topic highly relevant to my personal &fton. Firstly, | study at the
pedagogical faculty and my aim is to become a ad@econdly, | am a man, thus | am
interested whether this quality influences the psscn any way. Finally, | am a foreign
language teacher and | wished to inquire into geeiic skills and qualities expected of
this expert group of teachers. On the whole, | sgpphat this work, which presents the
paths to the teaching profession of five differemdle teachers, might be helpful and

encouraging for me as well as other prospectivehers.

This diploma thesis takes a closer look ded#nt aspects that influence the process
of becoming a teacher with a particular focus onlentaachers. The aim of the
theoretical part is to summarise various viewshafse aspects. First, general issues,
such as the personality of a teacher and charsiitsriof the teaching profession are
covered. Next, it proceeds to a more concrete pehith is the position of men in
education. Finally, special attention is paid tgpacific group of specialists, teachers of

foreign languages.

The theoretical part is structured into fohapters. Thdirst chapter explores the
personality of a teacher, discusses desirable ¢éeaqgbalities, the effects of the
personality on pupils and the interaction with themd most importantly, it deals with
the question whether a person has to be born todmod teacher. Theecond chapter
characterises the teaching profession and poirttsaue of its problems, such as non-
existent professional organisation. Furthermoragddresses professional competence of
teachers emphasizing aspects such as responsitafityheir performance and the
professional and personality development of teacheénally, it defines the phases of
the development of teachers’ career from a nowaxlter to an expert. Thaird
chapter tackles the issue of the position of male teachersducation. First, it takes a
general look at the position of men in society apgroaches the topic of gender. Next,

it describes the difficulties caused by feminisataf the teaching profession, such as



lower prestige and salary. Finally, it muses ovee tonsequences of the specific
problems, one of which is the lack of male teachansl it suggests possible solutions.
Lastly, the fourth chapter focuses on teachers of foreign languages. They are
considered a different group of teachers as thdijest matter is also the instrument of
their instruction. Therefore there are specificuisgments placed on them which are
explored in this chapter. The findings about tlagiproach to teaching and the methods
they use might be beneficial for teachers and thehelopment in general.

The aim of the practical part is to intervievale teachers at different stages of their
career in order to determine and describe the psookEbecoming a teacher and to find
out whether the process is in any way related talge The detailed description of the
aims, methods, and the respondents of the reseathble subject of th&fth chapter.
The sixth chapter brings the analysis of the interviews where thanntapics are:
becoming a teacher, demands and requirements aoéalcding profession, and men in
education. My personal conclusion of the work issgnted in my own concept of a

“good teacher”. The results of the analysis arerpreted in the conclusion of this work.



THEORETICAL PART

1. PERSONALITY OF A TEACHER

The word “personality” comes from the Latinnddpersona”, which means “mask”.
In the ancient Latin-speaking theatre a mask wasl ue typify the identity of the
character rather than to disguise it. Thus, wesagnpersonality typifies the identity of
a person. Many definitions of the concept of peasion have been formulated in
psychology. Nevertheless, they all have somethmgammon or possibly we can
combine themCéap (1993) generalizes it by saying that personalityprises a set of
particular mental phenomena in a certain personagperson’s individuality, which are
two factors that are reciprocally connected. Pabtynof a teacher is one of the most
important factors influencing the educational peses. Therefore, in this chapter
careful attention is paid to a teacher’s persopnaid its specific qualities that might
play a significant role in the process of becorartgacher.

1.1 Personality characteristics of teachers

The teaching profession is one in which thespeality characteristics of the featured
subjects are of great significance. Desirable peigy traits of teachers were
demanded in ancient times and these efforts waraulated by Comenius and other
pedagogues. One of the first publications in owrnty concerned about personality
characteristics and the activities of teachers waten by Engelbert in 1814, and it
showed awareness of the importance of such feamsemotivation, talent for the
occupation, and cognitive skills. It also showshet only men were considered to have
these qualities (the book is addressed entiremea or “fellows”) as women were not
allowed to work as teachers up until the end ofli®i century (Richa 1997).

Nowadays the research aimed at teachers "yr@ncerned about two areas which
are personality characteristics of teachers andactexistics of the teachers’ activity in
class. The efforts to research the personalityattearistics of teachers have been driven

by the concern about their influence on the quakfectiveness, and outcomes of
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educational processes (i.e. whether the way howlspilgarn and what they learn is

related to certain qualities of a teacher’s perbigna

Windham (in Rrcha 1997) introduces a set of relevant teacheractexistics, i.e.

those that determine the quality of a teacher. Hrey

« level of teachers’ qualification (achieved formédlieation)
» extent of training

» specialization (in subject or fields)

* age

« professional experience

» ethnic belonging

» verbal ability

* attitudes

However, it is stated by fecha (1997) that these characteristics are rathdraeersial.
As an example, we can take the comparison of tlaioe of age and professional
experience of teachers. In pedagogical researcladgkeof teachers or the number of
years spent in the profession is used as an iridckaracteristic implying the
professional experience of teachers. Researchnfisdi however, cannot prove a
connection between the age or length of practiceteachers and the academic
achievement of their pupils. On the other hand, bemefits of some of the
characteristics, such as verbal ability, are obwiMarious empirical analyses prove that
the teachers’ verbal ability or communication dbils the aspect which aids pupils’

learning at school the most.

On the contrary, Beha (ibid) comments on the findings of extensivseeegch on the
effect of a teacher’s personality. It shows thdfedent characteristics of a teacher’'s
personality have a weak effect on the academicesement of pupils. In addition, the
findings do not prove the supposition that the @easity characteristics of teachers
influence the affective results of pupils. Thusmay be concluded that a teacher’s
personality itself is not a significantly strongcfar in determining the outcomes of

educational processes, but a crucial role is pléyeithe activity of teachers.
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1.2 A teacher’s interaction with pupils

The profession of a teacher shares certaituries with the professions of research
workers, technicians, artists, and musicians (deipgnon the qualification and subjects
taught) on the one hand, and on the other hand thehprofessions which involve
communication and work with people. Each of theeatp needs specific motivation,
skills, abilities and also personality traits. Assidemonstrated by experience, it is not
always easy to integrate these two aspects andsetdhof mental capacities and to put
them into balance. This statement made& p (1993) leads to a view of teachers from
two perspectives. According to their preferenceiitiner the subject matter or children,

teachers can by divided into two groups: subjeigrded and child-oriented.

Cap (ibid) explains that subject-oriented teachérwvesto awaken interest in the
subject matter in pupils. They want pupils to learot of new information, do projects,
arrange trips, and lead after-school clubs etc. él@ny sometimes they do not have
sufficient understanding of children, especiallyanhthe children are not interested in
their subject. It may result in problems with pspdliscipline and teachers are in such
cases unhappy with their pupils and vice versa.tldn other hand, child-oriented
teachers are interested in pupils rather than tiel. They are able to share their
pupils’ view of the world and strive to get clogerthem. However, some teachers of
this type may tend to become too indulgent, loweirtrequirements of their pupils or
even interfere in their personal life. They mayoalsmiderestimate the need to broaden
their expert knowledge. All in all, it is obvioulsat both characteristics may in extreme

cases become undesirable.

A teacher’s personality is also characterisgdhe way of their communication with
pupils. It is an outer manifestation of teachehdwiour during lessons which is fully
perceived by the pupils. The educational aims athers are achieved by virtue of the
means of communication. Thus, the aspect of comeation has a significant influence
on the quality of instruction. Pedagogical commatan comprises not only the way of
communication between teachers and their pupilsalso between pupils. It is a goal
of teachers to cultivate their preferred way of ommication in their pupils.

Pedagogical interaction and communication shouldcheracterised by tact, mutual
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trust, tranquillity, focus on positive emotionstitatles and qualities of the individuals,
tolerance, clarity, comprehensibility, willingness understand each other, patience,
impartial judgement, and elimination of stress ardative attitudes. The way teachers
communicate with pupils affects the atmospherelasscand the general climate of
school. Cultivated speech and general expressioteathers becomes a model of

behaviour for their pupils (VaSutova 2007).

The types of mutual communication of teachar&l pupils are suggested by

Vasutova (ibid) as follows:

* verbal communication, i.e. both oral and written
¢ non-verbal communication, i.e. without words

e communication through act, i.e. using activity oti@ns

The ability to communicate verbally and non-venpatl pedagogical situations is one
of the professional competencies of a teachexgtesses the rhetorical, emotional and
kinetic aspects and the correct usage of languBtge way of teachers’ communication

should in all forms be comprehensible for all psipil

1.3 Mental capacities of teachers

The term “hardiness” is described byi€hra (2002). It is a specific mental ability or
capacity whose existence was proven by experts fthen field of psychology.
Considering the nature and intensity of the worll Hre stress of teachers, there is no
doubt that this very capacity plays a primary rdtardiness of Czech teachers was
defined by VaSina and Voloskova (iniBha 2002: 71) as a blend of three personality

traits:
» a belief of an individual that they are able torufevents in their surroundings

« the ability of an individual to identify with theralves, with their existence, with

what they do, and with the institutions to whickyttbelong
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» a belief that changes and events of life are nbt tmeats but also a challenge for

further development

It was also found that there is relation bemwéhe level of hardiness and complaints
of teachers about their health conditions. Highelesf hardiness contributes to both
better physical and mental well-being. On the basigesearch, Rcha (2002) further
hypothesises that in terms of health, female-taacheelementary schools seem to be
the most endangered type in the teaching professiorthermore, in relation to these

findings the author points out that:

The characteristics of a good teacher are abovearathored in their innate
predispositions — a person has to be born to beaeher — while this innate
(mental) capacity for the teaching profession is likely to be substantially
affected by initial teacher training.

(Pricha 2002: 72)

The author therefore expresses the notion thaetlkapacities should be diagnosed
during the selection of future teachers. This coptdvent the fact that there is a
relatively large amount of students whose mentpghctdies do not comply with the
requirements of teaching profession.

Contrary to this presumption stands the argunw an American pedagogical
psychologist David C. Berliner (2000). The authdralienges the statement that
teaching requires a “God-given talent”. He makesomparison of teachers and top
sportsmen. The evidence drawn from studies asklgm@ans and their coaches about
the reasons of their success says that it is “eigile practice” not a “God’s gift” that
helps a person to become an expert in their f@ydstating this he urges that deliberate

practice become an essential part of teacher adncat

There is no way for accomplished teaching to oeptickly and without practice
because there is no way that God-given naturaityaliin overcome the need for
deliberate practice to become accomplished at angytts complex as teaching.
(Berliner 2000: 368)
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On the whole, it can be concluded that dediteeipractice would certainly benefit
both students with and without talent for teachifigerefore, practice can be considered
one of the most influential factors in the procedsimproving one’s professional

qualities.
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2. THE TEACHING PROFESSION

Teaching belongs to the professions which plajgnificant role in modern society.
The status, role, and prestige of this professien derived from the importance of
socialization, which every individual is subjectiad Their significance is also derived
from the demands and requirements which are placethe socialization by society.
Teaching enjoys extensive competence and subdtaii@nomy in its practice.
Nevertheless, as well as in other professionsctimglitions of the activity of teaching
and their implementation are closely inspecteddayety (Ka'a, 2007).

The term profession is one of the categoriesooial stratification. It is defined as an
occupation based on particular qualification or eskpknowledge. The teaching
profession can be perceived from different perspest Different specific groups, such
as primary teachers, art-school teachers, uniyetséchers etc., can be found within
this large social category. Teachers can also assified according to the different
stages of their professional development. The peid@al characteristics of novice
teachers will vary compared with those of expeschers with long-time experience
(Praicha 2002).

2.1 Characteristics of the teaching profession

Five basic features of the teaching professiancited by VaSutova (2007). These
features are essential for most sociologists inr thesearch on professions and
professionalization. The features are:

1. expert theoretical and practical knowledge necgsé$ar solving important

social problems

2. concern about social welfare

3. autonomy in making decisions concerning the prodess

4. a code of ethics which determines the behaviour @sponsibility of the

members of the profession

5. existence of a “professional culture” having effect the functioning of the

professional organisation
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Vasutova (ibid) furthermore explores these fiviteria:

The demands on teachers in terms of expewleuge are obvious. Future teachers
are trained at universities according to accreds#tiedly programmes, whose curricula
correspond to a recommended standard of educat¢ioved from the requirements of
the profession. The quality and quantity of knowlecdeeded to practise the profession
are closely associated with the categorisationltregufrom the educational system
structure, i.e. from pre-school education, throegmentary and high school education,
to university education. The teachers of lower ggadre often claimed to have lower
level of expert knowledge. In fact they gain knoage of a different kind whose level
and extension is specified by the law concerningagegical workers. In addition,
interdisciplinary knowledge is required from thadkers especially at the lower grades,
where the influence on pupils’ future developmehtwvalues and cognitive growth is

most significant.

To the question if teachers strive for greatarial welfare there is, according to the
author (ibid), a very simple and clear answer. hear profession has always been
considered rather a mission than merely a professie. a service to society providing
its welfare and development and concerning the adwut of young generations.
Teachers with an enthusiastic and optimistic petsge of the world’s future fully
accept the responsibility for the upbringing anduaadion of children and youth.
Nevertheless, they should look for a way to exptamir contribution to society using
such arguments, which would help them reinforcé thacial status and material needs
(e.g. for higher salaries). On the other hand,edpshould create appropriate economic,
working, and educational conditions (e.g. furthduaation) for teachers so that they

can fully reach the expected aims.

Furthermore, the author (ibid) addresses thwr@my of teachers. With the
exception of university teachers it is restrictgdeolucational norms. In the conditions
of democratic education a certain amount of autgn@ngiven to all teachers. They are
allowed to decide the conception and strategiesinsfruction, text books etc.
Nowadays, the extent of autonomy for Czech teaclemgiven by the Framework
Educational Programme. Paradoxically, there is @umrof teachers who are not

interested in being autonomous and who rather @beymands from others in higher
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positions. Autonomy requires a change of profesditbehaviour and a teacher taking
personal responsibility for the processes of edocaand their outcomes. This fact
could be perceived by individual teachers as aduablded to their working practice
which is already demanding. Professional autonogaygl$ to reinforcing professional

self-confidence and can be supported by educatidrsalf-development of teachers.

Finally, VaSutova (2007) discusses the togipmfessional culture and ethics of
Czech teachers. Generally, the existence of priofegisethics is taken for granted as it
results from tradition and historical experience.id usually associated with the
personality of teachers and it is expected to meahestrated by empathy and tolerance,
natural authority, social communication, respotigyhietc. In fact, many cases have
been observed in the practice of teaching, wherhta betray the ethical principles of
human relations or the principles of impartial exion of pupils. The inability to
adhere to the ethical principles seems to be adfation for the inability to create a code
of ethics. The ethics of teachers should be cu#tvaby institutions training future
teachers as early as the stage of preparationhéoptofession. A code of ethics of

Czech teachers does not exist.

The situation is different in other countrigsthe USA, the Association of American
Educators (2011) developed the Code of Ethics fduchtors. In four parts it
summarises the basic principles of the professiandlthe ethical conduct of teachers,
ethical conduct towards students, practices antbqmeance, professional colleagues
and towards parents and the community. The Gederathing Council for England
(2009), which maintains professional standardseathing in England, developed the
Code of Conduct and Practice for Registered TeachHemwas developed through a
process of public and professional consultatiortsusT it is based on evidence from
teachers, but also on the essential characterisfithe teacher’s role articulated by
parents and childcare workers. The code compriggs principles, such as preserving
the well-being of children, taking responsibilitprfteachers’ practice, establishing

productive partnership with parents or promotingpperation with colleagues.

The issue of professional ethics is within tbempetence of a professional
organisation. It helps its members to accept aquéatr kind of professional conduct.

The organisation has the right to expel those mesnto betray the professional
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ethics or culture. However, Czech teachers haverotessional organisation. &ha
(2002) describes that these specific groups ofegsabnals were typical for the feudal
society but some of them still exist even at presewy. the medical chamber, the bar
association, etc. Undoubtedly, there also used dosbch kind of professional
organisation of teachers. Especially in the rure¢aa teachers represented the
intellectual elite which tended to reproduce itseH. the profession was passed from
fathers to the offspring. However, nowadays suahified professional group is merely
substituted by professional associations with paldr specialization (e.g. Association
of Teachers of English, etc). They are mutuallyasefed and therefore often lack
requisite power needed to establish standards &edkcthat they are met and to
guarantee autonomy in the decision-making of peibesls.

2.2 Professionalization of teaching

In the analysis carried out by Vasutova (200Was discovered that teachers do not
always meet the criteria of the characteristicsagbrofession. Moreover, the author
states that some sociologists and pedagogues régactiing as a semi-profession.

There are various reasons for this statement xamele:

* alarge number of women working in the profession

» hierarchization of the profession according todghedes and types of schools

« lower social background of teachers compared witierotraditional professions
(such as doctors and lawyers)

» contrast between interdisciplinary knowledge ofcheas and highly specialized

knowledge typical for other reputable professions

The foundations for reaching full professioration of Czech teachers were laid as
early as 1918. It is pointed out by #0(2007) that at that time teachers succeeded in
achieving recognition by virtue of their activitiga big and powerful teachers’
organizations and clubs. They achieved changesegislation and adjustment of
salaries, which ensured teachers protection arditabée material support. The last step
to be made in achieving full professionalizationswi reach fully appreciated
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education. After the year 1948 all professionalaoigations were cancelled and their
way to professionalization was discontinued foratkss. Not until the transformation of
the Czech society after the year 1989 did the pos®wly return back to where it was
stopped. However, its new driving force was noteatensive theoretical speculation,
but the need to justify and clarify attitudes amdgbilities resulting from the everyday

clash with the outer world.

Kora (ibid) comments on the results of extensive im@gonal comparative research
on the professionalization of intellectual professi that has been conducted in the last
few decades. The theoretical model of the professias designed and the definitions
of professionalism stabilised. On the basis ofwd-constructed theory and also due
to numerous controversial situations and conflieechers in many developed countries
became much more self-aware and managed to imamensure the quality of their
performance. The definition and the concept of ggsionalism serve as a theoretical
framework which helps to explain how teachers inows countries behave and where
they are aiming on their way to emancipation, sadeding and protection of their
occupation. To gain full recognition as professienttom the public, as it is with
doctors, lawyers or architects, teachers need ledately fulfil the criteria of
professionalism that are required from all professi going through the process of

professionalization.

Furthermore, Kita (ibid) studied and interpreted the outcome ofiterm research
on professionalism conducted by the Carnegie Cosiams Based on this outcome, it

can be concluded that the essential presumptiopsofdssionalism are:

* high level of expert knowledge

* independence in evaluating the needs of a client

» defence against dilettantes or charlatans

» establishing expert associations and a code ofcstthat enables autonomous

assessment of teacher performance

The existence of professional associations andngsgions guarantees compliance
with the code of ethics and ensures that profeatsamever misuse their knowledge to

damage their client. Autonomy and a professiondecof ethics should ensure that the
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errors and misconduct of professionals are judgeithdir peers who are competent in a

given field.

In conclusion, the recommendation given by ghestigious Carnegie Commission,
as it is summed up by Ka (ibid), is that by forming professional assocas it would
be possible for teachers to secure a voice inioesitaas of their activities. It means that
only teachers would be entrusted with authorisatibrcertain kind of activities and
delegated by society to define acceptable formmadtice in their field. In this manner
it is possible to achieve the professional statbglvwould benefit both teachers and
society. The pedagogical worker will acquire a lighevel of prestige, improved
developmental possibilities in the care of pupiled astudents, more variable and
stimulating working conditions, and higher salariésociety is willing to bestow more
competence on teachers and support distinct preognethe area of teaching, it will be

rewarded with working skills and productivity obtghers.

2.3 Professional competence of teachers

The term “competence” is used in various catstexd with different meanings. It is
mainly connected with qualification, capability,li or authority. The term acquires a
special meaning in relation to the profession @ickers and teacher trainees. The
quality of teachers and their performance has lodesely observed in recent years by
both experts at home and foreign experts. Thegeaeching for an instrument to define
the profession of a teacher and lay down the @ittar the quality of their work.
Vasutova (2007) summarises some of the conceptprafessional competence. It
involves expert skills and qualification to enssrecessful practice of the profession.
They are formed gradually, first during the prepiarafor the profession and then they
further develop in the course of teaching pracbgegaining experience and further

education.
Two of the earlier mentioned terms are furpecified by Richa (2002). They are

professional qualification and pedagogical compeekVhile professional qualification
of teachers is explicitly defined through the regments for a minimum standard of the
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initial preparation of teachers, the content amphificance of pedagogical competence
is more extensive. Consequently, it can be saitilipaeaching the qualification of a
teacher, one does not necessarily obtain alsodimpetence to practice the profession.
At this point the author is quoting the statutomyterpretation concerning the
competence of pedagogical worker§The person who has got professional and
pedagogical competence, personal integrity and Imoraturity can become a
pedagogical worker.”

This piece of legislation does not accounttfi@r distinction between professional and
pedagogical competence. However, on the basishef ¢¢gal enactments{ha (ibid)
presumes that the professional competence of pgaajovorkers is being acquired
through the studying of certain field at university high school. On the other hand,
pedagogical competence is perceived as a comptesf skills and knowledge about
pedagogy, didactics, educational psychology, etdich are obtained through a
particular study programme focused on teaching.

However, these are merely legal definitions tbe terms pedagogical and
professional competence. As it is viewed bydha (2002), a broader understanding of
these terms is required. The pedagogical competeheeteacher is not only what is
acquired through studying and preparation, but htse developed is their personality
in order to exercise the duties of a teacher. Sointlke competences in teaching cannot
be acquired through expert studying, but in faaytmust be embedded in the
personality of a teacher as inherited or acquinedugh practice. As an example of this
argument we can consider the responsibility of Hees for the results of their work,

which cannot be learnt, but it either is or is moiuded in their value system.

It is suggested by VaSutova (2007) that psiesl competence can be thought of in
accordance with the components of tertiary eduocatie. subject expertise, educational

psychology, and general education (so-called usitebasics).

The author (ibid) points out that general edion helps cultivate the personality of
future teachers. It forms social competence comgeutith understanding, empathy,

According to ,851, zaks. 29/1984 Sb."
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tolerance, objectivity, fairness, and develops camigation skills in students.
Moreover, it influences the process of taking peat@esponsibility for one’s teaching
performance, which is a significant feature of teag profession. Together with moral
qualities it also cultivates and develops creatjviproblem-solving ability, critical
reasoning, teamwork, adaptability and flexibilitgnoected with initiation of changes.
The qualities of a teacher’s personality shouldb®taken for granted. They should be
formed and further developed through educatiorf;eskication and by the experience

with professional environment.

Furthermore, the author (ibid) addresses thigest expertise which guarantees
mastering the science of courses taught by teachbkesextent and depth corresponds
with the grade and type of school for which theckest is prepared. It includes not only
knowledge of a particular field, but also masterihg methodology of the respective
fields, and transformation of the theoretical fimgs and practical experience into a
particular subject. Furthermore, it cultivates #islity to integrate new findings and
methods. It requires an interdisciplinary approsxitiooth the education of pupils and
the professional development of the teachers thieeserhe subject expertise supports

the development of pedagogical qualities of teacher

Finally, the author (ibid) muses that the ediomal psychology is related to the
teacher’'s work concerning upbringing and educatibimcludes a system of theoretical
and applied fields of pedagogy, educational andiakopsychology, didactics,
philosophy of education and ethics, educationalcgpland legislation. It creates the
theoretical base of competence which is necessarpddagogical work. The other
source of competence is the area of pedagogicaitipea It enables controlled
acquisition of experience in the school environmant gives the foundation for
managing professional skills of a teacher. It dsoefits teachers in the area of self-

reflection which aids them to perfect their worldatevelop themselves.
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2.4 Career and life paths of teachers

Picha (1997, 2002) deals with the topic of careehgalf teachers. It is a concern
of experts as well as lay people, whether bein@ icertain phase of one’s teaching
career influences the quality of that teacher'slwéspecially parents often carefully
consider which would be more beneficial for thehildren, either a young, less
experienced teacher or an older but experienced Dimeir speculations are usually
based on non-expert notions and arguments. Geyettals supposed that the more
experienced teachers are, i.e. the longer they teught, the higher is the quality of

their work. However, this supposition is not exjplycproven.

Pricha (2002) describes the following phases in tiveldpment of teachers’ career:

» choice of the teaching profession (motivation talgtteaching)
 start of the teaching career (a novice teacher)

» professional adaptation (the first years in thehes profession)
» professional stabilization (an expert teacher)

» professional burn out

There are two processes that relate to the phasbe development of teachers’ career.
They are professional continuity, when teachersosba life-long career in teaching,
and professional transition, which takes place wieachers leave teaching for another

profession.

2.4.1 The choice of the teaching career — teacheainees

It is clear that the quality of the teachingfisis determined by potential of the
people who choose teaching as their future prajasand also by the way how the
students are being prepared for the professias siimmarized by Bcha (2002) that in
the Czech Republic the interest in studying teaghsnpermanently large. Every year
pedagogical faculties claim that the number of i@ppls is several times higher then
they are able to accept. The most remarkable digheovariety of applicants is that

women form a strong majority. The social profiletbé applicants indicates a strong
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generational continuity. A relatively large part thie applicants come from families
where either one or both parents are teachersoAmdlination towards teaching, the
findings are rather upsetting. A considerable amaimapplicants take studying at a
pedagogical faculty only as an alternative soluaon about 12% of them do not want

to teach.

2.4.2 Start of the teaching career — novice teacheer

Generally, the first year is considered to be @&iuir forming teachers’ professional
skills and for adaptation to the conditions anduresments of the profession. As it is
stated by Rrcha (2002), both abroad and in our country a feahbck can be observed
in novice teachers who are surprised by finding thay are not properly prepared for
all the demands of working at school. The situatio@zech schools is not dramatically
different than in schools abroad. The main problemgce teachers have to face are,
among others, insufficient material and schoolliiees, unsystematic help from school
management, excessive workload, working with undeexing pupils, and maintaining

pupils’ discipline and attention.

VaSutova (2007) focuses on difficulties, migtskand doubts that novice teachers are
likely to experience and gives some useful practdaice. It concerns issues related to
communication in the classroom, dealing with namdard situations, impartiality of
assessment and relationships with colleagues,gapd their parents. Furthermore, the
author describes that pupils are very skilled stavering weaknesses of teachers. They
easily recognize when the teacher is nervous, papeel or not strong enough. They
tend to take advantage of these situations andhese to make it even more difficult
for the teacher. An inexperienced teacher mightaken aback by such situations and
feel helpless to react. It is the pedagogical erpee that helps teachers in this respect.
However, a novice teacher should always be comsisted uncompromising, but also
accessible and tolerant. If they establish clekasrthat are followed by both sides and

reasonable learning requirements, they will avb&rmentioned troubles.

One of the biggest threats causing more aack ranxiety in teacher trainees and
novice teachers is indiscipline of pupils. It igrged out by VaSutova (2007) that school

indiscipline is becoming difficult to cope with evéor experienced teachers. Some of
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them establish strict rules and a system of punestisnto prevent it. Nevertheless,

many of the teachers resign or even burf.out

However, the problem of pupils’ indisciplineesns to escalate to such extent that it
discourages teacher trainees and novice teachmartéaching. Vasutova (2007) sees its
source in the fact that the pupils’ attitudes aets ®f values merely reflect the way of
life of today’s society, which is transforming indbconsumer society. Teachers are not
prepared and the students of teaching are not Ipeemared for the new characteristics
of pupils and the pedagogical work arising fromsth&inds of situations. Apart from
expert knowledge, mastering the problem of indigegprequires changing the teacher’s
personality and the school climate. It can be aahell that practice is the aspect of
teaching which enhances the teachers’ skills arldied the most. A good teacher is
able not only to collect experience but also tdys®ait, evaluate it critically, and reflect
on it. In the course of their careers, teacherdimoously develop through gaining
experience, further education and self-educatidreofetical education helps teachers

not to fall into a repetitive routine and prevetgachers from burning out.

2.4.3 Expert teachers

Phcha (2002, 1997) states that the expert phasetedcher seems to be the most
influential one. Teachers at this stage of theofgssional development influence the
character of the educational processes by affeginqmls and serving as a role model
for beginning teachers. It is noted by the authat tone of the implications of the
teacher’s expertise is that it is no longer neggdsaprovide them with expert help. The
beginning period of being an expert can be fundaahdar the advancement in one’s

career and for reaching a higher salary level.

2 A nice and very explicit example of this fact da@ drawn from a famous Czech film Obecna

Skola. The teacher Maxova represents the latter, easen she loses her sanity and leaves the sétrool
good. In her place comes the teacher Hnizdo, wha@ses an example of the first case, a teacher who
imposes very strict rules on his pupils. His apphoturns out to be the only possible way how tetak
control of the pupils. Most importantly, he winethespect of his pupils. Gradually he can abanden h

strictness and base the relationship between hdvhsnpupils on mutual respect and trust.
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However, as pointed out byteha (1997), there is no reliable evidence available
which would determine exactly how long the peri@fdne becoming an expert teacher
Is. Moreover, it is not stated to what extent tleequ is influenced by the individuality
of each teacher. In other words, it is a questitiethver some novice teachers become
experts in a significantly shorter or longer tirhar the others, and also whether or not
the time is identical for both male and female hems. Nevertheless, some of the
researchers work with this data and it can be sumsed although not in complete
agreement, that the time of becoming an experhtas considered to come after five

years of teaching.

According to Sternberg (2002), what makesaalier an expert is their ability to use
their knowledge and experience effectively and torely to solve the problems that
they encounter in the school environment. Althoeghtain expert characteristics are
shared by many teachers, these may have been edtbgwifferent methods. In other
words, there is not just one way to be an expettehch teacher has got their own way
which fits their personality. Coming up with effe@ solutions and getting things done
in the classroom is the key to a teacher’'s exmertisich teacher should find their own
way to become an expert by capitalising on the&ngjths and compensating for their
weaknesses. It is also suggested by the authobélirag an expert teacher does not have

to happen over time:

Some teachers become experts relatively earlyair ttareers by capitalizing on
and learning from both their experience and thdssteer teachers. Other teachers
may have 20 years’ experience at the front of tagscoom, but they may not have

learned and developed as much as they could h#éenf@rg 2002: 5).

According to Sternberg (2002), teaching expertomprises three main attributes:
having expert knowledge, being efficient, and hgvimeative insight. Expert teachers
are able to solve problems by identifying inforroatthat is promising and combining it
effectively. They are also able to think about peais on the basis of observing and
applying relevant analogies. The result of theseggses is that expert teachers are able
to come up with both original and appropriate dohg to problems. Although each
expert teacher has their own way of being an exqadttheir personalities and specific

gifts are different, all of them “have more knowded are generally more efficient and
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have more insights then novice teachers. To be@mexpert teacher, you will need to
develop knowledge, efficiency and insights intolgpeons (Sternberg 2002: 19).” These
goals are claimed by the author to be achieveditirstudying educational psychology
and other fields related to education and througactge and working next to

experienced role models. Developing these threeréxttributes helps teachers to
show and build on their personal strengths. Theag be different skills required from

teachers of different grades or subjects. In spftehat, teachers of all grades and

subjects need to have these three features to leeerperts.

2.4.4 Conservative teachers — burn-out syndrome

According to Richa (2002) it is often stated that the closing phafdeaching career
is accompanied and characterised by the so-called-dut syndrome. It is a phase
when professionals lose their interest in theirfggsion, they feel exhausted, practice
the same routine, and work without enthusiasmeécliers we can observe tiredness
resulting from teaching, anxiety about contact wthrents, frustration about their
professional success, a lack of interest in furedi-education, aversion to all kinds of
pedagogical innovations, etc. However, the auth@stons the statement that the burn-
out syndrome is typical for teachers. Based onveoy extensive research on burn-out
syndrome of Czech teachers it can by argued teatythdrome is likely to be identified
in older teacher, with about 26 or more years @ieglence. It can lead to the conclusion
that the syndrome relates to supposed conservasgesf older teachers. However, this

fact is not proved by research.

Kora (2007) takes a look at teachers as members @tgd@aving a social role. A
Role is a term that describes the relationship eetwan individual and their
surroundings or society. Roles are described &t afexpected social behaviours that
are watched and judged by society. The expectationsected to the role of teacher are
diverse. The governing body’s expectations aresthfit from the parents’ expectations
and the demands of pupils. A general rule says ifhi@achers prefer satisfying the
needs of one group they can soon come into contiitt another group. In the modern
age an individual can experience inner conflictaés when they feel that playing one
role interferes with the needs arising from anothele. The awareness of great

responsibility, mental demands and material worcess cause states of mental crises in
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teachers that can lead to burn-out syndrome asudt i&f an inner conflict of different

roles that teachers play.

The teaching profession nowadays can brirgg aflstress and frustration. Vasutova
(2007) describes that teachers, apart from achiethe goals of their lessons, also
strive for order and discipline as well as for goadationships in the classroom.
However, their original vision of helping pupils &zquire knowledge and skills does
not always meet a positive response. Pupils arentertested in learning and gaining
experience for their life, which seems to be thsuiteof the influence of today’s
consumer society and its way of life. Thus, thesibns and pedagogical effort of
teachers, who are expected by society to maintaditional culture and social values,
are spoiled. This fact is a source of a substaatiunt of stress which in individual
teachers may result in burning out. However, tlaeeeways how to prevent frustration,
stress and prospective burn out. As it is suggdsyethe author (VaSutova 2007: 26),

teachers should:

* be self-confident and assertive,

« be proud of their profession and be able to arguéd social significance,

« have interests and hobbies taking place outsideasch

* have a good background in his or her family arel pi&rtner,

* have support from colleagues,

» take part in encouraging anti-stress programmes,

» take part in further educational programmes to owprtheir professional abilities.

The last paragraph suggests the ways how pie @oth stress and frustration that
teaching brings. However, it can be concluded lia&ing this set of qualities and living
in such conditions that are described by the authight be sufficient for each teacher

not only to prevent stress, but also to developianpiove as professionals.
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3. MEN IN EDUCATION

The issue of male teachers has been for maansyne of the most discussed topics
related to education. It is a fact, which is provanthis chapter, that education is
strongly feminized and male teachers are very naaely in the primary education.
Therefore, this chapter explores the possible resaand consequences of this fact, such
as the loss of the profession’s prestige or lovarsad. This chapter starts by taking a

general look at men in society.

3.1 The position of men in society — a gender issue

Education is an integral part of our sociéigerefore, if we want to be concerned
with the position of men in education, we needateta closer look at the role of men in
society. We live in the 21 century and society has undergone many changes.
Nevertheless, one issue still remains to be vepjc#b - the role of men in society
compared to the role of women. It is said thatrtile of a man is to be the breadwinner
and earn living while a woman should take carehef iouse and children. Although
this model certainly worked for centuries of sodalelopment, nowadays it seems to
be rather a simplified view of reality. Does thiadk of division of labour still exist? Are

the roles of both sexes strictly defined or do thegrlap?

The answers could be found by looking at fisei@ of gender. Kubatova (2010) uses
the term gender to describe the cultural and seolatept of manhood and womanhood
in contrast to the biological conception of theesexmale and female). It results in two
types of identity: sexual (biological) and genderrhed by social rules and as a result
of cultural development). Pavlik (in Sméitava: 2006) describes how gender functions
as a principle which structures society. He usesirifel’'s concept of the three Is:
identity, interaction and institution. Identity cée found in the concrete cultural and
language context which takes part in forming oumhwd or womanhood and our
position in the society. The term interaction irades that gender is a relation concept
and it stems from interaction. Institutions, suchszhool, family, job market, etc.,
reflect, produce and reinforce the gender pattefasparticular society.
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Without any doubt, there is a difference invimen and women perceive the world.
The question is whether this difference is basettuman nature, so it is biological, or
if it is a cultural and social construction. Bowedi(in Valdrova: 2000) is of the opinion
that the order of our society is formed solely bgrmand is based on the superiority of
men over women. This fact creates the notion thatgr is natural and constant. In this
context he speaks about symbolic violence, whidedaplace when the dominated
person has no other option than to accept the daimim If women think and perceive
on the basis of men’s categories, they in fact sutbrmen without being aware of it.
The author further speaks about the division oblabaffected by gender. Men are
generally thought to be more suitable for all afficpublic and representative positions.
Through the process of socialization they acquositive virtues like competitiveness
and a sense of honour. These virtues are essdatisd man’s manhood and for
fulfilling the image of a man. Women, on the othand, learn negative virtues such as

self-denial, submission and silence.

Furthermore, Bourdieu (ibid) says that we saa these different attitudes already at
a young age. The expectations of children vary meg to their gender. Boys are
given more time and space in discussions, wher@és aye led to acquire those
qualities which are seen as appropriate for wonidms kind of hierarchy and the
experience of the world being divided accordinggemder may take away women’s
motivation to act differently than they are expdctéé may lead them to acquired
helplessness. The situation has begun to change; wmmen are nowadays able to get
higher, better paid positions and also jobs inghblic sphere. On the other hand, they
abandon house work and bearing children. Neverdbebes the author emphasizes, even
for the women with a degree it is still difficulh reach the positions with the highest

level of control.

Finally, Bourdieu (ibid) mentions three priplgs which influence women’s choice.
One of them is that the activities suitable for vemmare those which follow the
activities at home (education, care and servichjs €Tould be one of the reasons why
there are more women than men in education. Aloily ome other factors (such as

salary or social status) it could cause a lackt#rest in teaching for men.
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3.2 Feminization of the teaching profession

A widely discussed issue concerning educatiothé Czech Republic is that women
form the majority of all teachers.#ha (1997), on the basis of an international syrvey
states that the Czech Republic ranks among coantsigh the highest rate of
feminization in education. According to a surveydocted by Martinec (2009) there
are five times more women than men among teacheedementary schools in the
Czech Republic. The situation is not different eftin the UK or the USA. Paton
(2010) states that the number of men at Britismary schools reaches 12 per cent of
all teachers. In the USA according to the Natiddethools and Staffing Survey carried
out in 2003, men make up 16 per cent of all primtaachergCox: 2008).

This is not a very favourable state which rbaythe result of the low salary level of
Czech teachers. This could also relate to loweslle¥ teachers’ motivation, departure
of the most skilled teachers to different sectarg] low attractiveness of the profession
for the pedagogical faculty graduates. In additehgwer social status of the teachers’
occupation discourages men from working in eduaoatibhe survey conducted by
Martinec (2009) says that the number of women iancation over the past few years

has stayed more or less the same.

Picha (1997) adds two more possible reasons exptpathis phenomenon. One of
them is connected with the division of labour. Ipe€Ch society different professions are
rather distinctively divided according to gendet. means that there are “male
professions” and “female professions”. Teachingheemlly at elementary and high
schools, is generally assumed to be the latter. Gdseother reason stated byiéha is
that the study programmes at pedagogical facuhi¢se Czech Republic are relatively
less difficult than in other fields. Although theeeno research evidence to prove this, it
is in accordance with the public opinion. SociotddgHavlik (in Picha: 1997) claims
that many students regard the study of teachinm®asier alternative” in case they
are not accepted to study at a more attractiveacho

The structure of applicants and graduates ftben pedagogical faculties may

indicate another reason for this state.iki@va (2009) says that between years 2006 and
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2008 women formed three quarters of both applicants graduates from pedagogical
faculties. Moreover, if we compare these numberthtse showing that women form
the majority of teachers especially at elementahpsls, we will see evidence that only
a part of the male graduates then choose the cafegrteacher. They then use the
gained expert knowledge to work in different fieldghich are better paid or have
higher social status. Gabriel (2009) states that Thech Ministry of Education realizes
this problem and tries to solve it by taking diéiet steps to bring more men into the
profession. One of them is the effort to raise thachers’ salaries. It could make

teaching more attractive and also raise the setaalis of the profession.

3.3 Possible reasons for the lack of male teachers

One of the reasons why men do not choose Huhiteg profession might seem to be
the social status of teachers and the low prestighe profession. This notion springs
from the popular belief of the general public. Hoee it should also be said that many
of these conjectures come to life with the contiidou of teachers themselves. Asti&o
(2007) emphasizes, some of the myths about theolopsestige have been present for
several generations, often originating from inaateiand undifferentiated estimations
of teachers’ own positions and potentials. HelSas@v Smetékova: 2006) states that
one of the important factors that lowers the teexharestige in the eyes of teachers
themselves is the feeling of deficient financialaed.

On the contrary, an opinion poll carried outdmciologistCervenka (2004) shows
the opposite findings regarding prestige. A teadteglementary school ranked as the
fourth most valued profession. According to thelgoh the preceding years the
situation was not different even in 1996, 1999 a6@1. This is clear evidence of how
the public appreciates the teaching professionSu$elva (in Smet&ova: 2006)
assumes that the prestige is constituted by themaif “the service to the public”,
which is fulfilled by teachers, and also by needrefuired qualification. She further
mentions the fact that teaching is often percea®a “mission” which may also have

influenced the ranking in the poll.
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The perception of teaching as a mission cofresa the past when teaching was
considered a profession regarded as a service toublic. However, in the 30century
teaching in the Czech Republic went through a m®ad losing professional status
which resulted in the concept of teaching as a geofession. One of the main
characteristics of semi-professions is the highesgntation of women. Some authors
note that the growing number of women causes thkngeof the professions’ prestige
and especially the financial reward (HelSusovanmeg&kova: 2006). This assumption
leads to a vicious circle. Men reject to becomeheess mainly because of the financial
aspect and low prestige of the profession, butetteespects can be improved only if

more men come to the profession.

On the other hand, Ka (2007) is of a different opinion on this issue. &timits that
when women, who played a minor role in societyhi@ past, started to do a job typical
for men they raised their social prestige, buthat $ame time the prestige of the job
decreased. Nevertheless, he believes that thiphe@omenon of the past and nowadays
it only reflects a continuing bias against womerd aheir professional abilities.
Surprisingly, this bias is shared not only by men by some women as well. K&
guotes female teachers and head teachers who &gait th necessary to increase the
salaries for teachers in order to prevent men fleaving education. However, if we
compare the salaries of men and women in most ggimies in the Czech Republic, we
find out that there are still considerable diffeves. Therefore the argumentation with

the “masculine element” seems to be a mixture @l realism with traditional bias.

The issue of teachers’ salaries seems to beobthe crucial aspects of the decision
of many men whether to choose a teaching job or Acotording to Kda (2007),
today's average level of teachers’ salaries dangtyoranks at the national average
salary rate. In the period of political transforioatafter 1989 the teachers’ salaries
even dropped under the average level, which isideresd a European rarity. This
happened even though education was one of the fogoeernment’'s priorities.
Blizkovsky, Kuterova and Kurelova (2000) describe the situatio€zech education
after the Velvet revolution. They are of the opmihat the care for education, working
conditions, professional growth and the socialustaif teachers belong to one of the

most neglected aspects of development after thelBgs9.
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The problems of Czech education are intercciege We can see it in the example of
high feminization of the profession, which is prblyathe result of another problem —
the low rate of teachers’ salaries. According tortMac (2009) remuneration of
teachers is considered to be one of the most &ignifproblems of Czech education. A
change of legislation, currently being preparedtis government, should ensure that
the teachers’ income will be based not only onnthaber of years of practice, but also
on the quality of their work and on their willingg®e to attend courses for further
education to raise their qualification. Neverthe)ebe reality of recent years has been
rather different. In the monitored period betwelea years 2005 and 2008 not only did
the salaries of elementary teachers not reach esged amount of 130% of average
salary rate, but they lowered during the three sieér 2005 they reached 111%,
whereas in 2008 only 104% of the national averadprp.

This statement leads inevitably again to thenm@menon of feminization of Czech
education. Richa (1997) assumes that the salary rate in eduacistiso low that in the
long term perspective it is not attractive for meat good enough for women especially
as a complementary family income. Also, as manyosagical surveys prove, women
with university degrees and teachers’ qualificagioften leave the field of education for
better paid positions. It is clear that the levElteachers’ salaries has been a severe

problem for education in general.

Kara (2007) also raises another rather “hidden” issirnected with the prestige of
the teaching profession, an escalating number qtialified teachers. It is a fact that
there are teachers who have been teaching for dgagithout a university degree and
pedagogical and psychological knowledge gainechéndourse of teacher training. It
was estimated that in recent years there were &% unqualified teachers working
in Czech schools. VaSutova (2007) speaks aboulattkeof qualified subject teachers
and mentions the fact that the structure of quaifon of teaching staffs does not
entirely meet the demands of schools. The exterthisf problem varies in different
regions and localities. The reasons are the deparif teachers to other professions
usually to receive a higher salary or as a redutancellation of classes or even schools
caused by an insufficient number of pupils. Theedrgolaces are usually filled with
retired teachers or even with unqualified workefee professional experience also

indicates that teachers often face the problemttiet two-subject qualification does
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not suffice to work full time. Therefore, to reaahfull teaching load they teach also

those subjects in which they are not qualified.

3.4 Possible consequences of the lack of male teah

At this point we could stop to think about ttae of men in the process of the
upbringing and education of children. A possibleafial can be found in the family
environment — the role of a male teacher can bepeoad to the role of a father. The
website MenTeach (2006) brings information abowd tihange in gender roles of
Norwegian fathers. Since 1993 it has been pos#iblthem to go on paternal leave in
order to strengthen the relationship between fatlagrd their children. In 1998 the
number of men who took parental leave reached 8Wirere was hope that this figure
would grow. This phenomenon can be observed inr athentries as well, although it is
not everywhere supported by appropriate legislatibmwever, it is a clear sign that a
father’s active involvement in childcare is verysilable. The Norwegian Ministry of
Children and Family Affairs demonstrated their cenmc about gender equality in
childcare. They came up with a plan whose aim wamnsure that by 2001 men would

make up 20% of the staff working in childcare.

In the suggested parallel we can say thaathige involvement of men in education
and upbringing of children at school is highly dakle. The important point is the role
of a man in the process of a child’s socializateond role-acquiring. Rcha (1997)
assumes that the disproportionate number of fetealehers at elementary schools has a
negative impact on the social and mental developieyoung people. He states that in

some elementary schools pupils practically do nobanter any male teachers.

As it was already implied, children are greatifluenced by teachers at the time
when basic processes of socialization and congtrucif gender roles take place.
HelSusova (in Smetkova: 2006) describes this situation and she furtheses that
most children spend this time entirely under thituence of women. This fact cannot
be ignored. However, its impact is seen in differeays. On the one hand, there is

satisfaction about it, emphasizing the qualitieswafimen as sensitive, patient and
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understanding caretakers. On the other hand, tesepce of men might cause the
increase of heterogeneity in the educational pssEseswvhich would be very beneficial
for children. It would give children a possibility see and perceive a variety of social

positions and life experience, which in today’siscmost men and women have.

At this point we could go back to the issuetlod role of a father and to a man’s
active involvement in the upbringing of their owhildren. As HelSusova (ibid) states,
home upbringing and education of children is in thaejority of cases provided by
women-mothers. Then children enter the school enaient where, at an early stage,
they are exposed to the influence of women-teacheithis manner children may lack
the examples of how male social roles are con&tduot perhaps they might become

something strange or mysterious for children.

HelSusova (in Smatiéova: 2006) also speaks about the practical effaxts
feminization of education. In the everyday workagivity the members of the teaching
staff usually have to cope with rather a unifiedvimnment as for gender
representation. This can bring a number of disaigms. Obvious disproportion of
feminine and masculine elements in the working mmment can cause a certain kind
of exhaustion, a routine in the approach to work smme disagreements in
communication or working arguments. Mutual expectet and interaction between
female and male teachers can be affected by geRdearale teachers are, under the
influence of stereotypes, often treated with aaserkind of contempt. Male teachers
can be seen as strange and different doing a “&nmatb. These feelings can be even

stronger when males do not strive for leading pmrsst

On the whole, it can be concluded that theeevarious indicators suggesting that
increased presence of men in education is veryratdsi Firstly, it would benefit
pupils’ process of socialization and role acqusitiSecondly, it might raise the social
status of the teaching profession which might tesulincreasing the salary level of
teachers and consequently in the higher interesher in the profession. Lastly, it
would create a natural balance in teaching staftstaus generally benefit the school

environment.
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4. A TEACHER OF FOREIGN LANGUAGES

This chapter takes a closer look at a spegifoaip of experts. The expectations and
requirements placed on teachers of foreign langiagmpared with other teachers are
different. Foreign language teachers have to malser subject before they can start
teaching it. They also use different methods dfrurcdion. Therefore, the exploration of

this group of specialists might be beneficial amitliential for teachers in general.

Betadkova (2006) compares the situation of heex of foreign languages with
teachers of other subjects. Language teachersoasidered a different type of teacher
since the subject they teach is not only a goaheir work, but also their teaching
instrument. They teach language knowledge andsdkylimeans of the actual language.
The subject matter of language lessons is notlgtdefined as it is with other subjects
such as science or history. Therefore, the goabtsmerely to teach the theory of the
language, but pupils should be also able to useptactice. It means that they should
be able to understand the grammar of the partidalaguage in both its written and
spoken form, but also to use it correctly in baihis. A significant role in mastering a
foreign language, apart from acquiring necessaowkedge, is also played by skills.
According to the author, a language teacher shooddess four types of knowledge and

skills:

« language proficiency — to the extent that is needembnduct classes effectivély
» knowledge of the methods of language teaching
» knowledge of the learning styles of pupils

» awareness of the culture of countries where tlgetdanguage is spoken

Ur (in Richards and Renandya: 2005) focuse&wglish teachers as professionals
and contrasts the notion of professionalism witheotconcepts such as lay, amateur,

technician, and academic. The comparison of theegsmnal and the technician raises

3 Betdkova (2006) states that some experts arbeobpinion that a teacher’s use of the target

language should be flawless. The author, nevebelioes not believe that this is possible consiger
the fact that teachers are not native speakerbeofarget language. However, teachers must not make
mistakes in the subject matter that they want &xheto pupils. A teacher's competence in the target
language can be defined as the ability to undedstiaim its written and spoken form and to speall an
write in the language.
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an interesting point which defines the professi@mwhpetence of a language teacher. It
describes native speakers of English as “techrstiavho are skilled in speaking
English. They are contrasted with teachers of BhgWwho, apart from speaking the
language at an expert level, also have to be aldelain how it works and why and to

convey the meanings and relations of its diffeemmects to the students.

Pettis (in Richards and Renandyf05) believes that the key role of foreign
language teachers is to encourage the developniesdinomunicative competence in
their students. The author (2005: 394) paraphrasdsombines different definitions of
communicative competence. It is “the ability to coomicate and understand messages
across linguistic and cultural boundaries.” It itsoa thought to include other
competences, such as linguistic, discourse, stcatmyd sociolinguistic competence.
Foreign language teachers, in order to be ablectoe@e the goal of developing
communicative competence in their students, shdwdde the requisite principles,
knowledge and skills. These three qualities shdnddin balance as each of them is

equally important.

Furthermore, Pettis (ibid) argues that thdgasional needs and interests of teachers
should change and evolve in the course of timeliation to their growing experience.
This statement is based on research findings wéaghthat novice teachers tend to be
concerned with the contents of the subject matthile expert teachers focus more on
the questions “How to teach?” and “Why?” Finalljhet author emphasises the
importance of personal commitment to professionavetbpment. In other words,
teachers should search for every possible oppdytuai reinforce any of the three
aspects that make a foreign language teacher agsiohal. As it is put by the author
(2005: 396), “knowledge and principles without klar, conversely, skill without
knowledge or principles, are professionally unataigle states.”

Betadkova (2006) points out that the discowgigéls of a foreign language teacher
relate to the language of games, rhymes, songiiesddramatisations, fairy-tales, and
stories. Furthermore, the author introduces theclosion of the Council of Europe
which suggests that teachers have and further agvammunicative skills in target
language allowing them to communicate both withmd autside the classroom. They

should be able to read and understand texts ity@#s of media, as well as to manage
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personal communication face-to-face. The discoskits are used by foreign language
teachers in the classroom on the daily basis. Ttieoa (2006: 7-8) summarises them as

follows:

» exposition of the subject matter and work instircsi

 ability to use the language at a simplified lewelttis comprehensible for pupils

* encouragement of communication in the target lagguasing gestures, facial
expressions, etc.

» asking questions and helping pupils to answer tliEmonstrating, and explaining

» evaluation — praising, correcting, or criticism

» classroom management

Betakova (ibid) is of the opinion that the bjtyaof teacher’'s speech is one of the
most important factors of effective education inngml and in foreign language
education this fact is twice as valid. Thereforeefgn language teachers are generally
required to be able to use the target languageutineatic situations to express their
emotions and attitudes, and use the natural formamjuage which includes all its
appropriate attributes. Furthermore, teachers shbel aware of and able to apply
communication strategies, such as paraphrasingygasbmprehension questions, etc.
Foreign language teachers should serve as role Isndale their pupils, thus, it is

necessary for them to have proper pronunciationuaedstress and intonation correctly.

Betakova (ibid) furthermore states that thaligy of speech of teachers who are non-
native speakers is obviously lower compared witliveaspeakers of the target
language. That usually places a high priority cofquind language knowledge for non-
native speaker teachers. By acceptance and apmhaztthe communicative language
teaching method the need for high language stanufaiehchers was emphasized even
more. In this method the language lessons are cbedlin the target language, i.e. the
language is the teachers’ instrument as well asitineof lessons. Pupils learn through
comprehensible input, which is the language thaised by the teacher and that the
pupils are able to understand. Therefore theresisamg need for communication skills
and lesson management in the target language bgagt of the preparation of teacher

trainees.
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According to Scrivener (2005), one of the nsedmat can promote learning is
creating a positive classroom atmosphere. It isdaobt a task for the teacher and
therefore it can be regarded as another aspect mbf@ssional teacher of foreign
languages. The author introduces three essentiahée characteristics, suggested by
the American psychologist Carl Rogers. They ar@aets empathy, and authenticity.
These three qualities of a teacher are likely tofoece and deepen the relationships
within the classroom, improve communication betwstrdents, create a positive and
supportive classroom atmosphere, minimise studdats’ of taking risks and facing
challenges, and give them more and more respomgilidr their own learning. In
relation to these qualities, the importance of pap’ between teachers and their
students is brought to light:

Although there are some practical techniques yau learn to improve your
communication with others, real rapport is someahmore substantial than a
technique that you can mimic. It is not somethiong yo to other people. It is you

and your moment-by-moment relationship with oth@émhn beings.
(p. 24)

By saying that, the author emphasizes the teacheex] for having genuine intentions

and to clearly define their feelings and attituttegards their students.

In relation to students’ involvement in lessoand the main focus of teachers
Scrivener (ibid) introduces three categories ofcheay styles: the explainer, the

involver and the enabler:

* The explainers know their subject matter very walit not so much the methods
of teaching. They convey the information to studaniinly through explaining,

the students listen and rarely speak; mostly theyat personally involved.

* The involvers are, apart from knowing the subjedttar, also familiar with
teaching methodology. The teacher possesses memyidqees of teaching about
the subject matter — explaining is only one of th&¥hile students are actively

involved in their classes, teachers still maintontrol over the classroom.
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* The enablers are characterised by sharing conithlthveir students and sharing
or negotiating decisions made in the classroonthéir eyes, their job is to create
a stimulating environment which leads studentsetrr for themselves. They
strive for promoting autonomous learning in théirdents. The subject matter and
methodology are both well known to these teachEngy go one step further —
they consider the feelings and thinking of indiatkiand groups within their
classroom while planning their lessons and createftective classroom
relationships. Their own personality and attitude® important aspects for

promoting this type of learning.

Autonomous learning is also addressed by &ielsZajicova (in Ries and Kollarova:
2004). They suggest that learning a foreign languzmnnot be limited only to learning
at school. Students need to acquire knowledge féérent learning styles, ways of
practising and maintaining the language competeimcether words, students should
learn how to learn. Therefore, the important rdiéeachers is to mediate these abilities
and knowledge to their students. Teachers are seppim apply learning strategies in
their lessons and ensure their long-term effect students. It includes creating
conditions and opportunities for learning, makiegaurces available, creating ways of
students learning together, and offering stimulie authors suggest that there are two
ways of applying learning strategies — deliberatel anintentional. When learning
strategies are used unintentionally pupils mightb®aware of them and they might not
be able to use the strategies purposefully. Howetleey are creating strategic
awareness subconsciously. Deliberate strategimifegans based on occasional talks
about ways of learning or learning habits, colketiplanning, setting goals and
evaluating, describing procedures for working wght, practising grammar, and new

vocabulary acquisition or communication.

Many of the methods summarized in this chapteg. bringing students to
autonomous learning and introducing them to legrsimategies, can be used equally
successfully by teachers of other subjects. Theidarlanguage teachers’ approach to
their subject and their pupils suggested in thigptér could provide an inspiration for
teachers in general.
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PRACTICAL PART

5. THE RESEARCH PROJECT

5.1 The aims of the research

The general aim of the research is to intevvieale teachers in different phases of
their careers in order to explore and describe as@ects that affect the process of
becoming a teacher. The respondents were asked thigofactors that influenced their
choice to become a teacher, their university tngniand the beginning of their
teaching. Special attention was paid to their ahitileals and the development of their
personality at the early stage of their teachingrédver, the respondents were asked to
discuss different issues of teaching, such as thsigal and mental demands, and
further self-education. They also expressed thews about personality, its influence
on pupils, and whether “an ideal teacher” existgdally, it was examined whether the

process of becoming a teacher is in any way deteunby being a male.

5.2 The method and the respondents

To obtain the needed data | carried out sireck interviews with five different male
teachers. The respondents were asked questions wieie prepared in advance and
these were complemented by spontaneous additiaredtiqns. The interviews were
recorded and transcribed. The full texts are alllan the attachments.

Two of the five interviewed teachers were wevieachers with less than two years
of experience, two were expert teachers with mioaa ten years’ experience, and one
was an expert with forty years’ teaching experiedea (25) is a student of primary
education and English at a pedagogical faculty is1 flmal year, who has recently
become a class teacher in the second grade. Hwalgist for half a year. He comes
from a family with a teaching tradition, since bdils mother and grandmother are
teachersPetr (25) teaches Czech language and music from thie tixhe ninth grade.

He graduated from a pedagogical faculty and stdagaching a year and a half ago. His
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father was also a teachdéWartin (35) is a class teacher in the eighth grade and an
assistant of a headmaster at a Waldorf school,eMerhas taught his entire career, i.e.
for thirteen years. He is a philosophical facultadyate.Michal (34) comes from a
family where teaching has a deep-rooted traditiBoth his parents and also his
grandparents were teachers. His father, Ladistaalso one of the respondents. Michal
is a primary class teacher with twelve years’ eigrere.Ladislav (63), with forty years

of practice, ranks as the most experienced tea@imemg the respondents. He is an
assistant of a headmaster and in the past nines yeaihas been teaching music to
classes six to nine. Before that he was a primiagsdeacher and from 1991 to 1992 he
was my class teacher in the first and second grddéke early 1990s he incorporated
different alternative methods into his teachingshsas education through games and
learning letters of the alphabet through narratihgrt stories which he wrote and also

published. Teaching has a long tradition in his family ashblois parents were teachers.

4 HORNIK, L., VEBROVA, A. Pismenkové pohadkiraha: Pansofia 1993. ISBN 80-85804-02-6

44



6.INTERVIEWS WITH TEACHERS

6.1 Becoming a teacher

In the first part of the interview the respents were asked about the factors that
influenced their choice of the teaching careertit@rmore, they addressed the issues
related to their university education. Finally, yheere asked to reflect on the changes

that occurred in the initial phase of their teaghin

6.1.1 Influences and reasons

The initial part of the interview focused arfluences and reasons for becoming a
teacher and the individual paths of the respondeéotghe teaching profession.
Generally, we can say that all the respondentssaecto become a teacher was made
at an early age and that their attitudes towardshieg and education in general were
moulded already at elementary school. The teackleosn the respondents experienced
as pupils turned out to play a very significanterot forming their attitudes, opinions
and even the basics of their teaching styles. Mispaaks about his primary school

experience:

Na to povolani jsem se dival uz ze Skolni lavicepmenim stupni, kdy jsem
pozoroval pani ditelku, kteraieSila 6izné situace, které veidé nastavaly a ja
jsem si uz tenkrétikal, jak bych to asiesil ja, nebo co by bylo lep&Seni, nebo

jestli to ctla pani ditelka dol¥e.

Michal concludes that to a large extent his teaghbeir attitudes, teaching styles, ways
of solving problems etc., had an undeniable impactvhat kind of teacher he is now.
In his own teaching practice he imitates his eletangnteachers and avoids approaches

and behaviours he considered inappropriate:

KdyZz se ohlédnu na ty kantory, které jsem za swmin$ dochazku zaZil, tak &n
urcité ovlivnili, urcité na € vzpominam, vzpominam si ndzné metody, které
pouzivali, nebo jak reagovali iznych situacich a pokouSim se napodobit to, co si

myslim, Ze bylo dobré a nebo s&e&ho z toho vyvarovat.
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Vnimal jsem to, co #aji dok¥e nebo Spath kriticky, ale neurtl jsem to popsat,
nentl jsem ty zkuSenosti. Tepii mé praxi si na ty situace vzpomindm a sam uz si
to umim rozebrat, jestli to bylo tenkrat debnebo Spatn jestli j& se tak mam

nebo nemam chovat a co dobrého nebo Spatnéholso zrtizu vzit.

Martin describes how his primary teachers influenbés perception of teaching not
through the methods that they used, but via thersgnal involvement in teaching,

enthusiasm and positive relationship and attitudesrds pupils and teaching:

My jsme n&li na prvnim stupni d¥ vyborné pani &itelky a v paté #idé¢ jsme
dostali za itidni mladou pani ditelku, ktera byla nadSena deéemi; neli jsme ji
sice na matematiku, coZ neni pro spoustil @blné jednoduchy fedn®t, ale ona
nas dokazala strhnout jakiéidu — chodila s nami o sobotach na vylety, zavedla
nam tidni kroniku, @lala s nami spoustu akci.

... pak jsem si i v dalSim studideba na $edni Skole, vSimalditela, kteri délaji

troSku vic pro své Zaky, ne jenom Ze sid&aujdou pry.

Jan remembers his teacher from the fifth classhodigh he does not recollect any
details of methods that the teacher used, he glemmembers the feelings of sympathy
that the teacher evoked in him. The reasons forsgmapathy were rooted in the

personality of the teacher — Jan describes himcasasmatic man who was always fair
and who represented a model of a right and exemplarson. Further, Jan states that
this teacher influenced him to such extent thatibégires to achieve his qualities. For
Jan the way of teaching represented by the mentideacher is also the key to

successful learning of his pupils:

Vesnts bych pro o (své Zaky) cld byt takovy, jako byl pro mten witel z paté

tiidy, wdét, Ze kdyz sifteba doma vzpomenou na pari#tale, takieknou, Ze pan
wcitel je fajn a je pro &tieba rco jako teti rodt.

Tohle citim hlavi co se tge socialni stranky deni. A jako druhotny efekt by
potom n&lo nastat to, Ze kdyz si tyétl ¢lovek ziska, bude jim pak moctgdavat

znalosti. Ony k vam prosimuseji vzhlizet jako Eloveku, kterému ¥fi, Ze takhle

je to spravné, takhle je to pravda, tohle se maijtih to se jim bude hodit do
Zivota. Pak uZ z toho prameni to, Ze ony sectbahtéji. Nezalezi na tom, jak je

dité inteligentni, zaleZzi, jak htdloveék zaujme.
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In my opinion, the most tangible evidence of hovimary teachers influence their
pupils can be drawn from the case of Ladislav. peaks about his teacher from the
first class who was in his eyes a perfect and wdabman, and who played one of the

key roles in making the decision to become a taache

Do smrti nezapomenu na patidiciho v prvniitidé — tzasnytlovek, skwly. Ja si
od rgj pamatuji ne jen to, co ndsthmautit — samorejme itat, odtitat, ¢ist a psét
— ale j& si pamatuji jeho hodiny, do dneSka siqg&adu vybavit, vidim je fed
sebou. A to it mozné vedlo k tomu, Ze jsem &hpracovat sdmi mensimi dtmi,

proto jsem taky Sel na ten prvni stiipe

Another aspect that influences the decisidmettome a teacher is family background
(cf. chapter 2.4.1). Jan, Michal and Ladislav oe tbpic of choosing the career of a
teacher all stress the importance of the fact ¢tim& or more members of their close
family were teachers. Ladislav and Michal both #ulat their decision concerning the
choice of teaching career was made at a very eadyand in both cases was rather

strong:

Tata byl kantor, matka taky pracovala ve Skolsbkze n& to odmaltka zajimalo
a uz jako dit jsem s tatoudal pripravy, uz na prvnim stupni. Kdyz jsem se dilau
¢ist a psat, tak jsem tatovi opravoval testy, adi@ke, takZze jsemakdy asi ve tteti
t¥idé prohlasil, Ze bududitel a od té doby jsem to nikdy negnil.

(Ladislav)

Finally, there is one more aspect explaining thoice of a teaching career. The
desire to work with children can be felt in manyses already at young age and is
usually represented by participation in differecti\aties whose purpose is childcare in
various forms. Martin, Michal and Petr all speathei about taking part in summer
camps and being group leaders or leading varioulsscbr groups of children (e.g.
Scouts). Their teaching style and attitudes towatdkiren and education might have

started to develop already at this “prenatal” swaiggheir teaching career:

Krom¢ toho, oc¢em uz jsem mluvil, jsem také nabyval zkuSenostiletaich

taborech, kde jseméthl vedouciho. TakZze uz tam jsem pracovaktsnd ved|
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jsem skautsky oddil. Tam jsem si taky zkou&ehé modelové situace, jakijeSit

s kluky, hadky mezi kluky atd.i€s rok jsem é&al vedouciho skautské druziny,
kde jsem vedl skupinuét. Tam ty zkuSenosti 2ali tak rgjak nabyvat.

(Michal)

Tak ja jsem to clt deélat od dtstvi, od patéitdy. Bavila n& prace s &mi, mgli
jsme i ctsky oddil — Ligu lesni moudrosti — takZze uZ aglakych patnacti jsem
ved| i dstsky oddil a sréfoval jsem postupnk tomu, Ze chci ¢&it.

(Martin)

6.1.2 University teacher training

Regarding university teacher training thereaigeneral agreement among all the
respondents (with the exception of Martin) — unsigr teacher training was not
sufficient and did not satisfactorily prepare thdm enter the profession. They
particularly emphasize the lack of teaching practidhis statement confirms the
argument of the American pedagogical psychologestiier (cf. chapter 1.3) who calls
for deliberate practice to be an essential patéta¢her education. Another complaint of
the respondents was related to the differencdsampproach of university teachers and
the fact that there was no control over it. Finadlycriticism of the preparation as being

too academic also occurs.

Martin is the only respondent who did not graig from a pedagogical faculty — he
studied pedagogy at a philosophical faculty. Inititerview he comes compares both

types of education and reveals some interestirigrdiices:

VSichni kamaréadi, ki@ studovali pedagogickou fakultu, émezrazovali, abych
hlavré neSel na pedak, Ze ta Skola ubiji tutcheit a ja jsem si nakonec vybral
troSku slozZigjSi cestu pes pedagogiku na filozofické fak&lt

Je pravda, Ze kdyZ jsme probirali dehta s didaktiky nebo z alternativnich
zpasohi vyucovani d¢lame na filozofické fakult a jakym zgisobem jsou vedené
seminde, tak oldas ti kamaradi (z pedagogické fakulty) koukali evtgnou

s

pusou, Ze to je mnohem zajindgsi a ZivgjSi.
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Furthermore, Martin mentions the complaints offhisnds who studied at pedagogical
faculty that they had to learn great amounts ofeexknowledge without learning how
to convey the information to pupils. This corresg®nvith the experience of Ladislav
who believes that teacher training at universityswacking in methodology and
didactics of individual subjects. He rememberswlag how teachers were educated at
the time when his father was a teacher — it wasrskary education, but according to
Ladislav, the teachers who were trained at theBeats became perfect professionals
having excellent methodological knowledge. In tleirse of time the tertiary sector
became responsible for training teachers. This ey might be “the root of all evil”.
The preparation of future teachers became pert@psdademic and more emphasis
was placed on expert knowledge at the expenseaohiteg practice, methodology and
didactics. Martin asserts that it is extremelyidifft to form the personalities of future
teachers and equip them not only with subject kedgé but also pedagogical skills.
He also proposes that only those university teach#io are in close contact with real

teaching at schools can truly benefit the trainees:

Postups jsem zjistil, Ze to (vz8lavani Witela) je hrozié dulezité pro formovani
osobnosti titele, pro to, aby &dél, jak pracovat s informacemi, jak pracovat
s détmi, s rodg&i, aby nebyl jen natend kniha, ale aby ziskaval i ty pedagogické
dovednosti. To si myslim, Ze je nejvic fedia a zaroveto nejvic v tom vzdani
chybi. J& si myslim, Ze ona se z toho stfta8hko tla wda. Je daleko snazsi
ucklat z toho studijni obor postaveny n&demostech a dalekeéSi je formovat ty
budouci ditele osobnosth

...daleko vic, i na té vysoké Skolejhe studeritm dat ten pednasejici nebo
vyucujici, ktery ma kontakt s praxi. Ten, kdo je jenoanté fakuk a chodi z jedné
prednasky do druhé a publikuje a sbird akademickly titak casto #m studenim

nema co fedat, protoZe to kolikrat nekoresponduje s praxi.

Jan also expresses his discontent with the difée®rn the approach of different

university teachers and unacceptable disparitidisain requirements:
Taky mi tam trochu vadilo to, jak benevolefithylo tolerované to, jak nés ti

profesdi vSechny ty pedn®ty ucili. Kazdy si to &il aplné po svém — &kdo po

nas nectd nic, nekdo po nas ckit vSechno.
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All respondents commented on the state of currenteusity preparation likewise —
they all called for a change. The most substaptiablem seems to be the absence of
contact with teaching practice and inability tov&obractical problems as a result of
that. According to the reactions of the respondentsice teachers usually suffer
hardship as part of initiation into teaching. Thueesgion is whether it is entirely the fault
of the system of teacher training. Michal rememald@s concern about this situation
and states that it was a subject of discussion gnh@peers. Now he reflects on the

current situation and offers an interesting suggest

...ted’ se mozna ffiklanim k tomu, mit na té vysoké Skole takovy nultynik, kde
by bylo nejvic praxe. iedstavoval bych si to tak, Ze dcitg ttidy by byl k pani
wcitelce gidélen jeden student, ktery by tanigmbil jako asistent. Za prvé by to
byla vynikajici pomoc proditele, ktery ma veitd¢ 28 Zak a neniZe to stihat a
individuélni gistup jde do haje a za druhé by to byla UZasnaeppr toho

studenta.

However, contrary to this argument stands anotleéefoof Michal that the ability to
work with children cannot be learnt but it has ® llased on certain capacities of a
person. Ladislav supports this notion and speaksitafis colleagues who came to the
school where he taught as fresh graduates. Theg, veecording to him, excellent
teachers, but not by virtue of teacher training, lecause it was “within them” — they
had natural ability to work with children. This abasion still leaves open the topic of
capacities for teaching. The question whether aqrehas to be born to be a teacher or
whether everybody can become a teacher throughedate practice, as it is claimed by
Berliner (cf. chapter 1.3), remains unanswered. &l@w, there is no doubt that even
teacher trainees with innate mental capacitieset@dod teachers would only benefit

from more practice as part of their training.
6.1.3 Initial ideals and personality and professioal development

This part of the interview is focused on thiial phase of the respondents’ teaching
career. They were asked about the ideals thatlthdyrought with them to the start of

their teaching and whether they were able to kkemtor were forced to change them.

They were also asked to reflect on professionalpgrdonality changes that occurred in
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the course of time and experience, i.e. how, dlathey changed their attitudes, points

of view, personal qualities, and finally what thepproach to further self-education is.

As far as ideals are concerned, there is trasting difference between what the
less experienced teachers Jan and Petr say and tinhaxperience of the expert
teachers Michal and Ladislav is. Both Jan and fetntion not having any high ideals

about teaching — in Petr’'s case it was a delibetatésion to have no ideals:

Branil jsem se veskerym idéah, abych pak nebyl zklamany. Doufal jsem, Ze mi
to pajde, ale to bylo v3e, jinak jsem se vesSkerym igi@abranil, protoZze&im vétsi

idedly mate, kdyZ jdete do praxe, tigisi zklamani pak zaZijete (smich).

Jan, on the other hand, describes his situatiansiightly different way:

Myslim si, Ze kdyZlovék nastoupi do praxe a vylozedplre z&ing, tak prvni,
nadéim premysli, nejsou idealy, to, jak by to &htélat, ale spis jak toipZzit, jak
to zvladnout hlavé bez viastni Gjmy. Ale v posledni dbbifikam, Ze pokud u té
prace astanu, tak mam dité idedly, Ze bych to ctltdélat jinak. A ty idealy jsou

prost v tom navazat £mi détmi dobry vztah, mit dobry pocit z té interakce.

The experienced teachers Michal and Ladislav laokhair initial ideals after many
years’ experience of teaching. They both speak talbaving very high ideals and very
positive feelings towards teaching and childrenwkleer, both teachers were forced to
abandon them to a certain extent. Michal faced rddity of badly-behaved and
underachieving children (cf. chapter 2.4). Ladidtad to modify his teaching according
to the expectations of the former regime, whichidadly did not allow any teachers’
personal ideals. Nevertheless, after the revolutiersuddenly enjoyed great creative

freedom:

Bylo to dané moZnostmi, protoZe po revoluci se tZnosti oteiely — gred tim to
neslo. Ped tim to bylo jednozria¢ dané — byly jasné osnovy, jasné metodické
postupy, po kterych se Slo. A kdylovék vybceil z fady, tak ho tam velmiasto
vratili zpatky. A ani nebyla inspirace, ani nebyiySlenky na to &ak néco
vyrazré menit. Clovék se snazil tu pracidht s dtmi hezky a doke, ale v uitém

koridoru. No a té najednou se ten koridor uvolnil, ten prostor najad byl a
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¢lovék do toho mohl datdakou svoji invenci a vymysletéoo, co jedt nebylo, no
a tak jsem vymysiel.
(Ladislav)

On the contrary, Martin is the only respond&to mentions no necessity to
abandon or even modify his initial ideals aboutkéag. He gives credit for that to his
encounter with Waldorf pedagogy very early in hé&adhing career — his ideals
corresponded with the ideals of Waldorf pedagogpe @eason why he became a
Waldorf teacher was to preserve his ideals ab@ahiag. He underlines this notion by

saying that:

Nezapomenu na jeden rozhovor se svéiielkou ze z&kladni Skoly, kterou jsme
méli na ¢eStinu v osméfidé. Ona ¥ potkala, kdyZ uz jsem asi dva rokyilua
ptala se & ,Tak jak je?" J& si ji pamatuji z té osniédy, kdyZ z&inala, jak byla
nadSena adhla s ndmi spoustucei. Ja jsentikal, Ze Gplg skwle, Ze jsem
nadSeny z toho, jak fungujit rodice, jak to funguje ve Skole, jak se hezky
pracuje a on@ika: ,Patkej za deset let..." Ja jsem hr@zrad, Ze to mam za deset

let pa'dd stejs.

The fundamental aspect of education or chieltathe personality of the teacher or
caretaker. Therefore, the respondents were askedflaxt on any changes of their
personality and also attitudes towards schoolhiegcand children related to practising
the teaching profession. For the respondents ths ot an easy question. It seems to
be caused by the fact that they have never thaalgt this aspect of their profession.
The extent of experience seems to be essentiad +efis experienced novice teachers
Petr and Jan seemingly cannot observe any sulastahéinges in neither of the aspects
since the time they have spent by teaching is hootsin spite of that they both identify
certain changes in behaviour — Petr became moneuserland Jan realized the
responsibility of being a role model for childremdathe consequent need to cultivate his

behaviour:

No, j& jsem se asi zmil, kamaradd mi jednou asi p# ttvrté¢ roce weniiekl, Ze
jsem hroz® zvazrl. Asi je to pravda, kdyZ téikd, ale jA se snazim o to byt co

nejmér uéitelem v osobnim Zivét Branim se tomu vSemi moznymi pri@stky.

52



V praxi jako Witel se ngnim pdad, tady ten vyvoj jde rychle, tady v tom mladém
véku. Clovek se @i a méni se z hodiny na hodinu.
(Petr)

| za tu chvili (¢eni) jsem si prostuvedomil, Ze pokud chci bytditelem, tak
musim jit gikladem, a to asi nejen vadg, ale i v Zivot — pros¢ z&'it se chovat
troSku kultivovas.

Myslim si, Ze to titelstvi ¢lovéku pomize uvdomit si, které ¥ci jsou dilezité,
protoZe se snaZzi j&rh détem vstipit tak, Ze o nich sanfgmysli. Osobnostni
zmenu si udomuji jenom v tomhle sénu. Samogejme své osobnostni rysy mam
néjak paad stejné, ale snhazim se byt &akych Wcech lepSi a troSku to
vybru3ovat.

(Jan)

Michal sees the change mainly in the practical eispaf the profession. He emphasizes
the role of experience by saying that novice teecchenerally think about how to solve
problems and situations that are new for them d&md the practice and experience
gained during the years of teaching helps thenindistely in this respect. He sees his
personal changes in developing a certain way ofresging things in order to be
comprehensible for children and in creating maracpeal aids to support his teaching.

Ladislav looks back at the beginning of his car@eid compares two different school
environments that he experienced and the relatadggs in attitudes. The first case was
a small village school where everybody knew eatterovery well and the other case

was a big town school where the environment wagai§sanonymous:

Zatne se také trochu @it vztah k #m Zakim. Moje prvni zkuSenosti byly na
vesnici, kde tedy je to Upino ré¢em jiném. Tam se vSichni ti lidé znajigtd
¢lovek zné etre rodin a kolik maji slepic a podobntakze ten vztah je tam agln
jiny, takovy sousedsky. Pak kdyZ jseriSpl na v podstatanonymni obrovskou
meéstskou Skolu, tak to bylo zase UpInéco jiného. Tam bych pouzil dialog
(ucitele a Zaka) z jednoho &ékova filmu: ,Ty n&¢ nezdravi§?* ,\Vzdy uz mg
newite, ne?" Takze k tomuhldovek dosgje a pak se takdmk triska od zdi ke

zdi v tom svém postoji k Zékn.
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Ladislav describes two poles of attitude towardgilsu- on the one hand, having a very
friendly relationship, but on the other hand, beireyy strict. The key is to find a
compromise between these two poles which seems tquite difficult. Ladislav is of
the opinion that there is no universally applicabtétude and therefore it has to be
adjusted according to the individual pupils andssés. It requires great flexibility of
teachers’ thinking and developed social abilitiésother and arguably the most
important requirement is that teachers should kttosw pupils well, i.e. know their
personalities, temperament, strengths, weaknesseml background and also get to
know them in various situations even outside schbatlislav confirms this notion
when he complains about the fact that he teaclesmy classes to be able to get to

know all the pupils well:

Na druhém stupni, kdyz jsem v téd€ jednu hodinu tyd& tak mi dla problémy

si zapamatovat, jak se jmenuiji, a toénstraSg moc chybi.

A kdyZ s nimi nahodoulovek nékam vyrazi, pozna je v jinych situacich, tak
najednou vidi, jaci jsou. J& je takhle z té hodiegndm a nefitu znat a méto
stradi vadi. Paké¢loveék velmi snadno &omu teba ublizi, gak, teba jenom
myslenkou, Ze si o&kom feknu, Ze je to ,hajzl, a pak s nim stravimgdwodiny

nékde (mimo Skolu) a zjistim, Ze je to fajn kluk.

Finally, Ladislav describes the change of his peabgualities. He says that teaching
helped him find out how to handle people, develgmsitive relationship to them, and

acquire the ability to make correct judgements abioem.

There is no doubt, and all respondents exiyliagreed on it, that the changes, either
personality or professional, have to be initiatgdtdachers themselves and one of the
ways is further self-education. Except for broadgniheir expert knowledge, further
self-education aids teachers with new methodssidgaproaches and information about
new trends in education. All respondents state theit self-education has different
forms — from attending various courses to individwark of each teacher and also
sharing experience with colleagues. All respondetase that they feel the need for
further self-education as very topical for them d@exe the society is changing very

quickly and the expectations placed on teachemsgehaccordingly.
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Martin mentions one more area that has not beeressied yet — school management. It
might seem to be a priority for Martin, who is asigtant of a headmaster. However, he

considers this area to be very important for teeschregeneral:

Je je& oblast, kterd mi hroZnchykela na vysoko3kolském vlni, paradoxé i
piesto, Ze jednim Z¢h dikich obofi nebo specializaci mého studia bylmeni
koly. Clovék se o fungovani té Skoly jako celku nededy témsi vibec nic —
takoveé ty praktické &ci, legislativni, které se sice f&@ neni, ale pro Zivot ve
Skole jsou obrovskytidezité, a pokud mlady Zénajici Witel nema potuchy o tom
pravnim ramci, ve kterém se pohybuj&, & se to tyka legislativy, Skolského
zakona, neboire¢ba bezp#osti prace atznych zékon a vyhlasek, které s tim
souvisi, tak je naprosto ztraceny. TakZe jsem sgilsayuZivat i nejizrejSich

Skoleni tohohle typu, zejména v legislativ

Ladislav reveals that not all teachers accept artkrstand the importance of further
education. He mentions a concrete example of ehéeawho maintained that after
graduating from university she did not need anythienr education. This is entirely
unacceptable for Ladislav who believes that furtkelf-education is an essential

condition of teachers’ development:

Dam jeden takovy usémny priklad — pani titelka, kdyZ ji dopordim (kast na
semindi vramci dalSiho vzglavani, miiekne: ,Kam bych chodila, j& mam
vysokou 3kolu, ja uz se vadvat nemusim.Cili to je opravdu Gsmwné. Ne, to
nejde jinak. Zvla8 v dnedni dok Cloveék stadle musi hledat, vEthvat se,
pfipravovat se.

Vzdélavani je nutné a ten trend prosakovy je aclovék musi pdad dopedu.

NemiZe Zistat tam, kde je, to prashejde.

6.2 The demands and requirements of the teaching pfession

The second part of the interview focused amoua demands and requirements that
teachers have to face. The respondents were abketithe personality of a teacher and
its effect on pupils, the existence of an “idea@at¢her and the ability to cope with the

demands of the profession.
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6.2.1 The personality of a teacher and its influerec

Teacher’s personality seems to be one of thst nmportant factors of successful
education. Therefore, one of the questions in tierviews explores what a teacher
should be like. It also discusses the topic ofaduility of teacher candidates for the

profession. Finally, it is concerned about the @Hef teachers’ personality on pupils.

An interesting agreement can be observed w the young teachers Jan and Petr
describe the personality of a teacher. They bo#als@bout something that cannot be
explicitly specified. Petr states that the facttthateacher is respected by pupils is
something “invisible and indefinable”, whereas diges the term “charisma” in relation
to teachers’ personality and describes it as sangethat a teacher possesses but that is

difficult to define:

Myslim si, Ze takova zakladni obecna vlastnostgeten ditel musi mit charisma,
musi ungt upoutat. Charisma je préskouzlo osobnosti a nesfiva v rgjakych
diléich vlastnostech. Je taseo, co lidi, nebo ty &i, na prvni pohled vidi, ale
nemiZoufict, Ze by to bylo tim, Ze je mily, nebo vtipnyppt je to charisma.
(Jan)

Another belief which is shared by both young teasldan and Petr is that the desirable
qualities can be acquired in the course of teachimjthat experience is a key aspect in
this regard. Petr literally says that “the quaditiwhich would define a teacher can be
acquired, even if they are not inherited.” On tlikeo hand, he claims to know such
teachers who in spite of long experience are notigeachers and lack pupils’ respect.
In this regard it should be pointed out that thgussition of the desirable qualities of a
teacher has to be based on each teacher’s inter@sictive involvement in further self-
education. However, Petr gives all the credit favihg desirable teacher qualities and

being respected to practice and experience:

To, jak to @laji, Ze maji respekt, se snazim zjistit uz rokth g nentizu na to

prijit. Na tom se neda pracovat. Je to otazka pridme,jak clovék uci, se @i ¢im
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dal vic, aniz by to pozoroval. Pateba najednou zjisti, Ze hétdposlouchaji vic

nez teba ped pti lety.

Furthermore, Petr focuses on the personality afhes and he differentiates between
the personal and the professional self. He clalmas the “personal self” of a teacher
does not influence the quality of the “professioself”. He gives an example of two of
his colleagues — both good teachers. With one emtlne is able to communicate
without any difficulties, while with the other ome is not:

To, jaky jec¢lovék v osobnim Zivat, nesouvisi s tim, jaky jecitel. Ja& mam jednu
kolegyni, ktera je takova sympaticka, j& si s nibfidopopoviddm a je to podabn

dobry typ uitelky jako jeden kolega, se kterym si absosutepopovidam.

Jan takes a look at his personality and tries fmeejualities that he lacks — namely
self-confidence, authority and strictness. Accaogdia him these qualities, which are

undoubtedly necessary for every teacher, shoulitheired in the course of practice:

KdyZ to vztdhnu na sebe — myslim si, Ze bychrgimval byt sebeddomjsi,
jakoby piirazrejSi, autoritativijsi, ale to je taky (dano) zkuSenostmi, si myslim.
.. neumim byt fisny, ale to si myslim, Ze je &gobeno ¢mi zkuSenostmi, Ze

z toho mam jestdost velky respekt, z té prace a vl&stm téch ckti.

Generally, according to the beliefs of the ngwand less experienced teachers Jan
and Petr it can be concluded that they anticigagegualities that define a good teacher
to be mediated by practising the profession andpimfessional experience. This
assumption can be supported by the fact that alletkperienced teachers Ladislav,
Michal and Martin have a rather clear notion ofidde teacher qualities which might
have been developed over the years of teachingyainthg experience. Michal sums it
up in one humorous sentence, quoting his fatheredphasizes the necessity of being
kind and strict to children at the same time:

Ja si tady dovolim citovat mého otce, ktdilgad, Ze wditel by mel byt mily,

laskavy, pijemny, usmvavy pes.
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Martin takes some time to collect his thoughts #meh he proposes a set of most
important teacher qualities: truthfulness, abititymotivate people, expert knowledge,
ability to cooperate with colleagues and an ingwisimind. As a conclusion he states

that these qualities represent a mature personality

Tak ugité by mel byt pravdivy, k sob i ke svym Zalkm a k rodétim. Mél by byt
dusledny a mdl by mit schopnost lidi kolem sebe motivovat, sttinje pro danou
véc. Samorejme musi byt vzdlany v tom, co ti a jak to @i. Urtite¢ by mel byt
schopen spoluprace, dlemyslim spolupréace v kolektivuciteld a mel by byt
zvidavy a mit chtipronikat do ¥ci, které @la, hloub. Prost kdyzZ to shrnu,

by byt zral4 osobnost.

Finally, Ladislav, as the most experienced teadieall the respondents, has a clear
image of a teacher. He emphasizes the necesdiy positive and entertaining, but also
to understand children and their behaviour lik@sythologist”. He also claims that the
capacities to become a teacher have to be possbgsaderson and are difficult to

acquire through training:

Ucitel musi byt showman, herec, psycholog, musi topoyitivré ladény ¢lovek.
To jsou takové&tyii zasady, podle kterych bych vybiral adeptitelstvi. A rgjaké
teoretické pedpoklady nejsou tdezité. Toclovék bud ma nebo nema. Daji se

tyhle wci vytrénovat, daji. Ale pokud todlovéku neni, tak to je potongiké.

Furthermore, Ladislav addresses the issue of temchého do not possess the
appropriate capacities but teach nevertheless. dpydies mainly to female teachers
who are attracted by the special benefits of tlodéegsion such as time flexibility and

who at the same time consider the salary to bécserit (cf. chapter 3.3):

Takovych (giteli) je hodig. Takovych, kté se, jak séika, minuli povolanim.
Skolstvi je velmi feminizované. Pro Zenu ten planintak Spatny, kdyZ se k tomu
pripo¢itd pracovni doba a dejme tomu volno. TakZze ondaqgisté miry je pro
Zenu vyhovuijici, zvldSkdyZz ma dti a tak dale. KdyZ chce, tak se sbali aiv p
jedné jde dorh, to by v jiném zarstnani Slo&zko. TakZe se jich celéada toho

(povolani) drzi, i kdyzieba vi, Ze k tomu nejsou.
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This statement might be seen as quite straightimveand perhaps discriminating
towards women, but if we consider the feminizatdrieaching and also the extensive

experience of Ladislav we might conclude that heetyeeflects the reality.

As for the existence of an “ideal” teachegrthis a general agreement among all the
respondents. Each of the teachers arrives at dusomic that an “ideal” teacher does not
exist. Generally, the respondents deny the existehone pattern of a good teacher —
they state that there can be many ways how todmod teacher (cf. chapter 2.4.3). Jan
focuses on personality and concludes that differéechers with different

characteristics can deliver the same quality ofkwor

Myslim si, Ze niZe byt idealni &itel, ktery je vice introvertni, idealntitel, ktery
je zase extrovertni a obai#ou byt stejd kvalitni. | s iznymi kvalitami se ten
ucitel mize blizit tomu idealu. NZou byt jakoby dva nebditrazné typy ditelq,

kteri jsou odliSni, ale ta jejich prace je stekvalitni.

Martin even calls for teachers being different,ihgudifferent personalities. His view is

that it is beneficial for pupils who could be betheepared for the reality of life:

Nemyslim si, Ze by vSichnicitelé neli smérovat k tomu, aby byli stejni, taibec
ne. Naopak, &i se potebuji ve Skole setkavat gznymi typy osobnosti, aby byly

piipraveny na to, jak to funguje v Zivgttam taky nejsou vsichni lidé stejni.

Ladislav sees the “ideal” from a practical and mgeseral point of view. For him an
ideal teacher is the one who is successful in Wieatis doing and who fulfils the

requirements placed on him:

Kdybychom to zjednodusili, ideélnic¢itel je takovy, ktery dokazuje vynikajici
vysledky ve své praci. Zaci ho maji radi, neméa [@oly s natizenymi, neméa

problémy s rodii, déti nawti — to by mohl byt idealniditel.

Another view of the respondents is conneabefdither self-education and the never-
ending process of becoming a teacher. The lattet pas not been discussed yet. The
interviewed teachers share the opinion that thega® of becoming a teacher does not

finish. It has been suggested by Ladislav thattdaehers who regard themselves as
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ideal will stagnate and soon stop being ideal amdig of the opinion that a person or a

teacher can always improve their qualities:

Pokud setlovék dostane do situace, kdy sdm sebe bude povaZavigealniho,
tak se zastavi ve vyvoji a velmi rychlieptane byt idealnim, pokud jim byl.
(Ladislav)

Tak idedlni ditel asi neexistuje, protoZe idealni — ja nevintlijes pod tim mam
predstavit gco jako dokonaly — alélovék se vzdy mize v récem zlepSovat a
zdokonalovat, takZe idealntitel podle n¢ neexistuje, ale dité je spousta lidi,
kteti se tomu bliZzi.

(Jan)

Michal supports this notion by stating that thegass of becoming a teacher cannot
have an end. The main reason for this supposisothat the pupils and society in
general never stop changing and evolving and ehéganiust be flexible and able to
react to the current situation appropriately. Hddity in thinking and reacting to

different situations seems to be one the key feataf a good teacher:

Reaguiji, pokud mozno, na to, jak sénha vyviji spolénost.

Cim viceclovek resi tch problémovych situaci, tim je v tomsiejsi, tim si na to
vic zvykne a kdyZ se pak vyskytné&jaky novy problém, tak siekne, Ze je to
podobné jako tenkrat tohle a u¥co na to pasuije, jo, to jsi uZkdy zaZzil. A kdyz
je nekdy uplrg néco nového, tak téloveka posouva dal.

(Michal)

In other words we can say that professional expeeiend the necessity to respond to
constantly changing society require continuous iadéed never-ending self-education
from teachers. This way, teachers keep on improthieg skills and as a result of these
processes develop greater flexibility, or more gmedly, ability to react faster, more

precisely and appropriately to new situations. Vehgot personal experience with

becoming a more flexible teacher. It was obsermag@aching English courses for adults
when after a year and a half | felt much more aterit in my position. The main reason

was that | was able to react faster and more apptefy to unexpected situations
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which allowed me to feel more comfortable and fecu®n teaching itself. In my

opinion, only this way can teachers benefit thepifs.

Michal confirms this by stating that the experieng&ined through practising the
profession helps one to become a better teachgertiieless, he also highlights the fact
that each person can have different capacitiegetarhing, thus, for less gifted people it
can be very difficult to become good teachers. Kpresses the opinion that those
people should consider a change of profession sheédack of capacities disqualifies

them from reaching the best possible teacher igslit

Samozejnx, Ze ¢lovek ziskava zkuSenosti praxi, takze by s& stavat lepSim
witelem. Ale rkdo ten odrazovy istek, se svymi igdpoklady, ma lepsi a
nékdo, kdo teba nema ijedpoklady a festo se chce statcitelem, ma ten
odrazovy nistek horSi. Pak tedy se d&egdpokladat, Ze ten, kdo ma lepsi
piedpoklady a opravdu senuje svému povolani a nesolicha to, jak tddy
maze byt, se ize stavat lepSiméitelem, nez ten, kdo mé ten start horsi.

Muj soukromy nazor je, Zeskteri lidé by vibec nendli byt uciteli, Ze se neiiizou
nikdy stat dobrymi &iteli. Oni za to teba nerdZou, byli by jist skwli v jiné
profesi, ale progtnemaji pedpoklady a nebyliigdugeni k tomu byt dgitelem.

In this answer Michal addresses the issue whicthasleitmotif of this research, i.e.
whether becoming a good teacher is or is not camgit on certain mental capacities of
personality (cf. chapter 1.3). Michal’s view is tleaperson has to be predetermined to
become a good teacher and he further identifiesqumities that are essential —

communication and problem solving:

Tam musi byt komunikace s lidmi ob&cmemize to bytélovek, ktery neumi
komunikovat s lidmi, ktery by byl nejradSi zalezihgkde v knizkach — a @&
mluvim zejména o prvnim stupni, protoZe #igotrebuji komunikovat — a druha

véc je dobr&eSeni problérin véasné a rychlé.

In my opinion the ability to communicate with peepk absolutely crucial for all
teachers. We cannot expect a person who findéfitult to communicate to become a
good teacher, since communication is an essemmaliton for transmitting knowledge

and teaching is based on communication betweemeea@nd students. Therefore, it
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can be concluded that to become a good teachemeeés to posses certain basic

gualities necessary to perform well in the prof@ssi

With regards to teacher’s personality andhitisience on pupils and their learning all
the respondents explicitly agreed on the fact ithatone of the most important factors
of education. Ladislav quotes his father, who wlae a teacher, and who spoke about

the great responsibility of teachers who influetiegr pupils in many ways:

Kantor v tomhle ma totiz obrovskou moc. Tohle manje mySlenka, tdekl kdysi
muj tata: ,Kdyby si kantor ugdomil, jakou ma moc, tak by mu ztoho bylo
Spatre.”

Dobry kantor by si to snaddhuvédomit. Skuténg, kdyZ si to¢loveék uvedomi do
dusledku, tak by mu musekbat mraz po zadech, to je obrovska zodpoost,
ale opomime zodpowdnost. Ta moc nadii Zaky — a tim t& nemyslim moc
z pozice natizeného. Ovlivnit postoje, nahled§ch dsti miZze kantor obrovskou

mérou, & uZ pozitivre nebo negativ

Martin describes his experience from Waldorf schowhere the class teachers stay
with their classes for a long time — even for tweelyears. He states that the more
intensively the teachers work with their pupilse tmore their personality affects the
children. After some time spent teaching a class itifluence of the teacher’s
personality is so profound that one can even gwdss the class teacher is merely
according to the description of the class. Thisymcal especially for lower primary

children who absorb everything that surrounds them:

Hodré je to vidst ve waldorfské Skole, kde jeéidni witel po dlouhou dobu (v
jedné tid¢). V jednom z vtifh na waldorfskou pedagogiku se popisidiné typy
tiéid a porovnava se to s tim, koho maiji Zdele, a myslim si, Zze kdybychom se
rozhlédli tady ve Skole, tak sitbhemetict vlastnostiiteba pani &itelky z paté
tiidy na tom, kdyZ budeme popisovat jeji Zzaky. Hodre to promita.Cim
intenzivreji se s @tmi pracuje, tim vice se to odrazi ndeth, protoZze zejména na

prvnim stupni jsou &i jako houba, ktera saje, nacucava to, co je kaigin.
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Finally, Ladislav makes a point which relates te tommunication skills of a teacher
and underlines the great extent to which teachansadfect their pupils by what they
say or how they react:

To music¢lovék velmi uvazovat, céekne, opravdu velmi zvaZovat slova a myslet
dopedu, jaky dopad to bude mit. | dejme tomu &itém afektu, kdy s&lovek
fekndme rozili — j4 se tedy radgluji planovite, Ze sifeknu, te’ se budu muset asi
chvilku rozilit, takze se rodlim, ale jsem i tom Uplre klidny. Ale jsou
momenty, kdylovékem opravdu &o hne, a pak tedy musi opravdu zadrZet dech

a uwdomit si, co tedy rivefict a co by nei fict.

The power in the hands of a teacher described lbjslav is enormous. Therefore it is
very desirable that teachers are aware of it amvkhow to handle it, otherwise
considerable harm can be caused to the childrea.ddmy colleagues, a teacher in the
first class, once reflected on her responsibibitydrds the children she teaches, but also
towards their parents. She fully realized the potat she holds over the children after
a conversation with the parents of one of the dgnmdsn her class. They told her that
their daughter regarded everything the teacher asidbsolute truth and nobody, not
even the parents, could change it. It was a clgaakto the teacher that she has to think
very carefully about what she says in front of ¢teess. Since she is a very good teacher,

she can handle the power and may even take adeaotatfor her teaching.

6.2.2 Coping with the demands of the profession

This part of the interview took a closer laatkthe ways how the respondents cope
with the mental and physical demands of teachinggdneral, the respondents agreed
on the fact that a certain kind of relaxation igMor being able to do the profession on
the long term basis. Furthermore, it is also vieveesdvery important to distinctly
separate professional and personal life. The refgua were also asked to reflect on
the most difficult aspects of teaching. The physdemands of the profession are
generally not considered to be a major difficulifnereas the mental work of a teacher
is seen by all the respondents as the greatestihwfdeaching.
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Although the teaching profession is seen aliogly by all the respondents as
physically undemanding, it can be argued that gntad demands are so high that the
work causes both mental and physical fatigue. Mainfirms this notion and adds that
the work of a teacher is also considerably timesacomng, which is another aspect that

promotes general tiredness of teachers:

Kdyz setika, Ze ditel uci 45 minut a pak métvrt hodiny festavku, a festo ji ma
zaplacenou, tak kdokoli si stoupne na jeden dvadingkoly, tak uvidi, Ze to neni
pravda. St&, kdyZ se ho o téipstavceieba d¥ déti na réco zeptaji, on si musi
sbalit \&ci ve tideé, treba si dojit na toaletu a jit zase uz do dalgiiyta zjisti
kolikrat, Ze si za cely den na tu toaletu ani netlgirotoZe to nestihl. V té fyzické
roviné tam tedy vidim narmost v tom, Z€lovék parad nestiha, protoze musiSit
problémy okamz#, nentZze je odsunout na pogdi dobu, a je tak péad

v takovém chvatu. A stim souvisi psychicka daost. Ne nadarmo seditelé
nékdy od Unora, fiezna &3i na velké prazdniny, protoZe ten ip to, Zeilovek

porad nestihd, se nabaluje &dy je poteba, abyloveék vypnul.

The implications of Martin’s arguments are that therk of a teacher is extremely

intensive and that this fact cannot be fully acklealged by people outside the

profession. Jan has got a similar view. He propdbkas although teachers’ actual

working time is shorter compared to other jobscheas have to be totally concentrated
during the whole time of teaching. During lessdmex¢ is no space for teachers’ minds
to rest as the situations in the classroom reghee constant attention. He also raises
the issue of the general public’s view of the téaglprofession. | am of the opinion that

it is impossible to judge the difficulty of not gnleaching, but of any people’s activity,

without having any relevant personal experiencén wit Unfortunately, this happens

very often in relation to the teaching professidere is how Jan sees this issue:

Myslim si, Ze psychické naroky {itelské profese) jsou vysoké a Ze to nepochopi
ten, kdo to nevyzkou3el, Ze selbarekne, tys byl dneska v praci jétyti hodiny,

ale nepochopi, Ze tytyti hodiny jsou tak stragnintenzivni, Ze to je opravdu
vyéerpavajici, Ze tencitel se musi soustdit opravdu kazdou Mtieu a nenize

ani na chvili vypustit, jako se to da ¥aké jiné praci, feba kancei&ké, nebo

kdekoli, kde ta hlava si #ze na chvili gjakym zpisobem oddychnout. ZvlaéSha

64



prvnim stupni musi ditel byt neustdle ve i&hu, protoZze tyto &i vyZaduji

neustalou pozornost.

Another indicator of the difficulty of the t&lsing profession is that for many
teachers leaving the school building at the end wibrking day does not equal the end
of actual work. Teachers are very often involvedhrir work even outside official
working hours. Apart from lesson planning, whichnsfact a part of their work load,
they often do further mental work such as reflegton their pupils’ behaviour or

achievements, thinking up different activities, leating individual lessons, etc.

Jan, Michal and Martin mention the great importaotéhe ability to “switch off” and
its benefit to general well-being of teachers. Jacounts his experience from the
beginning of his teaching career when he was nlet tabstop thinking about his work.

In the course of time he learnt how to relax mabmypursuing his interests:

Ze z&atku, kdyz jsem tam byl prvni tydny v praxi, takns n€l velky problém, Ze
jsem mimo Skolu nedokazal ani na chvilku vypnowftdd jsem o tomigmyslel,
co budu dlat tuhle hodinu a tuhle adnjsem stres z toho, jestli jsem deb
ptipraven, nebo ne. TeuzZ je to lepSi a ja dokdzu mimo Skolu na tjakym

zpasobem nemyslet a odreagovat se svymi zalibami bdwdebo sportem.

Michal confirms that teaching is a job which regsira lot of reflecting and it may be
difficult to separate professional and persona. IFle makes an interesting point that
problems in personal life make him think less abloist work. However, the fewer
personal problems he has to solve, the more hkslabout his work:

Tohle je povolani, o kterértlovek porad gemysli. | kdyZz pijdu domi, tak si
fikdm, co ten Pepék vzadu v lavici, zase &welobil, jak na &j. A je pravda, Ze
malokdo z toho dokaze vystoupit tak, Ze mu posléurdina zazvoni a d&uz
mam volno. Ja se tedy snaZirgkdy vypnout a ty moje osobnige m¢ z toho
vytdhnou, Ze na to nemyslim, ale kdyZz méan ®sobni Zivot v pohat] tak o to

vic myslim na ty #ti.
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Furthermore, Michal describes his approach to sglvihe work problems and its
development. In the course of practice he has deged that it is undesirable to get too
personally involved in the problems and he suggésiiskeeping a certain distance is a

vital condition of teachers’ well-being:

Ze za&atku mi gislo, Ze to chci zvladnout, ale ten objem prohigentak veliky, Ze

je nemizu vyreSit vSechny. Potom se tdidilo a ja jsem taky &dél, co a jakiesit

a uz jsem si mnohaogei tak nebral. TakZe ja si myslim, @evek to musitesit, ty
psychické naroky prace stchi, ale musi si vybudovat takovowjakou stnu,
kam az si je pusti, aby ho to nezasahloiadit aby jste se z toho nezblaznil. Sem
si vas pustim, sem azadete, abych dde vyesil vaS problém, ale odtud je to
moje zéna a moje ja a moje soukromi a tady uz minfie, protoZze pak se z toho
ti lidé zblazni. ... To znamena, Ze ja mam barigaukterou ty &t nejdou. A je to
nutné, protoze \&th prvnich tydnech, kdyz jsemdtaal a nél jsem tu hroznou
tiéidu, tam jsem z toho byl négstny, protoZe jsem si to vSechno moc p#ust

k sol, a tel’ jsem se to natl nepousét.

In my opinion, this is a very important point. Thacs should always consider to what
extent they are supposed to devote their energgotang individual problems of
individual children or the class as a whole. Distaims a necessary condition for the
ability to assess whether teachers are or areatthg too involved in certain problems
as this may draw their attention away from theasstlat are generally more important
in their work. If there is, for instance, a pupiithvmany difficulties, who requires
constant attention, a teacher should always make that the care of this individual

child is not taken at the expense of the clash®tdacher’s work.

Finally, Martin suggests that for recovering teashstrength it is important to separate
their work from personal life. His view is that tb&rs should devote their energy to

each sphere separately:

Myslim si, Ze to je svym Zysobem pdeba pro regeneraci sil. Ja tim nemyslim, Ze
by ¢loveék za sebou # zawit dveae ve Skole a dbec si nefipustit... nenosit si
tieba ¥ci na gipravu dond, nebo tak. To ne, j& osabiisem ¢lovek, ktery si
nedovede udlat pripravy na druhy den hned po tom, co &da vedtyii jit domi.

Ja musim vypnout a pakeba veéer si k tomu sednu aipravuji se na dalsi den.
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Ale myslim tim oddlovat ty dva sety od sebe vtom smyslu, Ze kdyZz jsem
v préci, snazim séesit praci a ne rodinu, kdyZ jsem doma, snaZzimieeagr

fesit rodinu a ne préci.

Ladislav admits having some difficulties in copiwgh the profession physically after
SO0 many years of teaching. However, he never fireld when he actually teaches a

class:

Jé uz jsem starsi, takZze uz moli kolena, kdyZz chodim tady po schodech a ma
toho ¢lovek, jak setikd, dost. Ale moje zkuSenost je takova, Ze kdgmjgied
tiidou, tak g to nenapadne, Ze jsem unaveny. Ne, Ze byébkkitel’ se musim

piekonat, ale pro&tnejsem unaveny.

As for mental relaxation, Ladislav states that gimg the feeling of success and
satisfaction with his work is the best way how étax. His general view is that success
leads to greater self-confidence and he also iidtests how he incorporated this idea into

his teaching methods:

NejlepSi psychicky odpiinek je, kdyZ pijdu domi a teknu: ,Dobry, dneska to
bylo fajn“. A je mi dol¥e. Nejvic¢loveéka psychicky udola, kdyz to présten den
nejde, neboteba rkolik dni, stane se. Teloveka Stve a hrozhto vyterpa
psychicky, ale i fyzicky, to jsou spojené nadobysptth je jako doping. Proto
jsem na vas Sel s tim neustalym chvalenim a Davidodern: (mij spoluzak ze
ZS) jsemiikal: ,dneska tasteni bylo o takovyhle chlup lepsi.“ Ono nebylo, afe
tim padem vyrostl. Usgh je motor, ten Zene. Nedsh, to je brzda a rana
kladivem. To plati i pro kantora — pokud to povadld#a rad, chce hodht a ¢la

zodpowdrg, tak tohle funguje.

When asked about the most difficult aspectthefprofession, the respondents gave
different answers. The less experienced teacharsadd Petr addressed a lack of
methodological experience and insufficient finahotavard. Jan mentions the high time
demands of lesson planning and relates it to ttie d¢& experience. Petr complains that
it is difficult for him to enjoy his work and geulfy involved in it knowing how

inappropriately low the pay is:
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NejtézSi mi @Fijde umet si @ipravit hodinu jakéhokoli fedmétu tak, aby prost
vyborrg fungovala. Zase je to #pobené zkuSenostmi — dobry pocitéeni mam,
kdyz vidim, Ze mi to vySlo, Ze se to povedlo pogfedstav. A ¢asow, tak
obsahem a naroky na tytd Ze to prost fungovalo a Ze z té hodiny si opravdu
a bohuZel je to taky hodrgasow narané a ne vzdy tomu toli&asu ¥nuji, abych

to pripravil tak dokonale, takze ¢bs je ta hodina takova rutinni, neni tak
propracovand a nevyjde Uplpodle mych pedstav.

(Jan)

Délat to s radosti, aby tdlovéka bavilo, a i tom wdét, Ze je za to mizerné
finanéni ohodnoceni, to je asi to nEéi.
(Petr)

Michal complains about the paper work that he ésaaher has to do. Furthermore, he
sees the quality of being fair and treating eadld @yually as the most difficult aspect

of pedagogical work:

e

Ta spravedinost, ta je n&Bi a myslim si, Ze je to taky jedna ze zasadnéch v
ProtoZe jak co naiit, to seclovek néjakym zpisobem nati, konflikty taky réjak
vytreSi, ale aby v@ch dti zistal spravedlivy, to je nejSi. Kazdé to ddt musi
¢loveék zvla¥ uchopit, zvlag s nim jednat, &dét, jaky méa ten malinkatglovicek

charakter.

Finally, Martin and Ladislav find it most difficutb cope with themselves in a sense of
overcoming their own personal flaws or differentads. Martin expresses the need to

be more consistent and have routines which he wegjdlarly perform:

V™~

NejtéZsi je pro mi byt disledny sdm k sab Dotahovat ¥ci, které snesou odkladu,
do konce, aby se mi nehromadily. V posledni&ldim, Ze mi pibyla rodina,
v tom citim spi$ stagnaci. Ngdlae mi s tim nic &at. Dokazu se vybbvat na
véci, které hai, s tim nemam problém, ale néidse mi zaZit &né navyky ditele,
tak, abych je pravidetndélal. A pak to dohanim, Zédba tidnici dopisuji jednou

zacas a ne pravide#n a pak z toho mélovék zbyte&ng vnitini negfijemnosti.
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Ladislav states that the profession as a wholeeryg difficult and demanding. On the
other hand, he does not see any major obstaclew/thidd make it unbearable for him.
The only difficulty described by Ladislav is copimgth himself — his moods, health

condition, different states of mind, personal igsues, etc.

The respondents’ views of the difficult asgeot the teaching profession suggest
that the more experienced teachers tend to slaft #ditention from outer influences,
such as salary or methodological experience, tonskeéres — their personalities,
attitudes and behaviours. It indicates the sucoesei the process of becoming a
teacher — first you have to master and reconcilegself to the practical aspects of the
profession, so that you can move on to the other more important stage. It is
improving your personal qualities to become a Pbettaman being which is a

fundamental prerequisite for being a good teacher.

6.3 Men in education

The final part of the interview was concerraazbut how the respondents feel as a
minority in education and how content they are with conditions in which they work,
especially with their salary. Furthermore, the cegfents were asked to reflect on the
effects of feminization of teaching and on the etéihces between male and female

teachers and their influence on pupils.

6.3.1 Managing the role of a man in education

Generally, the respondents did not expressfeeyngs of discomfort when asked
about their position in a working environment doated by women. The situation was
not different during their studies at universitieé chapter 3.2where the majority of
the students was also formed by women. Therefosastnot a dramatic change for the

respondents on the entering their job in the schogironment.

Petr, Michal and Ladislav do not observe amgonvenience in being male teachers

and working mainly with women. They regard it asoamal situation. Ladislav is even
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taken by surprise by the question and he stateshth&as never really acknowledged
the fact that he is basically the only man amohgvainen, because he has never seen it
as a problem.

Jan and Matrtin both express very positive feelimdmted to their position in the school
environment. Jan states that he feels in demarmbthypupils and his female colleagues
who often call for more male teachers to ensurataral balance of staff (cf. chapter
3.4):

Citim se tam Zadany. A to, myslim, ze stranyiZakolegi — pro dti je to takova
exoticka zndna, protoZe ony prostve Skole na prvnim stupni potkavaji jenom
wcitelky Zeny a tohle je proénpiijemna zndna, Ze najednouiilel pan ditel. A

v witelském sboru si myslim, Ze je to taky Zzadanéongb je to citit, protoze
vétSinou ty Zeny ditelky fikaji, Ze tam muze piEbuji a Ze jsou zatirady. Nevim

v ¢em fesre spaiva to, Ze by cldy, aby tam bylo vice mui ale myslim si, Ze ta
spravna pracovni pohoda nastava, kdyz je t&jaka vyvazenostéth sil. A ti

muZzi jsou troSku jini, maji k tomu jinyistup a je to tam znéat.

Martin feels taken care of by his female colleagu¢s further reflects on possible
effects of working mostly with women and concludkat it may be the reason for a
more gentle behaviour of male teachers. Martimigra of this fact and tries to preserve
his male identity (cf. chapter 3.4):

V prostedi Skoly se jako muz citim velmi deh v kolektivu se citimdkdy trosku
opgovavany ze strany Zen, coZ neni ifijgonné. MoZna to vede k tomu, Ze je
¢lovék ve vystupovani jenijsi, nez kdyby pracoval v muzském kolektivu, ale ja

se to snazim udrZetjak na uzd, abych nepsobil jako exot.

As far as financial reward of male teacherscoscerned, the reactions of the
respondents are much less positive. Generally, rainéhe respondents, with the
exception of Martin and Jan, is totally satisfielviheir salary. Martin is in a different
situation since apart from being a teacher he h{dds a position of an assistant of
headmaster. Under these circumstances he admisirig satisfied with his salary, at
the same time he cannot imagine living and suppgrtiis family on a salary of an

ordinary teacher. He addresses the issue of mabhees heading for leading positions
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or even having a part-time job to ensure higheonme. Therefore he urges that teachers

in general get higher and more appropriate finameiaard (cf. chapter 3):

Osobré si myslim, Ze pokud chceme do Skolstvi natahnoutentak neriizou
vydélavat ty penize, které vgthvaji. Tim ale nechckict, Ze by muzi @i
vydélavat vic, neZ Zeny. Skolstvi jako takové si poule zaslouZi vy3si platové
ohodnoceni. Pokud se ve statnhim 3kolstvi objevuiZzira jsou to schopni muzi,
tak jsou na vedoucich pozicich. ProtoZe jédiy pozice jim dokdZou zajistit
dostateény prijem. J& znanfadové ditele, kt&i maji jeS¢ brigadu, nebo &aky
vedlejSi pracovni po#n. Je to podle gproblém a pokud chceme, aby sitelé
obecrt (jak Zeny, tak muZzi) mohli tomu svému povolaghevat naplno, tak je

musime zaplatit, tak, aby nemuseli §eStedat vedlejSiipjem.

The extent of appreciation of the salary level aelseon the level of modesty of an
individual and the position of money in their sétvalues. Jan expresses satisfaction
with his present income and explains that he iseramodest and undemanding as for

money and that a vital condition for him is to lm@tented with what he does:

Ja jsem porirné skromny a nenatmy z hlediska financi, takZze jsem (se svym
platem) vcelku spokojeny. Neni to pra reasadni otazka. Zasadni otazka je pro
meé, abych byl v povolani spokojeny, abych sgakym zpisobem netrapil, coz

nemiZu ted’ o witelském povolantict, Ze bych sedjak trapil.

Ladislav also states that he is modest and thateygn@ merely a necessity for him.
However, he does not share Jan’s content statiaugtohfeel fully appreciated for his
work his salary would have to be higher by onedthin spite of that, he is used to his
income. Finally, Ladislav differentiates betweennaficial reward and social

appreciation and addresses the issue of feminizafithe profession (cf. chapter 3.3):

Nejsem s nim spokojeny, jsem ng mvykly. J& si myslim, Ze tohle povolani je
natolik nar@né, Ze by rlo byt jinak ohodnocené. Nemluvimdte spoléenském
ohodnoceni a prestiZiitel, to se neda koupit za penize, to musi karsami. |
tohle trochu souvisi s tou feminizacéitelstvi a podob& Abych se sam citil

ohodnocen, f@dstavoval bych si ten plat dejme tomuedibu vy3Si.
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Michal and Petr explicitly express discontent abthdir salary. Michal states that
extreme financial circumstances would force himctmsider leaving the profession.
Petr maintains that his financial dissatisfactias la strong effect on the motivation for

his work:

Pokud by to byla existéni otazka moji rodiny a gkdo by mi nabidl &co

e

lukrativrejSiho, tak ¥ejme by to byl divod k odchodu, ale zapl@éanlih jsem se
do takové situace jeShedostal, takZetistavam.
(Michal)

Nejsem (spokojeny), sam@&jme, Ze nejsem. Ja s tim (platem) dokazu vyjit, ale je
to méalo. K nEemu toc¢lovéka nemotivuje — ja prostneudlam v té praci navic ani
tuk, protoZe pro bych to ndl délat.

(Petr)

6.3.2 Differences between male and female teachers

A general view that can be derived from thecti®ns of the respondents is that there
is no substantial difference between male and fertedchers. In fact, neither of the
respondents was able to pinpoint any significardtimtition. On the whole, the
respondents are of the opinion that the qualititdeachers are defined by their

personalities, not their genders.

Nevertheless, there is a quality which is régd by the respondents as more typical
for men — all of them describe their personal elgmee of having a higher level of
natural authority. Martin and Michal agree thaisipartly caused by the fact that men
have usually got lower-pitched and more powerfuc®ahan women. Since voice is
one of teachers’ main instruments this notion segquite logical. Physical appearance
of men, who usually look stronger than women, megkb play some role in how they
are perceived by pupils. Jan and Ladislav are @fohinion, that as for pupils’ respect,
male teachers have an initial advantage and eateing position compared with

female teachers:
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Myslim si, Ze ditelé muzi, kdyZ do téridy poprvé vstoupi, maji lehce vyhodu
v tom, Ze takovou tu prvotni automatickou autoritaji lehce vySSi nez Zeny. A
to, Ze potom se ta autorita muzZe¢nih, kvili tomu, jak k €m détem gistupuji, to
je taky fakt, ale myslim si, Ze Uglma tom startu, kdyZ vstoupi do tédy, tak
maji troSku ¥tSi autoritu nez Zeny. ProtoZe ttidbodwdome vi, Ze ten muz je ve
svém Zivot spiSe udce, nebo znaji to i z domova.

(Jan)

However, these qualities that determine the ingdlantage of male teachers have to be
followed by action otherwise the advantage disafgpddartin and Ladislav propose
that even male teachers with higher initial autlydnave to establish a set of clear rules

to maintain and develop their pupils’ respect:

| ten muz, kdyZ fjde do tidy a teba zane v té fidé wit, tak si musi hned na
zatatku nastavit pravidla, jaka budou v ti&lE panovat, protoze setfe stat, Ze si
Z ngj ty déti nebudou ubec nic dlat, kdyZ ta pravidla nedostanou.

(Martin)

Ladislav illustrates this fact on an example ofdoieague who is regarded by pupils as
their strictest teacher, but who is at the same fropular among them because of his
ability to teach and his fairness. Ladislav is loé bpinion that these qualities can be

possessed equally by male and female teachers:

D¢ti berou kantora, ktery je sicé&ipny, je ostry, ale je férovy, onydi, co od &j

miZou ¢ekat, jsou tam jasna pravidla a §ticho maji rady. Tohle jeffpad teba

vy

nawi a je fér.Cili ony to berou. A vtomhle si nemyslim, Zze by bgk tak

diametralni rozdil meziditelem a @itelkou.

Martin adds that male teachers sometimes overly @al their manhood and do not
work with motivation of pupils. In addition, theitial natural authority of men causes

that they do not feel the need to work on improuimgr personalities:

Myslim si, Ze si to muZzi tim (Ze majiétéi pirozenou autoritu) trochu

zjednodusuji, protoZe pak npracuji s motivaci. Zeny maji moznost vic pracovat
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samy na saf) na fistu osobnostiditele. Muzi maji umoz#éno schovavat se za své

Mmuzstvi.

In this quote Martin brings up a very important itop- teachers’ work on their
personalities. Even though the respondents agredtieofact that men have a relative
advantage over women because of their higher riautiority, they still maintain that
this fact is not to be taken as universal trutltein always depends on the personality
of an individual. Jan is of the opinion that somenven may be respected by their
pupils more than some men. He also agrees withslaadthat it is impossible to define
any significant differences in how male and fermabichers are perceived by pupils. In
addition, it has been suggested by Michal that garsonality not gender that matters in

relation to the quality of a teacher:

Samo¥ejne se to nada UpénzjednoduSovat, Ze by présnuzi a Zeny vyvolavali
v détech jiné pocity, nebo tak, protoZze kazda ZenazZakanuZ jsou Uplajini a
muze to byt tak, Zedkterd Zena rize mit &tSi autoritu nez ¢ktery muz.

(Jan)

Zalezi na kazdém jednotlivci. Ja si myslim, Ze tadni mozné vytipovaté&aké
specifikum, jako Ze chlapi maji tohleiedi, které Zenské nemaji a obrégen tak
neni.

(Ladislav)

MiZzeme mit uitele-muzZe, ktery je schopenigulat @¢tem daleko méh nez

weitelka-Zzena. Ja si myslim, Ze to je zase na osdibridamozejme, Ze fizné

situace Zena VeSi jinak, neZ muz, ale jestli je to horsi, nebosie. zalezi na
osobnostilovéka, ne jestli je to muz nebo Zena.

(Michal)

The implication of what Michal says is that thefelience between male and female
teachers certainly does not lie in the transmissicknowledge to pupils, but it may be
observed in the way how both genders solve problésastin has a similar view. He
muses that men are able to approach certain sihgaivith more calmness than women,
who react more emotionally. As a result of thaidrlen may view the given situation

from different angles. Martin sees this as a gheatefit for education in general. In
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addition, Jan suggests that pupils at school shexjerience the same gender balance

as they do in their families and emphasizes therapce of role models:

Myslim si, Ze muZi jsou obe&nvic vklidu. Ze jednotlivosti nesi tak
vehementd, jako Zeny. Myslim si, Ze troSku zjémji ty hrany, kdyZz dojde
k ngjakému konfliktu, Ze dokdZou stat pejinna zemi, nez Zeny, které reaguji
emanéji. To si myslim, Ze pindsi dtem jiny pohled na danou situaci. Abec to,
Ze muZ je jiny neZz Zena, Ze se na spousti gokdZzou divatizre, je myslim
veliky pitinos pro Skolstvi.

(Martin)

Urcité je poteba, aby to détvidalo a vnimalo stefnmuze i Zenu, je to jako
v rodirg, Ze potebuje otce i matku. Ve Skole je to felia taky tak — aby &o
vzor muZzsky i Zensky.

(Jan)

Although some of the typical qualities of batmle and female teachers were
outlined by the respondents, in fact even the rapgerienced of them were not able to
clearly define the differences between both gendesiggests that they perceive their
colleagues mainly according to their personalitiestheir gender. That is the indication
of what was generally stated by the respondentsitha not important whether a
teacher is a man or a woman, but what kind of pexigy the teacher has. Martin states
this fact clearly and he adds one more aspecthdgmiot been mentioned by any other
respondent — the parents’ influence on pupils’ @gtion of teachers:

Nemyslim si, Ze to, Ze je ve Skolstwitdina Zen, by byl jeho hlavni problém. To,
jak déti berou své titele, totiz nezalezi jenom n&itelich samotnych, ale na
rodiné — jak se doma mluvi o Skole, jak se mluvi @&talich. Pokud rodie o
ucitelich svych dti mluvi hanliw, tak €Zko mizeme déekavat, Ze to ditsi z toho
witele bude tco ctlat, protoZe citi obrovskou podporu ze strany dindiam si
myslim, Ze je daleko vic zakopany pes nez v tostlijisou to muzi nebo Zeny.

Myslim si, Ze ditele nedla witelem pohlavi, ale zralost jeho osobnosti.
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7. MY OWN CONCEPT OF A “GOOD TEACHER”

The decision to explore the process of becgraiteacher as the topic of my thesis
was not a difficult one. It is connected with thactf that | am a student of the
pedagogical faculty and my goal is to become ahieradn addition, during my studies
in our didactics lessons we were assigned to \antessay titled “Becoming a teacher”
in which we were supposed to describe our viewsideas about being a teacher. Then
after a year and a half we reflected on the chatiggsoccurred in the course of our
studies and wrote the second part of the essagalrd my thesis as the third part of my

work which concludes, broadens and specifies thasaf the two preceding papers.

In the first essay | described how | chossttaly the pedagogical faculty. It was in a
way similar to the cases of Jan and Petr, the refgas of my interviews, i.e. no family
tradition and no previous experience with childcdrgained my first experience in
teaching during teaching practice in the third yefamy studies. Moreover, | learned a
great deal abut children and childcare by taking pasummer camps and working as
an au-pair in a British family. However, the work my thesis has also been a great
contribution to my process of becoming a teachehnelped me to realize many facts
related to the teaching profession and made me footsed on certain aspects of my
personality and attitudes. To offer a concrete gtamafter processing the topic of
teachers’ authority in relation with typical malealjties such as more powerful voice |
became much more aware of this very important unsént and started using it more
deliberately in my teaching practice. Another exBmps the issue of teachers’
personality and the need to constantly work on ®igeowth and self-improvement as
fundamental prerequisites to becoming a betteheradll the findings of my research
confirmed this fact and only reinforced my persduellef about it.

| regard the fact that the work on my thespbd me progress in the process of
becoming a teacher as a logical result of shampgm®ence with all the respondents of
my interviews. Furthermore, processing the thecaktissues in the first part of the
thesis undoubtedly benefited my knowledge of variaspects of the profession. Thus,
this is an excellent practical illustration of hdwther self-education enhances teacher

gualities. In my opinion further self-educationtle essential professional requirement
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that should be placed on every teacher. | regascaghone of the factors that identifies a
good teacher — only the person who feels and igseawhthe need to further educate
themselves can become a good teacher. In thisatelspgree with the respondents that

this quality can be held equally by men and women.

Moreover, another aspect | find particulamyportant is the teacher’'s personality,
which is something | realized as a result of myspeal experience with taking care of
children in summer camps. | wrote about it in mgos®l essay: “You can feel that what
you do or say is something meaningful for (childrand that they pay attention to it
and work with that information. You can see tharéhis always something going on in
the children’s heads and you are one of the aspleatamake it all happen.” There is
also no difference between men and women in tiggrce The most important capacity
of a teacher’s personality is in my opinion thelighbto communicate with people. This
guality can be held equally successfully by anysperregardless of their gender.
Therefore both men and women can certainly becarod teachers — not an identically

good teacher, indeed, but a good one in their oay w

Nevertheless, there is no doubt that childrieschool should be given the chance to
encounter both male and female teacher persosatiieéhey both have different typical
qualities which only as a complex are beneficialdamatural development of children’s
attitudes and opinions. Children should ideally exignce the natural gender balance
both at home and at school. Therefore many more sheald be present in education

particularly of the youngest pupils.

As for my perception of an “ideal” teacherisithe one who never feels completely
satisfied with their work, who always sees somegtilmat could have been done better
or differently, and who has a genuine interest imaihe or she do. This way they
paradoxically never achieve the desired “idealttzesy will keep on developing and
becoming yet a better teacher. That is in my opiniiee aim — never to stop developing,
never to stop becoming a better teacher. A goathteds the one who is fully aware of
the fact that the process of becoming a teacheevwer-ending. In both my essays |
concluded that the key feature of a good teachlewes The conclusion of this work is
that | still regard love for what you do as the imaswerful driving force in the process

of improving your skills and abilities and teachisgio exception in this respect.
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8. RESEARCH RESULTS AND CONCLUSION

In the practical part of my thesis | carriad Gve interviews with five male teachers
at different stages of their careers. As far aspérsonality of a teacheris concerned
the respondents of the interviews basically cordgnlrboth statements formulated in the
theoretical part of this thesis. One suggested ‘thgberson has to be born to be a
teacher”, the other one maintained that “it is lolmiate practice not a “God’s gift” that
helps a person to become an expert in their fieRHsed on the answers of the
respondents we can conclude that to become a gaotidr one needs to have a basic
set ofdesirable qualities such as the ability to communicate with peoplecths no
doubt very difficult to acquire in case a persoraieking it. These qualities can be
considered fundamental for a person to start aecast a teacher. According to the
respondents, a person without these qualities g Meely to fail to become a good
teacher. However, merely having these qualitiessdoet suffice. Therefore the
respondents expressed an urgent need for deli@atgce, which would allow further
development of teachers’ qualities. A strong imgtiien of what the respondents said is
thatteaching practice either during teacher training or as a part efgghofession, is an
essential aspect of becoming a teacher.

Another issue of the teaching profession &sittiluence of the teachers’ activity on
pupils and taking responsibility for it. It is suagied in the theoretical part that one of
the key qualities of teachers is the ability to egtcand be aware of the personal
responsibility for the outcome of their activityhd respondents confirmed this idea by
stating that thgpower of teachersover their pupils is tremendous and it lies in the
influence on pupils’ attitudes and opinions. It vedso pointed out that a good teacher
should be aware of this power and consequent regpbty. The awareness of the
responsibility is also highlighted by the authossome of the qualities defining a good

teacher.

As forteachers’ developmentand the course of their careers many facts intredu
in the theoretical part were confirmed by the omnsi and experience of the
respondents. The main condition of the teachergéldpment and becoming an expert

(or a good teacher as formulated by the respongeagart from gaining experience by
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practising the profession, is further self-eduaatibhere is no way how a teacher could
develop and become a better teacher without fusgké&reducation which may have

different forms, from taking courses to sharingengnce with expert colleagues. One
of the main reasons for further self-education pinfed by the respondents is to be
able to follow modern trends and to be prepareeact faster to the changes in society
which yield substantial changes in pupils’ attitsceend behaviour. Basically, further

self-education was expressed to be crucial forhtem¢ development because all the

respondents strongly believe that the processadrhang a teacher is never-ending.

Furthermore, different phases of teaching careerwere described. Four out of the
five respondents come from families in which onéboth parents worked as teachers.
This kind of professional continuity in families eonsidered to be one of the most
significant factors affecting the choice of thedsag career. In thénitial phase of
their career the respondents generally claimedate Isuffered a reality shock, which
ranged from coping with underachieving pupils tpenencing pupils’ indiscipline. All
the respondents reflecting on their experienceesgthe need to establish a clear set of
rules as soon as they start teaching a classtrirstef being aexpert or a good teacher
both the authors and the respondents agreed dia¢héhat there is not only one way
how to be a good teacher and that it is stronglyemced by the personality of each
teacher. Some of the qualities defining a goodheasuch as solving problems by
analysing and applying relevant analogies are lilgalighted by both sides. Lastly, all
respondents clearly emphasized a strong need fartameelaxation in a form of
pursuing their personal interests or hobbies aswaaf preventingstressandburning

out.

Finally, a specific focus of this work is tpeocess of becoming a teacher from a
male perspective All the respondents of the interviews were malachers and they
commented on many issues which are also discusgbeé theoretical part of this work.
They brought up the topic of feminization of theiofession. There is no doubt that the
gender balance in Czech schools is not ideal agyl dH call for more men to work as
teachers. They state that even their female calesmgvould appreciate more male
teachers in their staff. However, most of them egped discontent with their salary and
urged that teachers in general should be rewardibdnigher salaries as the job is very

difficult and demanding. Most importantly, none thfe respondents realized any
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substantial difference between both genders thatldvpredetermine either men or
women to be better teachers or have different kihethfluence on pupils. Although
some typically male qualities, such as slightlynaginitial natural authority resulting
from a more powerful voice and strong physical @ppece, were defined, the essential
role was clearly attributed to the personality aéacher. In spite of finding that even if
there is no substantial difference between memvaden in terms of their qualities for
teaching | am deeply convinced that it is very tisaland beneficial for pupils to
experience the qualities of both genders at sch@ae this as particularly important in
the process of socialisation and role acquisitibpupils in the primary as well as the

middle school years.
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RESUME

Tato diplomova prace se zabyva procesem stavandidem a faktory, které
tento proces ovlitwji. Specialnim zagfenim prace je pohled na celou problematiku z
perspektivy muze a snaha popsat specifické aspekiynujici proces stavani se
ucitelem muzem. Toto téma je mi os@bblizké z rkolika divodi: jednak jsem
studentem ¢&itelstvi a mym cilem je stat se dobryréitalem, dale jsem muz, a zajima
me tedy, zda tento faktéak ovliviiuje pozici @itele. V neposlednfad jsem w@itelem
cizich jazyki, a proto je i tato specificka skupina odboftnZkoumana v teoretick&sti
této prace. Domnivam se, Ze tato prac&enbyt uziténa tim, Ze popisujeuzna
prakticka hlediska spojena sitelstvim, jako nafiklad vhodné osobnostnigapoklady
pro Wwitelstvi, tskali a vyhodyditelské profese a specifickou pozici niuze Skolstvi.

Cilem teoretick&asti je popsat vybrané aspekty, které doprovazejlianuji
proces stavani secitelem. Je strukturovana détyrech kapitol, jejichz zaseni
postupuje od obecnych charakteristikitelovy osobnosti a ditelské profese ke
casti je edstavena specificka skupina odbotniktitelé cizich jazyk.

Prvni kapitola se zabyva osobnostitele a jejiho vlivu na zZaky. Vymezuje
Zadouci osobnostnifgdpoklady ditela a pgredevSim poklada otazku, zda &evek
musi &itelem narodit nebo se jimike stat na zaklgdcilené gipravy. Druha kapitola
popisuje profesi titele a jeji specifické problémy jako feminiza&eskute&nost, ze
neexistuje Zadna jednotna profesni organizaieltt a s tim souvisejici potize. Dale
pak definuje profesni kompetencétala jako napiklad odpo¥dnost za svéisobeni a
také se zde hovbo vyvoji Witela predevSim v souvislosti s jejich dalSim ¢&lanim.
Treti kapitola otvira témacitela mu#i a jejich specifického postaveni ve $kolsRési
problémy, které vznikly nasledkem vysoké feminizggelstvi, kterymi jsou zejména
nizka spoléenska prestiz a nizké platyitelia, a navrhuje mozngeseniCtvrta kapitola
se soustdi na ditele cizich jazyk, ktefi jsou ugitym jinym typem uitela, jelikoz
latka, kterou ti je zarové jejich prostedkem vywovani. Tento fakt nazdaje, Ze na
ucitele cizich jazyk a jejich profesionalni rozvoj jsou kladené spekii pozadavky, a
ty jsou gedmetem zkoumani této kapitoly. Domnivam se, Ze &jigb gistupu k geni

a metodach pouzivanych touto skupinou odbdrbikdou pinosné pro ¢&itele obecs.
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Cilem praktickécasti bylo provést rozhovor <iteli muzi v tiznych fazich
praxe a na jejich zaklgédoopsat vybrané aspekty procesu stavanicgelem muzem.
Rozhovory byly vedeny séfi uciteli, od za&atenikt po experty s dlouholetou praxi, a
byly strukturovany doiech tematickych cetk stavani se ditelem, pozadavky a naroky
ucitelské profese a muzi ve Skolstvi.

V prvni ¢asti respondenti hovidi o faktorech, které ovlivnili jejich volbu
wcitelské profese. Zde se ukazal vliv rodinné tradale jeden z nejsikjSich, kdyz
Ctyfi z péti responderit pochazi z rodin, kde jeden nebo oba tediyli Witeli. V této
casti se také hovido o vzcklavani a dalSim vzadavani witeli. Respondenti kladli
duraz zejména na praxi jako s@st formalniho vz&lavani, kterou vSichni bez vyjimky
citili jako nedostaujici. DalSi vzdlavani v fiznych formach bylo ozrano jako
nezbytna podminka profesionalniho a osobnostniioje iteld.

7

Ve druhécasti se diskutovalo o pozadavcich natelovu osobnost, ktera je
povaZzovana respondenty za jeden ziejdtéjSich faktofi ovliviiujicich vywovani.
VSichni respondenti dale pmli existenci ,idealniho titele* a spiSe se uchylili
k terminu ,dobry ditel“ a konstatovali, Ze zasadninegdpokladem dosazeni této mety
je dalsi vzdlavani. Zarove se vSak vSichni shodli, Ze proces stavani @elam je
nekongny, coz jedt vice zdiraziuje potebu dalSiho vzHdavani. Nakonec secitelé
vyjadiovali k tomu, jak se vyrovnavaji s fyzickymi a phigkymi naroky profese.
Psychické naroky byly obeénpovazovany za mnohem vyznafjsi a jako zfisob
duSevniho odpfinku respondenti néasgji uvackli vénovani se vlastnim zajm a
snahu obas ,vypnout‘. Zarove se obec# shodli na tom, Ze je nutné asiptasténcé
odctlovat osobni a pracovni Zivot.

Posledni ¢ast se zabyvala postavenim mu¥e Skolstvi. Respondenti se
vyjadrovali ke své pozici ves#és velmi pozitivig, nikdo necitil pitomnost v pevazr
Zenském pracovnim kolektivu jako problém. Jedemrspanderit byl dokonce touto
otazkou zaskien. Co se #e platu, tam se zasetsina shodla, Ze nejsou spokojeni,
jeden z nich to komentoval tak, Ze je najhizky plat zvykly.

Jeden z nejilezitéjSich za¥ra tohoto vyzkumu je, Ze co secty Witelskych
kvalit a ginosu pro Zaky respondenti nevidi zadny rozdil maziem a Zzenou. V tomto
ohledu je dlezitd zejména osobnostitele, ne jeho pohlavi. NicmérvysSi zastoupeni
muzi ve Skolstvi pedevsim na prvnim stupni zékladnich Skol jéeispo velmi Zadouci,
a to hlave kvali vlivu, ktery maji ol pohlavi na proces socializace a zejména

formovani socialnich roli.
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Rozhovoré. 1: witel Petr

Vek: 25 let
Délka praxe: 1,5 roku
Vzdélani: PF

Hlavni vyzkumna otazka:
Jakeé faktory ovliviiuji proces stavani se &itelem?

V — vyzkumnik, P — witel Petr

1) STAVANI SE UCITELEM

V: Co Vas vedlo k vysu ucitelského povolani?

P: (pauza; smich.. tak to jsme dosli... neviekl bych, Ze rad pracuji s mladezi.
A to na zaklad néjakych zkuSenosti, nebo jak jste na/tiggl?

Na to jsem fiSel na tabte, asi; na tAke e to bavilo s dtmi...

Takze prvni VaSe zkuSenost byl tabor a pak jsttl zji

...a pak jsem giekl, ja budu dit! (smich

V: Souvisi @jak to, Ze jste se stakiitelem, s VaSimi zkuSenostmi (vzpominkami, zazitkwe
Skolou z pozice Zaka?

P: Ne, absoluthne.

Nebyl feba wjaky itel...

...abych siek, Ze chci byt jako on...

Ani Spatny?

Ne, to taky ne.

TakZe se Skolou to nema nic spolho?

Ne.

Kdy jste se rozhodl, Ze budet#t®

Tak ve tetdku na vysokeé Skole, asi...

Sel jste studovatcitelstvi s tim, Ze byste ehtit?

Ne, to byla bokovka,jvodrg... Chel jsem jit pak gkam jinam a pak jsem se na to vykaslal...

P: Spis jsem s tim ne¢ital, no. Nendl jsem Fesnou pedstavu o tom, co budildt, ale...iekl
bych, Ze s tim, Ze bud«it} jsem moc nepsital.

V: S jakymi idedly jste Sel docttelské praxe?

P: S Zadnymi. Branil jsem se veSkerym idedlabych pak nebyl zklamany. Doufal jsem, Zze mi
to pijde, ale to bylo vSe, jinak jsem se veSkerym igl@abranil, protoze&im wtSi idedly mate,
kdyZ jdete do praxe, timtsi zklamani pak zazijetsrficl).

V: Jakou roli ve Va3i profesni kari@ hrala piprava na povolani na VS?

P: Odborna fiprava byla dobra, rozhodnale pedagogicka mald, asi...minimalni.

Dal Vam ten rok afl praxe v tomhle s#nu vic?

No, tak to ano, to je jasné, ale to ani jinak Bnze, Ze jo..clovek se nenati Wit teoreticky.
Té praxe bylo malinko. Spi$ je to o tom postavipise ty dti a zkusit si mluvit keiidg, ale
nenadite se tim dit, rozhodrg.

TakZe si myslite, Ze to ani Iépe neslo?

Ne, neslo, to nejde Iépe, asi...

TakZe jste byl spokojeny, v podstat

No, tak rEco by se tam asi dalo vylepSitélieré ty didaktiky byly aplé o nicem... didaktika
hudebky je v podstatk nicemu, musi byt sice zabavnd, ale je demu a didaktika literatury
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byla taky na nic, celkem... docela dobré byla didfalc¢estiny, tam nam troSkutoo rekla, pani
doktorka, ale jinak to nic extra nebylo, no... ®kibzhoda by to mohlo byt lepsi...

V: Jak jste zndnil své postoje a nazory a jak jste seénih Vy sdm v souvislosti s nabytou
praxi?

P: No, ja jsem se asi zmil, kamarad mi jednou asi pti ttvrté roce @enitekl, Ze jsem hrozn
zvazrel. (smiclh)

Asi je to pravda, kdyZ teikd, ale ja se snazim o to, byt co ndjmgéitel v osobnim Zivat.
Branim se tomu vdemi moznymi priexky.

V praxi jako witel se nénim pdéad, tady ten vyvoj jde rychle, v tom mladéku. Clovek se
uc¢i a neEni se z hodiny na hodinu. Citiffeba, Ze &im mnohem lip, neZipd pil rokem. Ale Ze
by se moje osobni viastnostijak rozvijely, to si nemyslim.

Prostedi Skoly jsem docela znal, takZze moje postojeanory se nijak nezénily.

V: Jakym zmsobem pistupujete k dalSimu sebevddvani?

P: Vzdtlavam se, jezdim do Brna, abych motit ma stedni Skole. Je to s¢ésti celoZivotniho
vzklavani, gitelstvi pro stedni Skoly. Je to na jeden rok, jA mawi tetové zapéty z prvniho
semestru — je to dost nére. Mjj cil je dokortit to a nastoupit naigdni Skolu.

2) PREDPOKLADY, POZADAVKY A NAROKY

V: Jakeé vlastnosti by podle Véasducitel mit?

P: Mél by byt skromny, protoZze bude brat malo gexsmicl). Hlavre musi ungt maximalré
odliSovat préaci od osobniho Zivota. Musi zabouchriwage tidy a tim to hasne — nesmi byt
zklamany, Ze se muetd vykaSlaly na celou hodinu, kterou diigravoval, a trapit se tim cely
den. To se pak z tohovek zblazni.

Myslim si, Ze vlastnosti, které by definoval§itele, se daji ziskat, Ze to neni nic, co bl mit
vrozeneho.

Mél by byt trpglivy, nemsl by byt cholerik.

Bez kterych vlastnosti byste se jakital neobeSel?

Asi ta trgglivost. Vim, Ze trglivy jsem a Ze to vyuzivam.

V: Existuje ,idedlni uitel“?

P: Tak to nevim. To ,idealni“ je stra&mznesené slowko.

Co kdybychom ho nahradili slovem ,dobry“? Jsagelia wjaci kolegové, o kterych byste mohl
Fict, Ze jsou ,dobrymi diteli?

Urc¢it¢ mam kolegy, na kterych je poznat, Ze maji kdaeumi vys¥tlit. ,Dobry” ucitel ma
respekt a &i ho nemaji rady — ony ho vtu chvili nemaji rddypak na & vzpominaji
v dobrém. KdyZ sedi zeptate na jejich oblibenéitele, tak to budou ti, o kterych se ned,
Ze jsou ,dobi" ucitelé.

To, Ze ten &itel ma respekt a ka#eto je takové neviditelné a nepopsatelné. Asi ioejo
souvisi s praxi. | kdyZz zase znaniitele, ktgi u¢i dlouho a nejsou nic extragtd je moc
neposlouchaji.

To, jaky je¢lovék v osobnim Zivat, nesouvisi s tim, jaky jec¢itel. Ja mam jednu kolegyni,
ktera je takova sympaticka, ja si s ni tlopopovidam a je to podobdobry typ éitelky, jako
jeden kolega, se kterym si absolutrepopovidam.

V: Ovliviiuje néjak osobnost ditele Zaky a jejich deni?

P: To je jasné, to rozhodnCo jiného by je rlo ovliviiovat? KdyZz ma titel respekt, tak i
jsou vic v klidu a on je toho vic n&u

To, jak to @laji, Ze maji respekt, se snazim zjistit uz rokibapnentizu na to fjit.

Na tom se ned4 pracovat. Je to otazka praxe, akg)gveék uci, se @i ¢im dal vic, aniz by to
pozoroval. Pakieba najednou zjisti, Ze hétdposlouchaji vic, neze¢ba ged gti lety.
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V: Jak se vyrovnavate s fyzickymi a psychickymi narokitelské profese?

P: Padaji mi vic vlasy. Nervyipobi na zé&atku hode — ale tak to se déct obecs, konec
vysoké Skoly a zsatek jakékoli prace je takovy. Jinak ve Skole sanctolie, v kabinetu si
uvarim kaficko, mam tam klidek...

Fyzické naroky nejsou vysoke, ty psychické jsoly tahiohem vyraz¥jsi.

V: Co je pro Vés v profesiditele nejezsi?
P: (remyslj Asi Zze tam je malo pém — cElat to s radosti, aby t8lovéka bavilo a pi tom
védét, Ze je za to mizerné finani ohodnoceni, to je asi to ngsi.

3) UCITEL-MUZ

V: Jak se citite jako muz ve Skolstvi (v piesti Skoly, ve Skolnim kolektivu)?

P: Ja to sjak nepodiuji jako vyhodu, nebo nevyhodu. Citim se tam nongbko v kazdém
jiném kolektivu. Samadzejme je tam vic Zen, takZze mi tam &s chybi kamarad na popovidani
—to je asi takova nevyhodRika se, Ze vyhoda je, Ze muZ misv respekt, ale to fakt nevim, to
nedokazu posoudit.

Z pohledu dti nezaleZi, jestli jste muz nebo Zenagktaré Zeny maji &3i respekt, nez muzi.

V: Jak na Vas jako ditele-muze reaguji Zaci? Reaguji jinak, nez na zeny
P: Tak to wbec netusim, to si netroufnu tvrdit.

V: Jaky vliv na Zaky ma to, Ze ve Skolstvi #Sina Zzen?
P: To nevim, to je spiS otdzka prgakého psychologa.

V: Co jiného je uitel-muz schopen &tem davat?

P: Jsem asi moc malo zkuSeny na to, abych to dbgésaudit. J4 vlastnvibec necitim Zadny
rozdil mezi muzem a Zzenou.

MozZna Zeny jsouifistuprgjSi a jsou ochotné vic se&rti détmi bavit a byt k nim vstcrejsi nez
muzi. J& se snazim drZet si maximalni odstup dd aioni se leckdy boji &rzeptat a tak déle.
Mozna4, Ze je to Spain.

V: Jste spokojen se svym platem?

P: Nejsem, samégjn¥, Ze nejsem. Ja s tim dokédzu vyjit, ale je to miélaicemu toc¢lovéka
nemotivuje — ja prostneudlam v té praci navic aniuk, protoze pré bych to ngl délat.
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Rozhovor €. 2: uéitel Martin

Vek: 35 let
Délka praxe: 13 let
Vzdélani: pedagogickeé (filozoficka fakulta)

Hlavni vyzkumna otéazka:
Jaké faktory ovliviiuji proces stavani se ¢&itelem?

V — vyzkumnik, M — witel Martin

1) STAVANI SE UCITELEM

V: Co Vés vedlo k vynu ucitelského povolani?

M: Tak ja to chci dlat...nebo chtl jsem to @lat od dtstvi, od patértdy. Bavila n& prace

s d&tmi, meli jsme i détsky oddil — Ligu lesni moudrosti — takZe uz dgiakych patnacti jsem
ved| i cétsky oddil a sréroval jsem postupnk tomu, Ze chci &it. Jenom n vSichni kamaradi,
ktefi studovali pedagogickou fakultu, zrazovali, abitdvre neSel na pedak, Ze ta Skola ubiji tu
chw Wit a ja jsem si nakonec vybral troSku sléit cestu pes filozofickou fakultu a fes
pedagogiku na filozofické fakult

A myslite si, Ze ty ndzory, nebo fippminky vaSich kamaré@dhledr® té pedagogické fakulty,
jsou pravdivé? Ml jste moZnost to'tba porovnat?

Je pravda, Ze kdyZ jsme probirali, teba z didaktiky, nebo z alternativnichigph vyu¢ovani
délame na filozofické fakudt a jakym zg@isobem jsou vedené semiaatak olas ti kamaradi
koukali s oteyenou pusou, Ze to je mnohem zajigjaiva Zigjsi.

Mohl byste mi vysgtlit rozdil ve studiu na pedagogické a filozofidakulte?

Filozofick& fakulta, obor pedagogika — Skolni penlziga a pedagogické poradenstvi — a my
jsme tam rdli... ta Skola nebyla... ten rozdil mezi touto koh pedagogickou fakultou, kde se
uci jednotlivé obory, mozna na narodni Skole, digelstvi pro 1. stupéje to troSku jiné, ale na
wcitelstvi pro druhy stupe tam si kamaradi &ovali na to, Ze je to v podstabbrovské
kvantum informaci danéhagdmétu, které vi, Zev Zivot s dttmi ve Skole nerizou pouzit, ale
Ze vibec nevi, jakym zjsobem ty dti maji ty wci uéit. A je pravda, Ze ifp semindich na
filozoficke fakulg, ktery jsem mil moznost zakusit, tak jsme si spoustgivzkouSeli prakticky.

V: Souvisi @Fjak to, Ze jste se stakfitelem, s VaSimi zkuSenostmi (vzpominkami, zazitkwe
Skolou z pozice Zaka?

M: Asi jo.

A jakym zpgsobem?

tfidni mladou pani ditelku, kterd byla nadSena ddéeani; neli jsme ji sice na matematiku, coz
neni pro spoustuéti Uplrg jednoduchy fednet, ale ona nas dokazala strhnout jakdu —
chodila s nami o sobotach na vylety, zavedla nédmit kroniku, @lala s nami spoustu akci.
Ona se nam potom bohuzel vdala do Prahy, takZeatal@rych titeli v tomhle smyslu —
takovych &ch aknich — skotila, ale vydrzelo mi to hodndlouho, pak jsem si i v dalSim
studiu, teba na $edni Skole, vSimalditeld, kteri délaji trosku vic pro své Zaky, ne jenom Ze si
odwi a jdou pr¢. A pak teda co jeStm¢ oslovovalo, ja jsem #h vzdycky radSi ditele, ktei
byli prisni a ktéi po dttech réco chtli, nez ty witele, kt&i byli za kazdou cenu <tni
kamaradi.

Myslite si, Ze tohle ovlivnilo vas samotného?

M: Ur¢ite, urité. Ja jsem takylovek, ktery... sice mam rad srandu vielt a myslim si, Ze musi
byt sranda, ale na druhou strantitel nemize byt ve stejny roli s Zdkem, néhou to byt
kamaradi. A ten odstup tam vnimam a myslim si,d&& ke to ve zdravy mg, tak je to jenom
ku prosgchu.
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V: S jakymi idedly jste Sel docitelské praxe?

M: Tak ja jsem se dhem té cesty ktomu, nez jsemcah Wwit, setkal s waldorfskou
pedagogikou, takZe se dit, Ze jsem nikdy neil, krom¢ n¢jakych naslech a hospitaci, na
klasické 3kole, tak ty idedly jsou tré&ii posunuty tim setkaninauza — pemysli)Skola by
méla byt patelska, éstojna pro dti a pro itele a distojna i pro rodie, to jsou moje takovy
nejwtsi kréda, s kterymi vstupuju do Skolyibec se nebranim tomu, aby Skola byla &é&o
myslim si, Ze pro nadané&tdmusi byt Skola nakma, naopak prodti, které potebuji pomoc,
musi byt Skola ndpomocna. Ale musi t& d@Zivat pocit distojnosti a ne ponizeni.

Ted’ jenom takova doplijici otazka, jestli ty idedly jste si dokézal wdrmebo jestli jste z nich
musel @jakym zgsobem slevit. Mluvim/mo o tom pdatechim nadSeni — moznéa Ze ty idealy
se mohly formovat uz v tom ranéekw, v té paté/ide, kdy jste se rozhodoval, Ze chcetem
delat s dtmi.

Tak jako kdyZlovek chce dlat néco s étmi a uz vede &aky détsky oddil, tak to neda proto,
Ze by ho to nebavilo, ale proto, Ze ho to bavizeata pozitivni motivace k tomu tamcitg je.
Nezapomenu na jeden rozhovor se svdjielkou ze zakladni 3koly, kterou jsmeglimna
¢estinu v osméitdé. Ona nd potkala, kdyZ uz jsem asi dva rokyilua ptala se i ,Tak jak
je?* Ja si ji pamatuji z té osmédy, kdyZ byla za&inajici, jak byla nadSena &ldla s nami
spoustu ¥ci. Ja jsentikal, Ze Uplg skwle, Ze jsem nad3eny z toho, jak funguti,drodice, jak
to funguje ve Skole, jak se hezky pracuje aidké ,Pakej za deset let...” Ja jsem hr@ézrad,
Ze to mam za deset letiiad stej. Déti jsou jiné, dti se néni hrozré moc, tak jako se #mi
spolenost, ale ty principy toho vZthvani pokud stlovek udrzi v sob, tak je to jenom daie.

V: Jakou roli ve Va3i profesni kari@ hrala piprava na povolani na VS?

M: ProtoZe jsem &il a jeSt& jsem nenil dodklanou vysokou Skolu, tak se to tréddi vyvijelo.
Nez jsem zé&al wit, tak jsem si myslel, Zeipce do Skoly chodil kazdy a co to ¥&hi mize
¢lovéku prinést nového, iece ty zkuSenosti ma kazdy z nas... Postypam zjistil, Ze to je
hrozre dulezité pro formovani osobnostéitele, pro to, aby &dél, jak pracovat s informacemi,
jak pracovat sé&mi, s rodti, aby nebyl jen natena kniha, ale aby ziskaval i ty pedagogické
dovednosti. To si myslim, Ze je nejvic fadia a zaroveto nejvic v tom vzéani chybi.

A ¢im si myslite, Ze to je? Jestieba niZzete posoudit kvalitu, protoZe vy jstelta mluvil o tom
srovnani pedagogické a filozofické fakulty...

Ja si myslim, Ze ona se z toho stéafiiko ctla véda. Je daleko snazSidat z toho studijni
obor postaveny natdomostech a dalekéSi je formovat ty budouciitele osobnosth

K tomu bych mohl mit taky takovy dodatek, Ze wgatmam taky tu zkuSenost, Ze jsem potkal
ucitele, ktei jsou jako ,\edci“, a na druhou stranu ditele, ktei jsou opravdu ditelé na té
vysoké Skole, takze existuji tyhle dva zakladnefgod

...CO se mi jestvelmi osedcilo, a’ uz to bylo na poli Skoly, nebo vddvani ve Skole nebo

v tieba v poradenstvi, v praci s drogoxavislymi — daleko vic, i na té vysoké Skolejza
studentm dat ten pednésejici, nebo vyujici, ktery ma kontakt s praxi. Ten, kdo je jenoan

té fakul® a chodi z jednéipdnasky do druhé a publikuje a sbird akademick# titak casto
tém studenim nema co fedat, protoze to kolikrat nekoresponduje s praxi.

V: Jakym zmsobem pistupujete k dalSimu sebevddvani?

M: No... smich). Tak jo, tak musim, Ze jo. KdyZ jsem &hicit na waldorfské Skole, tak jsem si
musel udlat waldorfsky semindpro tidni Witele, pitibézreé jezdim na dalsi pokéajici
seminde, ale je je# oblast, ktera mi hroznchykela na vysoko3kolském vékni, paradoxéi
presto, ze jednim g¢h dikich obofi, nebo specializaci mého studia byizeni 3koly.Clovek
se o fungovani té Skoly jako celku nedakil témei vibec nic — takové ty praktickése,
legislativni, které se sice fd neni, ale pro Zivot ve Skole jsou obrovskyle¥ité, a pokud
mlady z&inajici W&itel nema potuchy o tom pravnim ramci, ve kterénpaieybuje, & uz se to
tyka legislativy, Skolského zakona, netyebia bezpiosti prace atiznych zakon a vyhlasek,
které s tim souvisi, tak je naprosto ztraceny. €ajgem se snaZzil vyuZivat i n&ngjSich
Skoleni tohohle typu, zejména v legislatar protoze ja uz jsem zazil nastup nového 3kolského
zakona v roce 95, tak seznamovani se s nim, alpse:lovek troSku orientoval.
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Vnimate to tak, Ze se pebujete dal vzflavat, jde to z Vas ta paba?

Potrebuji se dal vzélavat, ale nemyslim si, Ze je nutné sedadat réekde v réjaké instituci,
protoZe tim vzdanim myslim v takovém SirSim slova smysliegévani zkuSenostinana
setkani ditelt, kde si vynéiuji, jak co @laji, co se jim os&dcilo, co se jim neosidcilo atd.

2) PREDPOKLADY, POZADAVKY A NAROKY

V: Jaké vlastnosti by podle Vasdiruéitel mit?

M: Jaké vlastnosti byditel mel mit...?

Taky mozna uz jste to malinko nakousl s tim odstuperisnosti — zkuste tocjak malinko
rozvést...

Tak ukité by mel byt pravdivy, k sob i ke svym Zakm a k rodéam. M¢l by byt disledny a
mél by... (premysly... mit schopnost lidi kolem sebe motivovat, striinje pro danou &c.
Samozejme musi byt vzdlany v tom, co ti a jak to @i. To, co jsentikal vibec neni piadi, je
to, co n& napada, jaky musi byt, nebo jaky bylrayt. Urciteé by mél byt schopen spolupréace,
ted” myslim spoluprace v kolektivigitela a... premysl)... pred chvilkou jsem to ¥l na jazyku
a nez jsem dop@dél vétu, tak jsem to zaponsh.. (premysl)... zvidavy, nil by byt zvidavy a
mél by mit che pronikat do ¥ci, které dla, hloub, aby... takovy ten vhiti motor v sob...
prosg, kdyZ to shrnu, & by byt zrald osobnost.

V: Existuje ,idedlni uitel“?

M (rozhodr): Ne.

Jednoznéna odpovd...

M: ... (smich)... Neriize byt idealni &itel. Kazdy ma svoje iigdnosti a svoje nedostatky. To
proto ,idedlni* W&itel, protoZe neni... A ti ditelé se mohou tomu idealu jenontilgiZzovat,
protoZe gkde ndm bylo dano vicgkde troSku nii.

A myslite si, Ze ten idedtitele tady existuje, akorat kazdy sedku piblizi jinou cestou,
anebo Ze existujecitel takovy, takovy, takovy a kazdy jinak dobry?

Nemyslim si, Ze by vSichnicitelé neli smétovat k tomu, aby byli stejni, toilbec ne. Naopak,
déti se potebuji ve Skole setkavat &znymi typy osobnosti, aby bylyfipraveny na to, jak to
funguje v Zivok, tam taky nejsou vSichni lidé stejni¢kdlo bude vic zaten unélecky a bude
détem davat hrozh moc a #co mu bude chy tieba, jA nevim, viglednosti, jiny bude
precizni systematik a bude tocilym zpisobem dtem Fedavat, alereba bude mit problém
s tim, jak dti zaujmout.

V: Ovliviiuje néjak osobnost ditele Zaky a jejich deni?

M: Velmi. Hodre je to vidt ve waldorfské Skole, kde jeidni witel po dlouhou dobu.

V jednom z vtii na waldorfskou pedagogiku se popisuizé typy tid a porovnava se to

s tim, koho maji za ditele, a myslim si, Zze kdybychom se rozhlédli taay Skole, tak si
miZemetict vlastnostitteba pani &itelky z paté itidy na tom, kdyZ budeme popisovat jeji Zaky.
Hodrg se to promitaCim intenziviéji se s étmi pracuje, tim vice se to odrazi nateth,
protoZe zejména na prvnim stupni jsatli gako houba, kterd saje, nacucava to, co je kolem
nich.

V: Jak se vyrovnavate s fyzickymi a psychickymi narokitelské profese?

M: To neni zas tak natoa prace, co se fydy tyce. K té fyzické nargnosti ma spis blize
casova narénost. Kdyz seika, Ze ditel uci 45 minut a pak métvrt hodiny gestavku, a festo
ji m& zaplacenou, tak kdokoli si stoupne na jedendhy do Skoly, tak uvidi, Ze to neni pravda.
Stai, kdyZ se ho o térpstavceieba d¥¢ déti na réco zeptaji, on si musi sbalitai ve tide,
tieba si dojit na toaletu a jit zase uz do d#idyta zjisti kolikrat, Ze si za cely den na tu &tal
ani nedosSel, protoZe to nestihl. V té fyzické réviam tedy vidim narmost v tom, Ze&lovek
porad nestiha, protoZze mugiSit problémy okamait neniiZze je odsunout na pogdi dobu, a je
tak paad v takovém chvatu. A s tim souvisi psychicka &dost. Ne nadarmo seitelé nskdy
od uUnora, Bezna &Si na velké prazdniny, protoZe ten i&p to Zecloveék porad nestihd, se
nabaluje a &kdy je poteba, abyloveék vypnul. Dokud jsme #&li domeiek, tak jsem taesil
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tak, Ze jsem vypinal praci na datke a na zahrad Ted, kdyZ jsem v by, tak se snazim se
pohybovat venku trosku akti¥nna kole, prochazky stini na kol&kovych bruslich, vylety do
ptirody, abyclovek prost vypadnul z toho stereotypu toho, Ze pggeshom chvata.

Vy jste tady jednoiekl, Ze se snazite adlid osobni Zivot a praci.

Urcité. Myslim si, Ze to je svym Z#gobem pdeba pro regeneraci sil. J& tim nemyslim, Ze by
¢loveék za sebou ®& zawit dva'e ve Skole a dbec si nefipustit... nenosit sifeba ¥ci na
ptipravu dond, nebo tak. To ne, ja osobisemclovek, ktery si nedovede @tht pripravy na
druhy den hned po tom, co ddwa vecdtyii jit domid. J& musim vypnout a pakeba veéer si

k tomu sednu aifpravuji se na dalSi den. Ale myslim tim ¢bvat ty dva sety od sebe v tom
smyslu, Ze kdyZ jsem v praci, snazimie8it praci a ne rodinu, kdyZ jsem doma, snazim se
pievazig iesit rodinu a ne praci.

V: Co je pro Vés v profesiditele nejezsi?

M: To je ©Zké fict, ale... NefZSi je pro my byt disledny sam k s@b Dotahovat ¥ci, které
snesou odkladu, do konce, aby se mi nehromadily.

V posledni dob, tim, Ze mi pibyla rodina, v tom citim spi$ stagnaci. Nigdse mi s tim nic
délat. Vim, Ze se dokdzu vylmvat na ¥ci, které hai, které nesnesou odkladu, s tim nemam
problém, ale nedase mi zazit &né navyky ditele, tak, abych je pravideirdlal. A pak to
dohanim, Zeitba ftidnici dopisuji jednou z&as a ne praviden a pak z toho médlovék
zbyteEng vnittni negijemnosti.

A ve fid¢ nebo ve vztahu ketem?

Musim zaklepat, myslim si, Ze se mi v poslednitécle d&i, nebo aspd vnimam spolupraci
s détmi nai¢ tiidami velmi gijemns a také spolupréci s raili Nevim do jaké miry je to mym
vlastnim gic¢inénim, nebo jestli je to velka ndhoda &s§i, ale v tomhle s#énu ma pocit, Ze se
mi dai. Je to moznd i tim, Ze ja mam rad troSku odgtakpod dti, tak od rodia, tak moznéa by
to nekdo zveri nevidil tak pozitivre.

3) UCITEL-MUZ

V: Jak se citite jako muz ve Skolstvi (v piesti Skoly, ve Skolnim kolektivu)?

M: V prostedi Skoly se jako muz citim velmi deb v kolektivu se citim dkdy troSku
opgovavany ze strany Zen, coZ neni ifiggnné. MoZna to vede ktomu, Ze Jlovek ve
vystupovani jemgjsi, nez kdyby pracoval v muzském kolektivu, alesg@to snazim udrzet
néjak na uzd, abych nefsobil jako exot. A v progedi tidy si myslim, Ze to maji muZi
mnohem jednodussi. Zejména s udrZzenim pozorndsizr déti. | kdyZ v poslednich letech se
to trosSku zaina stirat, ale myslim si, Ze to muzi maji jedn&du82z jenom proto, Ze Zena kdyz
zvysi hlas, tak ji v 80-90%iipad: vyjede fistulka nahoru agtl z toho za chvilku maji srandu.
Muz malokdy ujizdi nahoru argce jen, kdyZ se ozve deg$i hlas muze, tak to na tytd
ptisobi jinak.

Ale tim nechcitict, Ze to je u Zen tak vzdycky. Naopak si mysl®,si to tim muZzi trochu
zjednodusuji, protoZe pak #npracuji s motivaci. Zeny maji moznost vic pracosammy na
sokE, na tom @istu osobnosti titele. MuZi maji umoZéno schovavat se své muZstvi.

Jsem rad, Ze jsem vzZdycky pracoval v kolektivu, lbgle muZi docela dost. ifeédstava, Ze budu
sam muz v kolektivu Zen, to si uplmedovedu fedstavit. V takovych ifpadech to ten muz
bud’ neustal a odeSel, nebo sejzstdva takova ta muzo-Zzena. Ve srovnani s tim §&im
vystupovanim, jak jsem o tom mluvil, tam je to feSktrémjsi.

V: Jak na Vés jako ditele-muze reaguji Zaci? Reaguji jinak nez na Zeny?

To uzZ jsme zodpedeéli, chtel byste k tomu dco dodat?

M: Myslim si, Ze je to tak, jak jsetekl, ale neni to Upthautomatické. | ten muz, kdyZijple
do tidy a teba za&ne v té tidé¢ wit, tak si musi hned na &atku nastavit pravidla, jak&d budou
v té tidé panovat, protoZe seiibe stat, Ze si z&pty déti nebudou vbec nic dlat, kdyZ ta
pravidla nedostanou.

V: Jaky vliv na Zaky ma to, Ze ve Skolstvi #Sina Zen?
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M: Nemyslim si, Ze to, Ze je ve Skolstwit§ina Zen, by byl jeho hlavni problém. To, jakid
berou své titele, totiz nezalezi jenom n&aitelich samotnych, ale na rodinr- jak se doma
mluvi o Skole, jak se mluvi ocitelich. Pokud rodie o witelich svych dti mluvi hanliv, tak
t¢Zko mizeme d¢ekavat, Ze to ditsi z toho ditele bude tco cElat, protoZe citi obrovskou
podporu ze strany rotli. Tam si myslim, Ze je daleko vic zakopany peswtein, jestli jsou to
muZzi nebo Zeny. Myslim si, Z&itele nedla witelem pohlavi, ale zralost jeho osobnosti. Tady
si myslim, Ze by mohli hodnpomoct rodie.

Co je ale pravda, tim, Zz Skolstvi z velk&asti vymizeli muzi (treba oproti prvni republice),
tak to mohl bytjeden z divodi poklesu Witelské profese Bylo to v dols, kdy teprve
dochézelo k emancipaci Zen a najednou se ta prpseizovala Uplé na druhou stranu a
mozna proto véch rodinach je titelka brana jinak, neitel.

Myslite si, Ze stav prestiZéitelského povolani magjaky vyvoj?

Jestli uz jsme se odrazili ode dna, jo? J& nevky ¢doecny vzorek, protoZergri jenom dim

v alternativnim Skolstvi, téjesS€ v soukromé Skole, kde radi ve velk&asti gipadi chigji mit
své dit a tu Skolu si nasli. My ten problém tolik ie8ime, podle mne mame dalekgsy
podporu ze strany rotli. Na k&Znych Skolach si myslim, Ze to jeiad Spatné. Spalaost po
revoluci je hody zangfené na vykon, na vythvani petiz a rodée pakéasto nemaji na svéiti
¢as. Supluji todznymi dovolenymi, drahymi darky, misto toho, abyilsynimi. A ono se to
pak bohuZel odrazi v tom, Ze Skola se stala jakydkiadisém dsti pies den, kdy jsou rodk
v praci. A nemyslim si, Ze by se t¢ak vyrazré zatalo uz zlepSovat.

V: Co jiného je uitel-muz schopen &tem davat?

M: | kdyZ je spousta muiZucitelt cholerickych, tak si myslim, Ze se #i&t, Ze muzi jsou
obecr vic v klidu. Ze jednotlivosti rnesi tak vehemengnjako Zeny. Mozna je to dané jejich
pfirozenou pohodinosti, Ze se prostebudou &akymi ,blbostmi“, které oni vidi jako
malickost, zabyvat. Myslim si, Ze troSku zjgaji ty hrany, kdyZ dojde k&akému konfliktu, Ze
dokézZou stat pe¥ji na zemi, nez Zeny, které reaguji emg)i. Nesmi to ale fesahnout witou
mez, nesmi z toho wyjit jejich naprost&in@ost a liknavost. To si myslim, Zéimpasi dtem
jiny pohled na danou situaci. Aibec to, Ze muz je jiny nez Zena, Ze se na spossfudekazou
divat 1izré, je myslim veliky pinos pro Skolstvi. ParadoxmuZz neniZe dlat to, co dla ve
Skole Zena. Pokud segitelka rgjakého zéka dotkne, nebo ho pohladi, nebo si hwaddin, tak
je to brané naprosto norméjrkdyby to samé udlal muz, tak uz riskuje to, Zethou nastat
veliké negijemnosti.

Jaky je podle Vés idedlni pegmmuz: a Zen ve Skolstvi?

Nevim, jestli je nutné, aby to bylailpna pil, ale myslim, Ze by u¢ité bylo zdra¥jsi, kdyby to
procento mué bylo vy33i nez jednotky procent. Kdyby to byla téatina mué ve sboru, tak to
déla hrozré moc.

V: Jste spokojen se svym platem?

M: J& miZu fict, Ze se svym platem spokojen jsem. Al¢ teemluvim vyloZe# za Witele,
protoZe jsem zarowezastupcdeditele. Ale kdybych & mit plat jenom jako ¢itel, i tady na
této Skole, a i predsta¥, Ze mam d¥ déti rodinu, tak si to po pravdieceno nedovedu moc
dohe predstavit. Osobhsi myslim, Ze pokud chceme do Skolstvi natahnautentak neriizou
vydélavat ty penize, které vythvaji. Tim ale nechdiict, Ze by muZzi réi vydélavat vic, nez
Zeny. Skolstvi jako takové si podies maslouZi vy3si platové ohodnoceni.

To je jeden z fakt@rodlivu muz ze Skolstvi.

V podsta, pokud se ve statnim Skolstvi objevuji muzi a jsowschopni muzi, tak jsou na
vedoucich pozicich. ProtoZe jedity pozice jim dokazou zajistit dostaty piijem. J& znam
fadové uitele, kt¢i maji jeS¢ brighdu, nebo &aky vedlejSi pracovni poén — jazykdi

v jazykovce, hudebké v hudebce, maji d&aké drobné podnikani, informatici pracuji
s vypaetni technikou... Je to podle¢nproblém a pokud chceme, aby s@ételé obecn (jak
Zeny, tak muzi) mohli tomu svému povolarnevat naplno, tak je musime zaplatit tak, aby
nemuseli je&t hledat vedlejSiijem.

Problém platového ohodnoceni ve Skolstvi vidim jeédmi ne$astré feSeny — dlouhodah od
90. let — protoZe spalnost Zije v pesvdceni, Ze ditelam se poad g@idava, ale ona to neni
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pravda. Ono se jim siceiga v zakladu, v tarifni sloZce platu, ale balikngeedo Skolstvi se
piiliS nengéni — o co se iida v zakladu, to se ubere na osobnim ohodnoceskorize byly,
tuSim za ministra Pilipa, takové platové Upravyy ke itelam opravdu gidalo a v reélu rli

o rekolik set korun misicné mére. Oni sice dostali fidano, ale také se jim zvySilaiima
vyuéovaci povinnost, z 22 hodin tusim na 25, takZzezpalo Skoly na ty Gvazkyi$lo ménr.
Ted” predstava o tom néborovéntigpivku pro z&inajici Wwitele, navrhovaném ministrem
DobeSem po volbach, vySdha jako bublina, ale spaleost uz tim té& Zije, Ze mladym
uwéitelam se idali takovéhle penize a nikdo uz jim nevymluvitdenakonec nebylo. Tedalsi
piipad, Ze se statnim za&stnan@dm maji ubirat penize, al€itelam se ma fidat. Myslim si, Ze
to troSku nefastré vede k polarizaci spateosti a k &m argumentm, Ze co by ti &itelé chgli,
vZzdy' maji 40 dii prazdnin. TakZe neni to jednoduchy ukol, ale rdmbalokud vzélavani
nebude jednou z priorit politiky statwzko mizeme dekavat, Ze se&o zn€ni. J& se jenom
obavam, aby nedoSlo k takovym situacim, jakeé iebatteSi v Anglii, kde Skolstvi je tak
podhodnocené, Ze rodily Angtin ve Skole je minorita. Tam je tuSim asi jitiba Angltani a
jinak jsou to vSechnoistéhovalci. Tak daleko by to dojit nein.
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Rozhovor €. 3: u¢itel Michal

Vek: 34 let
Délka praxe: 12 let
Vzdélani: pedagogické (pedagogicka fakulta)

Hlavni vyzkumna otéazka:
Jaké faktory ovliviiuji proces stavani se ¢&itelem?

V — vyzkumnik, M — witel Michal

1) STAVANI SE UCITELEM

V: Co Vés vedlo k vynu ucitelského povolani?

M: Tak samorejm¢ znate nasi rodinu, takZze tam to asi bylo jagpgzn.: oba rodie
dotazovaného byli na zakladni Skole myfiartimi witeli). TakZe jsem to vSechno ¥iddoma,
jak to vSechno je a tam préstebylo coreSit. Na to povolani jsem se dival uz ze Skolnickav
na prvnim stupni, kdy jsem pozoroval pagitelku, kterareSila Gzné situace, které véide
nastavaly a ja jsem si uz tenkk#éal, jak bych to agiesil j, nebo co by bylo lep&Seni, nebo
jestli to c&la pani ditelka dol¥e. Mozna, Ze to jedmké postizeni, ale takhle jsem tam
TakZe piklady z rodiny.

V: Souvisi @jak to, Ze jste se stakéitelem, s VaSimi zkuSenostmi (vzpominkami, zaZitkge
Skolou z pozice Zaka?

M: Kromg toho, ocem uz jsem mluvil, jsem také nabyval zkuSenostietich taborech, kde
jsem dlal vedouciho. Nejiiv tedy jsem tam byl jakdadovy ¢len a pozdji jsem se stal
vedoucim, takZe i tam jsem uZ pracovaksrd, vedl jsem skautsky oddil. Tam jsem si taky
zkou3el tizné modelové situace, jakijesit s kluky, hadky mezi kluky atd.

Pres rok jsem &al vedouciho skautské druziny, kde jsem ved| shugkti. Tam ty zkuSenosti
zatali tak rejak nabyvat.

Vzora bylo malo, jako vyloZzen vzor witele, kde bych siekl ano, tohle je GZasnygitel,
takovych bylo malo. Chodil jsem naetini ptimyslovou Skolu do Voly&a tam ten vzor nebyl
prakticky Zadny. Mozna Ze ale, kdyZ se ohlédnu yn&antory, které jsem za svou Skolni
dochazku zazil, tak @it¢ me¢ ovlivnili, ur¢ité na & vzpomindm. Vzpomindm si nd@zné
metody, které pouZzivali, nebo jak reagovaliiznych situacich a pokousim se napodobit to, co
si myslim, Ze bylo dobré a nebo sg€eho z toho vyvarovat.

Vnimal jsem to, co &aji dolre nebo Spath kriticky, ale neursl jsem to popsat, nethjsem ty
zkuSenosti. Té pii mé praxi si ha ty situace vzpominam a sam ué simim rozebrat, jestli to
bylo tenkrat dote nebo Spath jestli jA se tak mam nebo nemam chovat a co tobn&bo
Spatného si z tohowdu vzit.

V: S jakymi idealy jste Sel docitelské praxe?

M: S velkymi. Ale slevil jsem z nich asi taketi tyden méhoijsobeni.

Sel jsem do toho povolani stitou zkreslenou fedstavou, protoze jsemehpiedstavu, jak ty
déti vSechno GZzasnnawim, jak budu postupovatéakymi alternativnimi metodami, které
tenkratreknéme byly v z&atcich, jak si udlame Uzasny kolektiv, jak budemeélat akce a tak
déle. No a potom jsem zjistil, Ze existuftidu kterych opravdu musim slevit z mych néaroko
do wdéni a co jsou schopny zvladnout. Ja jsem tenkratatlo®lice slabouttdu s hoda
problémovymi dtmi. Byla to teti tida a ndla opravdu Spatnou pést. TakZe proto mozna
jsem musel slevit 2ch mych idedl tak brzo.

Myslim si, Ze taifida n& dokazala vyskolit, Ze jsem shodil t§Zové bryle docela brzy a zjistil
jsem jaka je a fize byt realita. OvSem tohle je moZna troSku zkrgsfgohled, protoZe t&ita
byla vyjime:na tim, Ze byla hodnslaba, dti tam byly hodi slabé a problémové.

Mél jsem potom taky moznost pracovat s vyborriddou s vynikajicimi &mi, se kterymi jsem
opravdu dlal akce, jezdili jsme na Skoly Wipod€, vénoval jsem se jim a vzajerama sebe
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vzpominame. Ten vyvoj, kdybychéma z&atku lepsiitidu, tak by myslim skafil stejné tam,
kde jsem t&. Mozna by 3el jinymi cestami, ale nazo¥dwch na tom myslim byl stejrjako
ted’.

V: Jakou roli ve Va3i profesni kari@ hrala piprava na povolani na VS?

M: J& si myslim, Ze taifprava novych &iteli neni dostéujici, nebo tenkrat nebyla, nevim jak
ted, po 12 letech. Myslim si, Ze tam bylo stradmélo praxe. V prvnim gmiku nebyla
prakticky Zadna, ve druhém sem tatfjaka hodina, verétim uz vic a samégjmeé pak uz to
nariistalo, ale steghsi myslim, Ze ta praxe by uzéta byt od prvniho réniku. Tam, v praci
s ©mi détmi, ¢loveék pozna jestli na to povolani ma nebo nema, jestlio bavi nebo nebavi. To
nepozna P semindich, kde jim gjaky Wwitel vyklada, jak pracovat tini a jak je nadtit
urcitou latku.

Jé tenkrét uz jsem o té praxi taky uvazoval a defaditisme o tom saméejme se studenty, jak
bychom to zminili, nebo co by se dalo vylepsit adtese mozna fiklanim k tomu, mit na té
vysoké Skole takovy nulty saik, kde by bylo nejvic praxe i@lstavoval bych si to tak, Ze do
urcité tridy by byl k pani titelce gidélen jeden student, ktery by tanigobil jako asistent. Za
prvé by to byla vynikajici pomoc praitele, ktery ma veitdé 28 zaki a nenize to stihat a
individualni @istup jde do haje a za druhé by to byla UZasn&eppextoho studenta.

Také jsem se setkdval s ndzory zejméah pracovniit fakulty, Ze my pece jed&t nemizeme
jit do tidy wit, protoZze nevime jak, ale to si myslim, Ze jen§phesmysl. B& ten ¢lovek

k tomu gredpoklady ma a vi, nemusi se to biflovat, jakditamebo jakym zpsobem pracovat
se tidnim kolektivem, a nebo ho to nedaani biflovani. Zvladat kolektiv &i, to neni o tom,
Ze se to natim, to je o tom, jestli k tomu mangjaké gredpoklady.

V: Jak jste znénil své postoje a nazory a jak jste seénih Vy sam v souvislosti s nabytou
praxi?

(premysli..) Urite tam je wjaky vyvoj, nad tim bych se musel troSku zamyslé&tdyz pijde
nezkuseny ¢&itel, tak samoiejme piemysli, jakieSit ukité situace a jak co nait Vytvari si
razné ponicky, nejen Ze si vyihava z papiru, ale vytyiasi prost styl toho, jak todm détem
podat, aby to pochopily a zji§je, Ze se musi trochu sniZzit na jinou UtgueeZ kdyby toieba
vyswtloval dosglému ¢loveéku. Tohle si musi kazdy osahat sam a zjistit salélraxe, co na
ty déti plati a co ne. Wité jsem si vybudoval takoviekréme slovnik, jak co &em gedat,
nebo ponicky, jak jim pomoci a vim, co mi funguje a co mfuggovalo.

Snazim se byt dalekoisledrjSi, nez jsem byval. Uth dsti, které vyZaduji &Si kontrolu,
vim, Ze jsem na to zapominal, Ze jsem si¢bd nenapsal a druhy den jsem toédély Ze teba
Peptek mel odevzdat domaci ukol. Ony saniepre ty déti, jakmile poznaji slabinuditele, tak
na ni Gtéi, jak nejvic niZou.

Jé jsem nejidv prakticky celou zodpadnost hazel nadti — mame doméaci ukol, vaséwje,
jestli ho ginesete nebo ne. Tohle jde aplikovat jen na vybortiwu s vynikajicimi &tmi,
oviem v &ch slab3ichifdach tohle neplati a tam po nich pgastusim jit.Reknu to na fikladu:
minuly rok jsem vefeti #id¢, kterou jsem dostal, zjistil, Ze nemaji parky, nenosi domaci
ukoly. Ja jsem zjistil, Ze si to nepiSou, tak jsemEl docilit toho, aby si to psali. Dal jsem jim
tedy notysky na zapisovani DU. Za dva dny finpfi3li, Ze je ztratily. Tak jsem zaved| pravidlo,
Ze kdyz, nebudou mit doméci Ukol, ale ukdZzou mysek, Ze ho maji zapsany, nenapiSu jim
poznamku. Z&alo to fungovat i s rodi, ktefi zatali notysek kontrolovat a vic na to dbat. Dnes,
ve ¢tvrté tide, tohle pravidlo uz u nas fungovat nemusi a proldéikoly je prakticky viesen.

V: Jakym zmisobem pistupujete k dalSimu sebevddvani?

M: Hm. No tak samazejmeé Skolenim DVPP, snazim se chodit fiané kurzy a samdejme
taky na internetugetbou, zji§ovanim fiznych postup a tak déle. Moznda, Ze je to spis
zkuSenostmi od jinych kolegy

Sam za sebe t&ité citim potebu se dél vadavat. Nezastavam, nazor, Ze ja uz vSechno umim,
nawil jsem to x generaci fpde mnou, tak ptobych se t& predtlaval na rjaké jiné
alternativni metody. Zaprvétiphdzi do Skol mnoho novych pdwoek, nebudu mluvit o
interaktivnich tabulich, coZ je jasna novinka, ialalSi ponicky a podsty, dti se néni a doba
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to vyZaduje. A ja neififu zistat u toho, jak jsemcil pred 12 lety. Je viit jaké poniicky jsem
pouZival tehdy a co #iu pouzivat t&, a to ffece €m détem nenfiZzu nenabidnout. A to nejsou
jenom ponficky, ale i metody, postupy, nazory, napady.

Alternativni gistup k vyuce jsem rozhodmeopustil. Nevim, do jaké miry je alternativni,
protoZe ja ho vidim jakodiny, pro m¢ je to EZny zpisob vyuky. Pro &oho ne, protoZze
neustale jsou tady lidi, ktieuznavaji jen drilovani. Ano, jsowei, které se musi nadrilovat, ale
je mnoho ¥ci, kde i krond toho drilu je ktomu riZzeme alternativnim, jinym #gobem
dokopat. Ja todiam tak, Ze z kazdého toho typu ¥gwani si vyberu to, co povazuji za zdraveé,
dobré, pouZitelné pro&n

2) PREDPOKLADY, POZADAVKY A NAROKY

V: Jakeé vlastnosti by podle Véasducitel mit?

M: J& si tady dovolim citovat mého otce, ktdiia, Ze ditel by mel byt mily, laskavy,
piijemny, usmivavy pes.

V: Existuje ,idedlni uitel“?

M: No ja si myslim, Ze netize existovat idealniditel, protoZe nenélovek ten, aby se zalibil
lidem vSem. Nkomu ten ditel miZe vyhovovat, &komu nemusi vyhovovat. ProtoZe jsou Zaci
razni, tak si gkdy nentizou sednout. Bkdo fekne, to je vyborny ditel, jsme na stejné ndba
jiny tekne tenhleten, v zadnéntipadct... To nejde, idedlni ditel si myslim, Ze neiZe
existovat.

Existuje jakysi jednotny ,profesni ideal“ciele, ke kterému vramci procesu stavani se
ucitelem m#i nebo by i mirit vSichni witelé, nebo mé kazdy svou individualni metu a kazdy
muze byt sam za sebe idealnititalem? Je proces stavani sételem koneny?

To je €Zka otazka. To je filozofickd otadzka... Kazdy mastoji metu bd’ nékde jinde, nebo
razné vysoko.

Myslim si, Ze proces stavanéitelem neniZze mit konec, nema konec. Jedenivadii je, Ze
doba se r®ni a ty ponicky jsou p#ad nové alovék se musi ptad dal vzdlavat, a to si
nemyslim, Ze &kdy skorgi. Déti se néni, poteby dti se néni, takze tam taky musim fau
délat néco navic. DalSi & je, Ze kantor by nikdy nethbyt sdm se sebou spokojeny. JdiZzm
sirict, vyborrg tahle hodina se mi povedla, ale ono potom daldéset hodin se mi nepovede,
takZe to se sebou taky n&@hu byt spokojeny. A ja sdm na sotitim, Ze vSechno se délat o
troSku lépe, nez jsem #dl. A dalSi ¥c je, Ze tohailoveka hod posouvaji dti, kolektivy
déti. Dostanu jednuiidu, se kterou se nabali najednou @piné problémy, neZ které jsem kdy
reSil areSim Upl® jiné situace. Za prvé jsou tétd které maji diznou rodinnou situaci a musim
to troSku zohletiovat, nebo se vcitit do toho &#, maji izné problémy se sebou. Takze ty
problémy, kter&eSim a jsem nucefesit se ptad nabaluji a navysuji, takZze nejtiet, Ze je
néjaka meta, kde bych dtskortit. Pracujeme s lidmi a tam neni nikdy konec. Vigyt:
néco zaskei, vzdycky gijde néco nového, a to tnposouva dél, protoZze jsem nucerryslet,
jak vyreSit novou situaci. A té mluvim o kadzaskych problémech, ne o tom, jak c&ituTo si
¢lovék uckla néjaké koleje nebo poficky, jak jsem o tom mluvil a ty pouzivdm, protodeny
Ze jsou pouzitelné a&t to berou. Ale ty kazeské problémy, to je nedilna s@st Witelského
povolani.

Reaguiji, pokud mozno, na to, jak sénha vyviji spolénost.

Da serici, Ze v souvislosti s délkou praxe jste schopufileji a Iépe reagovat na nové situace
a tim se tedy stavate ,idealnim¢itelem?

Urcité ano, protozeim viceclovek fesi gch problémovych situaci, tim je v tomeblkejsi, tim si
na to vic zvykne a kdyz se pak vyskytrigaky novy problém, tak siekne, Ze je to podobné
jako tenkrat tohle a uzéno na to pasuje, jo, to jsi uzkdy zaZzil. A kdyzZ je skdy Uplré néco
nového, tak t@&lovéka posouvé dal.

V: Ovliviiuje néjak osobnost ditele Zaky a jejich deni?

M: No tak, tady si myslim, Ze zasadrm ja si dovolim zase citovat, ne svého otce,naého
dédu, ktery byl také &itelem, a terfikal, Ze kdyby kantor adél, jakou ma moc nadétimi, tak
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by mu z toho bylo Spa¥nTo si myslim, Ze je zasadni, zékladni. Ja kdyjdy do tidy a budu
nemastny neslany, sednu si tam otraveny a bude: 265et, Ze i to prosé nebavi, tak ty é&i
nemizu nadchnout, tak tyéti nemiZzu upoutat a ty &i budou pesre tak otravené, jako jsem ja.
A kdyZ se podivame na osobnost a na jeji rozviediovek zapracovat na svych vlastnostech
tak, aby se mohl statitelem i ten, kdo k tomutdba nema fedpoklady? S#iuji k otazce, jestli
se kazdy muze statitelem.

V nasi spolénosti se opravdu kazdy ke stat dgitelem... Ale ty asi chceSeuet, jestli ten
proces stavani s&itelem neni charakter tohdélovéka. No, ja nevim... Samignmg, Zeclovek
ziskava zkuSenosti praxi, takZze by sél stavat lepSim titelem. Ale rfkdo ten odrazovy
mustek, se svymiigdpoklady, ma lepsi akdo, kdo teba nemaigdpoklady a festo se chce
stat witelem, ma ten odrazovyimtek horsi. Pak tedy se déedpokladat, Ze ten, kdo ma lepsi
piedpoklady a opravdu se&nje svému povolani a neSolicha to, jak t&kdy miZe byt, se
miZe stavat lepSimcitelem, nez ten, kdo ma ten start horsi.

Muj soukromy nézor je, Zeckteri lidé by vibec nenili byt uciteli, Ze se neriivou nikdy stat
dobrymi Witeli. Oni za to teba nemzou, byli by jist skwli v jiné profesi, ale progtnemaji
piedpoklady a nebylifiedukeni k tomu, byt titelem.

Jaké jsou pedpoklady, bez kterych byste &bt Vy neobesel?

Tam musi byt komunikace s lidmi ob&cmemize to bytélovek, ktery neumi komunikovat
s lidmi, ktery by byl nejradSi zalezlyekde v knizkach — a @& mluvim zejména o prvnim
stupni, protoZe ty &i potrebuji komunikovat — a druh&w je dobré&eSeni probléin véasné a
rychlé. Deti hodre vnimaji takovou tu spravedlivost, jestli j€itel spravedlivy nebo jestli
nékomu nadrZuje. TakZe jéeba si na tohle dat pozor a byt ke vSem stejnyjeskass tézké.
Jé se sebou bojuji jako blazen, byt ke vSemdiptasre stejny, ale snazim se o to. Dale b§l m
wcitel byt takovy rovny, gimy, to dti také hodg vnimaji.

V: Jak se vyrovnavate s fyzickymi a psychickymi narokitelské profese?

M: No tak, fyzické naroky naSi profese, kdyZ n&pam, Ze tisickrat vydhnu schody nahoru a
dolu, tak nejsou prakticky nijak vysoké. To séninv pripack, Ze &is €locvik, i kdyz tam taky
nemusis byt Zadny atlet, nebo kdyZ jedeétsdna lyZasky vycvik a tak dale.

A co stres¢asova narénost, spanek...?

Tohle je povolani, o kterérflovek pardad gemysli. | kdyZz pijdu domi, tak sitikam, co ten
Pepéek vzadu v lavici, zase énzlobil, jak na ®&. A je pravda, Ze malokdo z toho dokaze
vystoupit tak, Ze mu posledni hodina zazvonid wé mam volno. J4 se tedy snaZigkdy
vypnout a ty moje osobni¢ei m¢ z toho vytdhnou, Ze na to nemyslim, ale kdyz mafy s
osobni Zivot v pohay tak o to vic myslim na ty&ti.

A spani, no, tak ditelské sny jste asi zaZzil, ne? Tydals frichazeji, kdyz seréba blizi konec
prazdnin aglovék mysli, jakou bude mittidu, nebo zase budu mit ty svoje, tak se dostavuji
wcitelské sny, ale to je ptmormalni.

(K psychickym narakm...) No, ze zaatku mi (¥islo, Ze to chci zvladnout, ale ten objem
problémi je tak veliky, Ze je nefifu vyfeSit vSechny. Potom se tdiidilo a ja jsem taky &dél,

co a jakieSit a uz jsem si mnoh@ai tak nebral. TakZe ja si myslim, 3evek to musitesit, ty
psychické naroky prace gtdhi, ale musi si vybudovat takovoudjakou stnu, kam az si je
pusti, aby ho to nezasahlo ¥nit a aby jste se z toho nezblaznil. Sem si vas pustm az
muZete, abych ddle vyreSil vaS problém, ale odtud je to moje z6na a rgogemoje soukromi a
tady uZz mi nesmite, protoZze pak se ztoho ti lidEzni. Ja jsem si taky mnoho probfém
vztahnul na sebe, problém Zaka a ja jseni§d tak dlouho, Ze jsem n&ll kudy z toho ven,
protoZe jsem si to vzal jako @vosobni problém. Ale t& postupem let, jsem gekl, Ze tyhle
déti jsou mi setreny na maximakapét let, ale nejsem jejich zakonny zéstupce a ja debesit
jejich problémy, kdyZz je nenaim ngjakou latku a oni to potom nebudou &mnebo je
nenawim, jak se chovat. J& to s nimi nebudu misgit dal, j& jsem ten problém jejich popsal,
upozornil jsem na to ro¢k, byl jsem tady radou pro r@éi co dlat. Treba jsme se na tom
spole&né podileli, pracovali jsme na zlepSeni, ale jesttigeten Zak nezlepsil, pakijyproblém

to neni. To znamena, Ze ja mam bariéru, za ktsrakiti nejdou. A je to nutné, protoZe &ch
prvnich tydnech, kdyZ jsem &aal a n&l jsem tu hroznouttdu, tam jsem z toho byl négstny,
protoZe jsem si to vdechno moc p&lEtsoks a tel’ jsem se to nail nepoustt.
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V: Co je pro Vas v profesiditele nejezsi?

M: NejteZSi je pro md vyplnit vSechny papiry a vSechny kolonky dela abych il podepsané
vSechno, co mam mit. A v praci &uhi je to pra¢ dokazat dote feSit vSechny problémy, ale
hlavré aby to bylo spravedliv Ta spravedinost, ta je ngj§i a myslim si, Ze je to taky jedna ze
zasadnich &ci. ProtoZe jak co n&it, to seclovék néjakym zpisobem nati, konflikty taky
n¢jak vyieSi, ale aby v@ch dti zistal spravedlivy, to je nejiSi. Kazdé to dét musiclovek
zvl&¥ uchopit, zvlas s nim jednat, &dét, jaky ma ten malinkatglovicek charakter. Hlawh
neuznavam kolektivni vinu — Pé€pk rozbil okno, za trest nepojedeme na vylet. Alaly se to

velmi &€Zko postihuje.

3) UCITEL-MUZ

V: Jak se citite jako muz ve Skolstvi (v piesti Skoly, ve Skolnim kolektivu)?

M: No, dol¥e. Jako v pohad Jednim slovem daé.

Jak si myslite, Ze Vas vnima spalast? Witel-muZ to je dnes trochu neobvyklé...

Ja si nemyslim, Ze to je zas tak neobvyklé, spiin@ge neobvyklé to, Ze jsem na prvnim
stupni. Ale Ze bych se citiléfakou raritou, to ne. Ja si spi§ myslim, Ze je ebka vyhoda,
protoZe ony ty &i jsou oki¢ené od &ch vy3Sich hlas naSich kolegi a kdyZz ja na & potom
zvySim hlas, tak oni najednou poslouchaji a je gaepmée, Ze mam&tsSi autoritu, firozenou,
kterou jsem si nemusel nijak budovat.

V: Jak na Vas jako ditele-muZe reaguiji Zaci? Reaguiji jinak, nez na zeny
M: Prirozen& autorita hned, jak vlezu dady.

V: Jaky vliv na Zaky ma to, Ze ve Skolstvi #Sina Zen?
M: Prirozena skladba obyvatelstva j&ity pongr Zen a mui a pr@& by to ve Skole ®lo byt
jinak a tim spi$ na prvnim stupni, tam jeipbl &tch muzi. Je to pdeba samazejnx.

V: Co jiného je uitel-muz schopen &tem davat?

M: To je hodr relativni a zase to myslim zalezZi na osobnosb aitele. Mizeme mit ditele-
muze, ktery je schoperfgrat dtem daleko méhnez gitelka-Zena. J& si myslim, Ze to je zase
na osobnosti. Samignmg, Ze (zné situace Zena ¥88i jinak, nez muz, ale jestli je to horsi,
nebo lepsi... zalezi na osobnativeéka, ne jestli je to muz nebo Zena.

V: Jste spokojen se svym platem?

M: Se svym platem, neni nikdo moc spokojeny...liJestm odpo¥dét ano, nebo ne, pakkam
ne.

Pokud by to byla existéni otazka moji rodiny a&kdo by mi nabidl &co lukrativrgjSiho, tak
by to Zejme byl davod k odchodu, ale zapl@ankih jsem se do takové situace gegedostal,
takze fistavam.
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Rozhovoré. 4: uéitel Jan

Vek: 25 let
Délka praxe: 0,5 roku
Vzdélani: pedagogické (pedagogicka fakulta)

Hlavni vyzkumna otazka:
Jakeé faktory ovliviiuji proces stavani se &itelem?

V — vyzkumnik, H — witel Honza

1) STAVANI SE UCITELEM

V: Co Vas vedlo k vysu uc¢itelského povolani?

H: Upfimne fe¢eno to byla hlavé nerozhodnost ve v¢bu vysoké Skoly a&ak jsem se fimo

negipravil na Zadné zkousky a tusil jsem, Ze ty zkqud& itelstvi pro 1. stupgzvladnu bez
pripravy.

Pak taky doporéeni kamarada, ktery nmkl, Ze to studium je vcelku fajn.

Urcité tam nebyla &aka prvotni touha, nebo vidina toho, Ze bychelcitit. Jediné, co s tim

mohlo spojovat je, Ze moje béka a maminka jsouditelky. Ale rozhodg jsem v tu chvili
nemtl po tom povolani gakou touhuRekl jsem si, Ze tu Skolu zkusim a pak se uvidiétat

pak miZzu cokoliv, jak si taika wtSinou kazdy.

V: Souvisi @jak to, Ze jste se stakfitelem, s VaSimi zkuSenostmi (vzpominkami, zazitkwe
Skolou z pozice Zaka?

H: Ur¢ité byly dobré i Spatnétfklady, které m prost néjakym zpisobem ovlivnily, ale nevim
jestli podw¥doms se mi to takhle jevilo, nebo jsem to vnimal. Adstji jsem skikal, Ze bych se
mél nekdy stat witelem, kdyZ jsem byl na Skole, tak¢it® to bylo proto, Ze jsem gikal, Ze
bych se snaZil byt lepSi neZjaka Witelka, kterd nasi¢ba sekyrovala, nebo k nam rian
dobry vztah. TakZer¢ba ®jaka horsi nebo negativni vzpominka o¢ité navedla k tomu, Ze
by to Slo dlat Iépe...

Pamatuji se na jednoho naSefidriiho witele z patétidy, kterého jsme #ti bohuZel jen ten
rok. Vim, Ze ten mi byl velmi sympaticky a byl opda takovy férovy. Takovy spravny
charismaticky chlap, prastjsme k gmu rgjak tak vzhlizeli a to, Ze &h autoritu bylo
automatické — nemusel si ji budovajakym kikem ani n&im jingym. Z rgj bylo citit, Ze byl
spravny ¢loveék. Takovy @ikladny ¢loveék. Ja si nevybavuji Uptnpiesrg, ale Zistal ve
takovy pocit, Ze kdybych se ¢hhekdy unet néjakym zpisobem chovat, takeba jako on.

V: S jakymi idedly jste Sel docitelské praxe?

H: Myslim si, Ze kdyZloveék nastoupi do praxe a vylozedplrg z&ing, tak prvni, nadim
piemysli nejsou idealy, to, jak by to éhtélat, ale spis jak toipZit, jak to zvladnout, hla¥n
bez vlastni Ujmy. Ale v posledni dblsi fikam, Ze pokud u té pracéstanu, tak mam tité
idealy, Ze bych to cht délat jinak. A ty idealy jsou pro&tv tom, navazat £mi détmi dobry
vztah, mit dobry pocit z té interakce. Vesnibych pro # chgl byt takovy, jako byl pro mten
ucitel z paté tidy, wdét, Ze kdyz sifieba doma vzpomenou na paritale, takieknou, Ze pan
wcitel je fajn a je pro &tieba rco jako teti rodk.

Tohle citim hlavid co se tge sociélni stranky deni. A jako druhotny efekt by potométa
nastat to, Ze kdyz si tyetl ¢clovek ziska, bude jim pak moctgdavat znalosti. Ony prask vam
museji vzhliZzet jako Kloveku, kterému wfi, Ze takhle je to spravné, takhle je to pravdhleto
se maji natit, to se jim bude hodit do Zivota. Pak uz z tohanpeni to, Ze ony se t@itichteji.
NezaleZi na tom, jak je diinteligentni, zalezi, jak hdloveék zaujme.

Tam nenidZete pomfovat Usgch tim, kolik se toho nail, protoZze kazdy dé& je uplre jiné.
MuZete dostat ridu rgjakych chlubivych dti, nebo problémovych, tiete dostat ifdu
problémovych dti, ale zaleZi na tom, abyste je byl schopen zawjmatolik, aby se v rdmci
svych moznosti byly schopny raumaximum.
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Ke ztrat ideali mazu fict, Ze pochopim, kdyZ togjakého ditele semele a ty idealy ztrati. A
jak jsme se tili 0 syndromu vyheeni, tak pochopim, Ze pr@koho je to tak nafmé, Ze to pak
prost vzda.

Myslim si, Ze kazdy zkuSenyitel, ktery je teba v praxi dvacet let, se dostal doitérrutiny a
uz se teba nefipravuje na vSechno tak uglpeilivé a nevymysli zas tolik pestrych aktivit, ale
porad mize mit k #m détem dobry pistup a nize ho to bavit. Upka nejdilezitsji je, myslim
si, aby to toho ¢&itele bavilo.

V: Jakou roli ve Vasi profesni kari@ hréala piiprava na povolani na VS?

H: No tak, roli hrdla zasadni, protoZze aZz tam jsésiodstupeniasu u¢domil, Ze by to Slo, tu
praci ctlat. Fredtim v prvnim réniku mi to islo tén&t nemyslitelné. Pak kdyZ jsem si @dlu
par hodin praxe, tak jsem #&kl, Ze to neni tak hrozné, ale satepze, Ze to bylo jenom par
hodin praxe a potom¢tht to cely Zivot je o &em jiném. Ale wité mi to dodalo seb&domi a
fikal jsem si, Ze prostkdyZ nesezZenu nic,&m bych mohl byt spokojejsi, tak tohle budu
délat.

Urcité si nemyslim, Ze by tafiprava byla dostatea. A to titfekne asi kazdy, Ze z hlediska té
praxe, nebogch praktickych problé..

Myslim si, Ze ta fiprava je nedostatea z hledisk&eSeni praktickych problémProbrali jsme
hroznou spoustu teorie a nabiflovali se hgoanoc fiznych gFedmétia nazpamit — vSech
moznych biologii a vSeho — santieprg, Ze to itel na prvnim stupni musi znéat, ale bohuZzel si
to stejg nemiZze nikdy zapamatovat, takze kdyz budiit w pfirods, tak to stejd budu ¢ist
nékde v webnici a hledat v encyklopediich a z hlavy to amébudu. Myslim si, Ze misto toho
by bylo mnohem lepSi se viénovat gimo té pedagogice a problém, které vyvstavajiimo

v té praxi.

Taky mi tam trochu vadilo to, jak benevoleftylo tolerované to, jak nas ti profésaSechny
ty prednety wcili. Kazdy si to &il Uplné po svém — &kdo po nas nec#itnic, nekdo po nas ckt
vSechno. Tim padem spousta zajimavybddpetia prokehla tak, jako by nic, protoZze po néas
nikdo paadre nic nech¥l a pak spoustpiedneta, které dilezité nebyly, jsme muselignovat
hrozre velkou pozornost.

V: Jak jste zndnil své postoje a nazory a jak jste seénih Vy sdm v souvislosti s nabytou
praxi?

H: J& si myslim, Ze troSku jo, Ze i za tu chvikrs si prost uvédomil, Ze pokud chci byt
ucitelem, tak musim jit fikladem, a to asi nejen védg, ale i v Zivot — prost z&'it se chovat
troSku kultivovag. To neznamenaéfak konzervativi nebo tidple, ale progtslusrié. To zas
neznamena... jak bych to popsal... pédsyt ohleduplny uéi jinym lidem a snazit sedakym
zpisobem poméhat. Myslim si, Ze téitelstvi ¢lovéku pomize uvdomit si, které ¥ci jsou
duleZité, protoZe se snazis fent détem vstipit tak, Ze o nich samemyslis.

Osobnostni zenu si ug¢domuji jenom v tomhle sénu. Samoejmé své osobnostni rysy mam
n¢jak padd stejné, ale snazim se bytéyakych wcech lepsi a troSku to vybruSovat.

V: Jakym zmsobem pistupujete k dalSimu sebevddvani?

No tak, giznam se, Ze od Skoly uplynulo tak mé&ksu, Ze jsem od té doby je$tepodstoupil
Zadné skoleni, nebo nijak se sdm néléadil.

Myslim si, Ze je ufité dobré ¥dét o novych trendech ve Skolstvi a v pedagogiceagisse 0
nich co nejvic dozsdét — o novych zfisobech a metodach vyuky a novydispupech k Zakm.
TakZe jaké seminge, kurzy a knizky, které mi o tom podaji informace.

Vim o tom, Ze titelé (z nasi Skoly) alas rtkam jezdi na &aké seminge, ale sam jsem zatim
nebyl vyzvan <+#ikam, jsem tam par &siai.

2) PREDPOKLADY, POZADAVKY A NAROKY
V: Jaké vlastnosti by podle Vasdiruéitel mit?
H: Téhle otdzky jsem se bél nejvic, protozZe tdm®ic¢k nikdy neniize sesumirovat, co by o tom

e

chtgl fict a co vytahnout jako neajtbZitéjSi viastnosti. Myslim si, Ze takova zakladni okiecn
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vlastnost je, Ze tencitel musi mit charisma, musi @mupoutat. Charisma je préskouzlo

osobnosti a nespiva v rejakych dikich vlastnostech. Je t@&co, co lidi, nebo ty é&i, na prvni
pohled vidi, ale nefifoufict, Ze by to bylo tim, Ze je mily, nebo vtipnyppt je to charisma.
Ale potom samazjm¢ jsou vlastnosti, které jsou nezbytné, a to ¢gaka aspa zakladni
zodpovdnost, potom schopnost a ¢hpomahat druhym, laska kKtgém, nebo miniméakchuw

S nimi pracovat, sebégomi, otevenost wci ostatnim... ja si & nemizu uwdomit vSechny ty
vlastnosti...

KdyZz to vztdhnu na sebe — myslim si, Zze bychigimval byt sebedon¥jsi, jakoby
prarazrgjsi, autoritativigjSi, ale to je taky zkuSenostmi, si myslim. Potoyohopoteboval byt
vice excentricky, jakoby vice extrovert, protoZecash na ty &ti nemam Uplg naladu —
samozejme to seclovek snazi nedavat najevo.ékim, Ze jsou lidé, ki& jsou schopni to dat

naplno opravdu kazdy den.

Myslim si, Ze jsem schopen tgtdngjakym zpisobem upoutat a Ze... to gZkéftict, co mam...
Ze mam schopnostéjakym zpisobem dote komunikovat nebo &o dolie vyswtlovat.

Myslim si, Ze mam k&em docela gkny piistup a Ze fza to majiiteba rady. Horsi je tdaba
s tim, Ze na & neumim byt ras, neumim bytigny, ale to si myslim, Ze je igobeno ¢mi

zkuSenostmi, Ze z toho mam jedbst velky respekt, z té prace a vl&dtm téch ckti.

V: Existuje ,idedlni ucitel*?

H: Tak idealni ditel asi neexistuje, protozZe idealni — ja nevintlijes pod tim mam fedstavit
néco jako dokonaly — al&lovek se vzdy mize v recem zlepSovat a zdokonalovat, takZe idealni
wéitel podle n& neexistuje, ale uité je spousta lidi, ki@ se tomu bliZi.

Existuje rjaky ,mustr‘ — ideal, ke kterému bydinkazdy sr¥“ovat?

Myslim si, Ze ne. Myslim si, Zele byt idedalni &itel, ktery je vice introvertni, idedlniitel,
ktery zase extrovertni a obaibou byt steja kvalitni. | s fiznymi kvalitami se tenditel maze
blizit tomu idealu. MiZzou byt jakoby dva nebditriazné typy diteh, ktei jsou odlisni, ale ta
jejich prace je stepnkvalitni.

V: Ovliviiuje néjak osobnost ditele Zaky a jejich deni?

H: Tak to je stoprocentni. Oviiuje je tim, jestli je schopen k tomdani strhnout, zaujmout je,
to je z&klad. A dal nevim, co bych k tomu dodal.

To, Ze ta osobnostitele ma vliv na to, jak seétl uci, to je prost jisté, akorat nedokéztict
v ¢em. Ten ditel je opravdu takovy zpragidkovatel a &i, aby si nasli cestu k tomwivu,
musi za prvé tomugiteli rozumét, musi mu chtit rozus, musi ho chtit poslouchat.

V: Jak se vyrovnavate s fyzickymi a psychickymi narokitelské profese?

H: No tak, vyrovhavam se svymi k@Ry a zalibami. Ze zstku, kdyZ jsem tam byl prvni
tydny v praxi, tak jsem th velky problém, Ze jsem mimo Skolu nedokazal aaiamvilku
vypnout. P#ad jsem o tom iigmyslel, co budu dat tuhle hodinu a tuhle adhjsem stres

z toho, jestli jsem ddle gipraven, nebo ne. Beuz je to lepSi a ja& dokazu mimo Skolu na to
néjakym zpisobem nemyslet a odreagovat se svymi zalibami bdwdebo sportem.

Myslim si, Ze psychické naroky jsou vysoké a Zaeépochopi ten, kdo to nevyzkousel. Ze si
trebarekne, tys byl dneska v praci jétyii hodiny, ale nepochopi, Ze &yti hodiny jsou tak
straS® intenzivni, Ze to je opravdu ¥grpavajici, Ze tencditel se musi soustdit opravdu
kazdou vtéinu a neniZze ani na chvili vypustit, jako se to d& &akeé jiné préci, ieba
kancel@ské, nebo kdekoli, kde ta hlava siide na chvili gjakym zpsobem oddychnout.
ZvlaS€ na prvnim stupni muskitel byt neustéle ve ighu, protoZe tytodi vyZzaduji neustalou
pozornost. Je tam présminimalns dvacet dti a ¢lovek je musi vnimat vSechny najednou a
nemizes si dovolit si na chvili oddychnout, dokud pkastzazvoni.

V: Co je pro Vés v profesiditele nejezsi?

H: Nejtz3i mi ijde unmet si gipravit hodinu jakéhokoli fedn€tu tak, aby prost vyborrg
fungovala. Asp to mi momental#é prijde nejgzsi. Zase je to fzobené zkuSenostmi — dobry
pocit z weni mam, kdyz vidim, Ze mi to vySlo, Ze se to pdwgubdle edstav. A caso¥, tak
obsahem a naroky na tgtd Ze to prost fungovalo a Ze z té hodiny si opravdico odnesly.
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To je pro & momentald neji&zsi, gipravit to tak, aby to fungovalo a bohuZzel je tkythodre
¢aso¥ nara@né a ne vzdy tomu tolikasu ¥nuji, abych to fipravil tak dokonale, takZze ohs je
ta hodina takova rutinni, neni tak propracovanawyjde Uplg podle mych pedstav.

3) UCITEL-MUZ

V: Jak se citite jako muz ve Skolstvi (v piesti Skoly, ve Skolnim kolektivu)?

H: Citim se tam Zadany. A to, myslim, ze stranyaZakolegi — pro dti je to takova exoticka
zmena, protoze prostony ve Skole na prvnim stupni potkavaji jenotitalky Zeny a tohle je
pro re prijemna zngna, Ze najednouiigel pan ditel. A v witelském sboru si myslim, Ze je to
taky Zadané, nebo Ze je to citit, protoZe&Sinou ty Zeny &itelky fikaji, Ze tam muZze pigbuji a
Ze jsou za &rady.

V3ude je pdeba rjaka rovnovaha a onyedi, Ze... Nevim ¥em gesré spaiva to, Ze by
chgly, aby tam bylo vice muiZ ale myslim si, Ze ta spravna pracovni pohodsamaskdy? je
tam réjaka vyvazenostéth sil a ti muzi jsou troSku jini, maji k tomu jirpfistup a je to tam
znat.

V: Jak na Vas jako ditele-muZe reaguiji Zaci? Reaguiji jinak, nez na zeny

H: Myslim si, Ze ditelé muzi, kdyZ do téfidy poprvé vstoupi, maji lehce vyhodu v tom, Ze
takovou tu prvotni automatickou autoritu maji lehg&si nez Zeny. A to, Ze potom se ta
autorita muze zgmit, kvali tomu, jak k €m détem gistupuji, to je taky fakt, ale myslim si, Ze
Uplré na tom startu, kdyZ vstoupi do &y, tak maji troSku &Si autoritu nez Zeny. ProtoZe ty
déti podwdome vi, Ze ten muz je ve svéem Zi¥atpiSe udce, nebo znaji to i z domova.

To, jestli reaguji &i jinak, opravdu nevim. SamiEme se to nada UptzjednoduSovat, Ze by
pros€ muzi a Zeny vyvolavali vadech jiné pocity, nebo tak, protoZze kazda ZenaZalkanuz
jsou uplr jini a miZe to byt tak, Ze &ktera Zena tiize mit \&tSi autoritu nez ¢ktery muz. Ale
na to, jestli reaguji jinak, nedokazu odpdit.

V: Jaky vliv na Zaky ma to, Ze ve Skolstvi #Sina Zen?

H: (premysli)Tak, to Ze ve Skole v tomhle neni rovnovaha seicta ukité podepisuje, protoze
se na nich podepisuje vSechno, co se ve Skijde dle nejsem schopéitt, s jakymi nasledky,
co by to pro 8 mohlo znamenat. UGité je poteba, aby to détvidalo a vnimalo stefnmuze i
Zenu; je to jako v rodiy Ze potebuje otce i matku. Ve Skole je to fmlia taky tak — aby &o
vzor muzsky i Zensky. Ale jaké by to mohlo mit edéisly, nebo jak je to ovliluje to nejsem
schopertict. To je hod# takova psychologicka otazka, no.

V: Co jiného je uitel-muz schopen &em davat?

H: (premysli)Opravdu nevim, zaleZi jak u koho. Myslim si, ZeZrjeischopen zvladatkteré
situace s #Sim klidem, nez &které Zeny a mozna, Ze to ma na &i dobry vliv, ale ja fakt
nevim.

V: Jste spokojen se svym platem?

H: Do ted’ jsem byl nespokojeny, alediese to zlepsilo, tak si myslim, Ze agpwa chvili... j&
jsem pongrné skromny a nenatoy z hlediska financi, takZe jsem v celku spokojeny

Neni to pro M zasadni otazka. Zasadni otazka je p#p abych byl v povolani spokojeny,
abych se gakym zpisobem netrapil, coZz nerbu tel’ o Wwitelském povolantict, Ze bych se
n¢jak trapil, nebo aspov té tide, v které jsem, takZze momentéljsem spokojeny i po platové
strance, zatim nepetbuji vic pegz.

Ze bych s titelskym platem uZivil rodinu, siipdstavit dovedu, protoZe to dokéZou i jini
ucitelé. Samotejnme jsou povolani, ktera jsou mnohem lépe placenangim si, Zetlovek to
musi bréat takové, jaké to je a myslim si, Zz& teiZzeme byt radi za to, Ze se ty platy docela
zasadn zvedly diky reformam, takZzedeoy mel byt witel spokojeny a ja jsem.
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Rozhovoré. 5: wéitel Ladislav

Vek: 63 let
Délka praxe: 40 let
Vzdélani: pedagogické (pedagogicka fakulta)

Hlavni vyzkumna otazka:
Jakeé faktory ovliviiuji proces stavani se &itelem?

V — vyzkumnik, L — witel Ladislav

1) STAVANI SE UCITELEM

V: Co Vas vedlo k vyisu ucitelského povolani?

L: Rodina, vzor vrodia Tata byl kantor, matka taky pracovala ve SkojstakZze nm to
odmalitka zajimalo a uz jako disem s tatou &al pripravy, uz na prvnim stupni. Kdyz jsem
se nadil ¢ist a psat, tak jsem tatovi opravoval testy, adale, takze jsemé&hkdy asi ve iteti
t¥idé prohlasil, Ze bududitel a od té doby jsem to nikdy negnil.

Bylo tam ukité rozcesti, kdy jsem jedeias chél jit na konzervatf) takZze bych se mozné ocitl
troSku jinde nez ve Skole — mozZzna ve Skole, neviale-seSlo z toho a ja jsem skini tu
kantainu chgl.

V tuhle chvili jsem ufité se svym rozhodnutim spokojeny. Sabefmé, ma to svoje plusy i
minusy, ale to je vSude &rta prace, festoze uz mam odslouzeno hgdiak ne to paad jest
bavi. P#dd bych jedt rad pisobil dal, dokud to {gde — aspd tieba polowni Gvazek
v dichodu — protozZe ja kdyZAed ty dti prijdu, tak se prostcitim dolye.

V: Souvisi @jak to, Ze jste se stakiitelem, s VaSimi zkuSenostmi (vzpominkami, zazitkwe
Skolou z pozice Zaka?

L: Vzory byly Spatné i dobré. Do smrti nezapomerupanatidiciho v prvni ttidé — Gzasny
¢lovek, skwly. Ja si od 8 pamatuji ne jen to, co nas¢hmawit — samorejme titat, oditat,
Cist a pséat — ale j& si pamatuji jeho hodiny, doS#aesi je dok&zu vybavit, vidim jeéqd sebou.

A to m&€ moznd vedlo k tomu, Ze jsem &hpracovat sami menSimi dtmi, proto jsem taky Sel
na ten prvni stupe Horsi giklady byly feba z druhého stupredkladni Skoly. Na ty si také
vzpomindm a docela se to n& npodepsalo —feba matematika, s tou jsem potom na gymplu
mél téZké problémy. A to byla tedy z velkésti vina ditelky ze zakladni Skoly.

Pamatuji si naprosté detaily -au vypra¥t hodiny svého panédiciho v prvniitide.

V: S jakymi idedly jste Sel docttelské praxe?

L: (pousngje se)S takovymi &mi opravdovymi idealy, idealnimitpdstavami jak to bude
krasné, jak to £mi détmi bude fajn, jak je naiim, jak oni mi budou, jak siékéa lidow ,zrat",
prost tak, jak to bylo tenkrat, kdyZ ty jsi chodil dovpi a druhétidy — to je ono, pros&t A
toho se mi podio dosdhnoutasté&ne uz gred tim a Uplé potom s vam{pozn.: v roce 1991)
Bylo to dané mozZnostmi, protoZe po revoluci se bZnosti oteiely — gred tim to neslo. feéd
tim to bylo jednozn&n¢ dané — byly jasné osnovy, jasné metodické postopkterych se Slo.
A clovek, ktery vyb@il z fady, tak ho tam velntiasto vratili zpatky. A ani nebyla inspirace, ani
nebyly myslenky na to,&ek nico vyrazig menit. Clovék se snazil tu pracidtht s dtmi hezky

a dolte, ale v witém koridoru. No a & najednou se ten koridor uvolnil, ten prostor nafed
byl acloveék do toho mohl datdjakou svoji invenci a vymysletg&no, co jedt nebylo, no a tak
jsem vymyslel. A vysledek znésSmje se)

JeSt pred tim jsme tady s jednou kolegyni zkouSeli takévéléci. My jsme si i leccos
owetovali, nagiiklad ten zgsob ugitych her, kterymi se d&no nauwit. ZkouSeli jsmeieba, jak
funguje ipravit Zaky dopedu na uivo, které teprve fijde. Owfovali jsme si to,
spolupracovali jsme, jenZe jsme naraZeli doceld&tw kolegy s nami nemluvily a tak dale.
Jo, to nebylo lehké. Potom tedy kdyZ uZ se tak&vaaohlo, tak se to takhle rozjelo. Byla v tom
takova shahadhat to jesS¢ Iépe, sdmi détmi o troSku vice splynout, tak, jak jsem se o to
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pokouSel s vami — a asi to troSkgjak tak vySlo. To byl takovy vrchol. KdyZz jsem vége
druhé ¥ide) opoustl, tak jsem Sel do funkce zastupeelitele.

V: Jakou roli ve Vasi profesni kari& hrala piprava na povolani na VS?

L: To je tvrd4 realita, tohle. J& mam bohuzel obaeyse to v zasacdheznénilo jeS€ do dneska.
Ta vysoka Skola, to je spiSe teoretickiprava. M osobr velice chylsla jednak didaktika
prednetd, metodika pednett — to by nélo byt to gros a to hlavni — a praxe. Jestlizesghnj se
dostal poprvé doritdy pred diti ve tretim raniku na jednu jedinou hodinu — hodinu ruského
jazyka, tu si pamatuji od A do Z — tak to je stkaBmalo. A pozoruji to i na absolventeckghia
ktefi ptichazeji. BiSlo k ndm ®kolik kolegyih rovnou ze Skoly, a to jsou ské witelky, ale ne
tim, Ze absolvovaly vysokou Skolu, ale tim, Ze gevtnich. TakZe to je minus tohohle
vzklavani. J& z vyprani otce znamitba mnohé z byvalychiitelskych Ustawr a tam to bylo
0 nééem jiném — tam to bylo o té praxi a o té metodicetady te’ chybi.

Ucitelské Gstavy byly gedni Skola — to j& pamatuji jestaké, vejSku z toho @thli az potom.
Ucitelky, které ji nély — pamatuiji jich je&t hodré — byly vynikajici kantorky, metodky a tak
dale. To jim dal ten ditelsky Ustav. Bohuzel tenkrat byly v takzvanémdhé' platové tidy,
takZze mén nez vysokoskoléaci, a cely Zivot na to doplacely.

Té praxe je tam malo, tam byéln byt to gros té vyuky. ProtoZe teoretické znajgsdokud
mluvime o prvnim stupni, tak tam gymnazijni tearledi znalosti std. Tam by mdla byt
psychologie hlav# pedagogika, didaktika, metodika, praxe.

V: Jak jste zrénil své postoje a nazory a jak jste seénih Vy sam v souvislosti s habytou
praxi?

L: No, to je zajimava otazka, tohle. No, takma teba gikladem, kdy jsemdal tu hudebku —
ja mam 1. stupe plus hudebni vychovu pro druhy, to tenkrat byl@a 4a jsem byl takovy
idealista, Ze jsem si myslel, Ze toho Smetanu, ®éethovena, Ze to tytl nawim, Ze z toho
budou nadSené a tak déle. No, a byl jsem docetan#ly, Ze to tak neni, Ze se to gddgen u
nékolika. KdyZ jsem o tom mluvil s tatou, tak ¢ikd, tok¥ se to u #kolika poddilo, tak to jsi
dobrej.Cili ¢lovék od &ch ideéah preSel do reality, Ze vSechno to opravdu fienbyt tak, jak si
predstavoval. Zéne se také trochu énit vztah k ¢m Zakim. Moje prvni zkuSenosti byly na
vesnici, kde tedy je to Uupdro ni¢éem jiném. Tam se vSichni ti lidé znajitidélovek zna etns
rodin a kolik maji slepic a podobntakze ten vztah je tam agljiny, takovy sousedsky. Pak
kdyZ jsem piSel na v podstatanonymni obrovskou &stskou Skolu, tak to bylo zase Upimco
jiného. Tam bych pouzil dialog z jednoho¢8kova filmu: , Ty n& nezdravis?" ,Vzdy uz nme
newite, ne?" TakZe k tomuhtdoveék dosgEje a pak se takdjpk tiiskd od zdi ke zdi v tom svém
postoji k Zakm. Chci k nim byt takovyhle, mit s nimi kamaradskgzvadny vztah, kdy ten
¢lovek prijde do tidy si s nimi uZit tu hodinu a tak dal. Druhy pélljyt ten pesivat na &,
davat jim gtky a poznamky. Ono je obojekdy treba a jedZké najit mezi tim ten kompromis.
Casemclovek piijde na to — no tak ja & ucim jedenéctifd a ono v kazdéidé musiclovek
jinak. V rekteré tid¢ to jde s usvem, humorem a malem tedy pohlazenim, cozZ siadam
dovolit, samoejng, zvia§ na druhém stupni. V jin&itlé je musim postavit do lataby vidli,
Ze teda nedovolim a tak dale a musinfegsh bud'to ta hodina vyjde tak, Zethu povolit a
sklouzneme malinko k leéfmu anebo taky neili to uz ¢lovék musi znat tuifdu, znat ty dti,
védét na koho je pdeba se podivat — ,hele, bacha,” aby sédomil — a odhadnout taky, tu
situaci. Zalezi nadivu, které¢lovék zrovna wi. Vim, Ze gkteré &ivo je bude bavit, které je
nebude bavit. KdyZ je nebavi, neberou a otravajjpZTo je pomalu i hodina od hodiny.
Nejvic me osobr Stve — protoZe ja @iZu srovnat, prvni dku kariéry jsem til na prvnim
stupni a takovou tu ,mensiifku” na tom druhém, takzZe je to Uplo rE¢éem jiném, na prvnim
stupniclovek ty dkti preci jenom zna vic. Na druhém stupni, kdyZ jsem t¥ité jednu hodinu
tydne, tak mi cl& problémy si zapamatovat, jak se jmenuji, a temgsS& moc chybi. V tomhle
je dobré nafiklad to waldorfské Skolstvi, kde ty lidi &ti détmi jsou vic, teba i po vydovani
a pdadaji se tizné akce i srodi, protoZe ja zjiBuji pofdd — ja to vim — ja ty @i prosg
neznam. A kdyZ s nimi ndhodélovek nékam vyrazi, pozna je v jinych situacich, tak najmdn
vidi, jaci jsou. Ja je takhle z té hodiny neznanemiZzu znat a méto strasa vadi. Pakiloveék
velmi snadno &komu teba ublizi, gjak, tteba jenom mysSlenkou, Ze si 8kom feknu to je
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-hajzl“, a pak s nim stravim dvhodiny rekde (mimo Skolu) a zjistim, Ze je to fajn kluk. Teh
mi na té kantting strad@ vadi. Ja nejsem ten kantor, kterijijge a fekne, ,dneska jim
odprednasim tohle, zapiSou si a snad mi to do koncenyhagjde, kdyz tak jest budu rco
mluvit dal“, to ne.

Tohle je zase kantor od kantora. J& mametyparost rad. Ja do té Skoly nejdu jako do kazdého
néjakého zarsstnani, ja to nedokazu. To je ve ¢mm j4 nedokdZu prasbdpednéset odejit a
nezajem. Jatba gijdu domi a jeS¢ mi naskdi ta hodina a ja gikam, ja jsem to mohl wtht
takhle jest. To jsem ja, 8kdo teba takovy neni, ale...

Ja si myslim, Ze je to nutné, Zeita reflexe tam musi byt, protozZe ja tu hodifeba budu &it

v paralelni tid¢, takZze mgi to neni jedno. Na jednu stranu je to figkale na druhou stranu to
¢lovéka zase stragrzatZuje a vgerpava.

...a jak jste se z¢nil Vy sam?Vidi$, nad tim jsem snad ani femyslel je&t. MoZna tak, Ze
jsem dostal takovy kladny, nebait@emizu najit lepSi slovo, pohled na lidi. Zformoval@ o

v tom, ale s tim také souvisi ten vykon funkpezn.: zastupceeditele) Ze, myslim si, dokazu
docela slusé odhadnout lidi, Ze se takijak docela vyznam v lidech. Tak to je mozriénps,
urcity, ale to neni zaklad té otazky... ja bych nadm sob rad odpowdél.

Minuly respondent v se v této fazi rozhovoru pddééan na sebe a zminil ndklad, Ze by
poteboval ziskat vice seldgdomi. Jak je to u vas — nabyl jste s praxi vicegelomi?

No takhle, j& zas nejsem az tak seloevny ¢lovék. Ja jsem na sebe doceldspy co se tyka
hodnoceni sebe sama. Ja nasgohiz vidim chyby, hrozamoc. Tel je otazka, jestélovék ma
silu je odstraovat, nebo na kolik ma silu se s tim poprat@ors tim dlat.

Kantor to sebesdomi musi mit do «ité miry. To by nemohl vstoupitied ¥idu, kdyby ho
nentl. Jako muzikant to znas — kdybys rgreebe¥domi, neniZzes$ si stoupnoutied lidi a
hrat, a to je to samé — to je herec, kantor mushbgec. To je divadlo jednoho hercei tém
velmi nar@né pracujes s publikem — publikusasto netleska. Ale zase toho seatsmi nesmi
byt moc. Totiz, kdyZ j&lovék moc sebetdomy, tak uz je nafoukany, a tétdnemaji rady —
ony to poznaji a takového kantora odrovnaji. Jenjse nikdy nebalfed dtmi fict neumim,
neznam, nerozumim, zvoral jsem tohle, pitgmi udlal jsem chybu. Nikdy, vZzdycky jsem to
fekl na rovinu. Nikdy jsem se neb#tt détem, prosim vas, omluvte &nja mozna dneska
placnu rco blkg, j& uz toho mam dost, jsem hrézmnaveny. Takové studenéitele, ty jsem
vzdy nesnéSel a bohuzZel jsem taky takové potkal k. itel — sklergné stna (ukazuje
imaginarni sénu mezi sebou a Zaky)zaci. To je strasné, to je studenégnmprost nejde.

D¢ti jsou v uritém smyslu ,terapeuty” — poznaji a vyciti, kdyejst kdy nejste ve svéZ To
muze byt jeden z impulro zn#nu osobnosti ditele.

To samorejme... Ale ja jim podkuji za hodinu, ja jinteknu: ,dneska to bylo super, dneska se
mi to hrozre libilo." Nékdy jim vynadam,feknu: ,jestli to bude {5t takhle, tak j4 budu
votravenej, vy budete votraveny, nema to cenuf’teage domluvit.“ J& jsem totiz toho nazoru,
Ze s &mi veétSimi détmi seclovek mize domluvit. BohuZel silovek kdzer nékdy musi vynultit.
Ale ja to strasé nerad dldm. Umim to, musim to uéh ale nedlam to rad, radsi jsem, kdyz se
prost domluvime: ,Ja& chci po vas tohle, gtg, dame to &ak dohromady...“ Funguje to,
samozejme ne na sto procent, ale funguje to Iépe, ngaké ta vynucena kaite- takova ta
néjaka ¥eba nervdzni panicitelka, ktera neoplyva seb&omim a nahrazuje to tim, ¥ee na
déti, tresta je a tak dale. Tim nic nedocili. A jgstlie clovék nafoukany, namysleny, tak tytd
cekaji, az udlad chybu. Kdyz tu chybu wthm j4, tak to pejdou: ,Pane titeli, j& jsem dneska
taky Uplré prastna,” mirekne holka,ieba. A jedeme dal... Ale k tomu &eveék taky musi tak
néjak dopracovat, Ze jo. Zatenik to musi poznat a zjistit, kterd ta cesta je mjoschidna a
kterou umi.

V: Jakym zmsobem pistupujete k dalSimu sebevddvani?

L: (smich)Dam jeden takovy usémny piiklad — pani titelka, kdyZ ji doportim (€ast na
semindi v rAmci dalSiho vzglavani, mitekne: ,Kam bych chodila, jA mam vysokou Skolu, ja
uz se vzdlavat nemusim.€ili to je opravdu Gsrvné. Ne, to nejde jinak. ZvI&¥ dnesni dok
Clovek stale musi hledat, vZtvat se, fipravovat se. Ja si nemusim hodintipmvovat
metodicky, teba, ale musim seipravit faktograficky. Jestlize chci az¢em mluvit, tak dneska
ma fistup k informacim kazdy, tyétl snadno — nemyslim, Ze by toho zrovrigahk vyuzivaly
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(smich) Ale zase kdyZz budu takovy kantor, kteréhsii chebudou brat, tak se stava, Ze si
zkontroluji, co ten kantafekl. To si¢lovéek nemiZze dovolit, teda riZe... Takhle, ja si to &Zu
dovolit, protoze d&ti vi, Ze jsem jenontlovek. Ale takovy ten autokratickyditel, ten si tim
ublizi. Cili to vzdglavani je nutné a ten trend prdsakovy je aglovék musi pgad dogedu. A
nemiZe Zistat tam, kde je, to prashejde.

2) PREDPOKLADY, POZADAVKY A NAROKY

V: Jaké vlastnosti by podle Vasdiruditel mit?

L: No takze, ditel musi byt showman, herec, psycholog, musi topoyitivre ladny ¢lovek.
To jsou takové&ityii zasady, podle kterych bych vybiral adeptjtalstvi. A rgjaké teoretické
predpoklady nejsoutdezité. Toclovek bud’ ma nebo nema. Daji se tyhlécvvytrénovat, daji.
Ale pokud to wloveku neni, tak to je potonezké. Ale to souvisi také s tim sebdomim a
s tim, o¢em uz jsme mluvili.

MiiZze se, podle vas, kazdy stéiteiem, nebo e bytclovek, ktery ges vSechnu snahu a pili,
nebude dobrymditelem?

Takovych je hod& Takovych, kté se, jak sé&ika, minuli povolanim.

A presto setrvavaji ve Skolstvi, kde to navic nenknijirativni...

Nezapoma, Ze 3kolstvi je velmi feminizované. Pro Zenu téat meni tak Spatny, kdyZz se
k tomu gipocita pracovni doba a dejme tomu volno. TakZze ondaqisté miry je pro Zenu
vyhovujici, zvlag kdyZz ma dti a tak dale. Kdyz chce, tak se shali ai/jpdné jde don, to by

v jiném zangstnani Slo &Zko. TakZe se jich celéada toho drzi, i kdyZi¢ba vi, Ze k tomu
nejsou. A nemusel bych chodit daleko pfikiady.

V: Existuje ,idealni ucitel*?

L: Ne, podle m idealni neni nikdo v gem, takZe ani titel. Jsou prost dokyi kantdi a horsi
kantai. Doktori jsou taky horsi, taky lepSi, to je jako vSudee Adealni ditel... zaleZi taky na
tom, co je to idedl.

Ja bych si pedstavil jeden bod, ke kterému vSichnéaiii.

JenZe ten bod zatim asi nikdo nedefinoval, nikdodile kde je, jak vypada, co je jeha'atlem.
TakZe co to je idealnicitel? Kdybychom to zjednodusili, idealniitel je takovy, ktery
dokazuje vynikajici vysledky ve své praci. Zacimaji radi, neméa problémy s riggknymi,
nema problémy s rodi déti nawsi — to by mohl byt ideélniditel.

To moZna také souvisi s tim vyvojem osobnadtvek by se il dostat do takové faze, kdy je
sam pro sebe idealningitelem.

No, ja bych s tebou d&nesouhlasil, jestli jsi to myslel, tak jsi tekl, protoZze pokud séoveék
dostane do situace, kdy sdm sebe bude povaZzowd¢aaiho, tak se zastavi ve vyvoji a velmi
rychle gestane byt idedlnim, pokud jim byl.

V: Ovliviiuje néjak osobnost ditele Zaky a jejich deni?

L: Urcité jo, urité jo. Kantor v tomhle ma totiz obrovskou moc. Toh&ni moje myslenka, to
fekl kdysi mij tata: ,Kdyby si kantor udomil, jakou ma moc, tak by mu z toho bylo Sgdtn

A uwdomi si to kantor? Ja myslim, Z&sto ano.

Dobry kantor by si to snaddnuvédomit. Skuteéng, kdyZ si to¢lovék uvédomi do dsledku, tak
by musel Bhat mraz po zadech, to je obrovska zodpowst, ale opomime zodpo¥dnost. Ta
moc nad &mi Zaky — a tim t& nemyslim moc z pozice nddeného. Ovlivnit postoje, nahledy
téch déti miZe kantor obrovskou &mou, & uz pozitivie nebo negativh Muze doslova otravit
cely wdni obor. Pokud ma kantor Zakghba na matiku a fyziku a je to Spatny kantokzenjim
to znechutit. J& vim, &&m mluvim, mg se to stalo. MZe naopak, a to je zasaijnpriklad, na
gymplu, jak jsentikal, Ze jsem s tou matikou bojoval, jsmeélintak fantastickou matikdu,
starSi pani, ale UZzasn&. Ta mi zase zajem o tkumatedla. A druhy byl Divisekpozn. docent
Dividek il je$t¢ me¢ na fakult - vynikajici uitel). Uzasny chlap, u& jsem zjistil, Ze ta
matika, mnou nenawma, je UZasna&e. TakZze tohle je ta moc toho kantora. A musi si ji
uveédomovat. Pokud si ji neddomuje, niZze bohuZel napachat obrovské Skody.
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To musicéloveék velmi uvaZovat, céekne, opravdu velmi zvaZovat slova a mysletiddp, jaky
dopad to bude mit. | dejme tomu ieém afektu, kdy selovék feknime rozili — ja se tedy
roZiluji planovité, Ze sireknu, te’ se budu muset asi chvilku dlit, takze se roglim, ale
jsem gi tom uplre klidny. Ale jsou momenty, kd§lovékem opravdu &co hne, a pak tedy musi
opravdu zadrzZet dech adgomit si, co tedy riZeftict, co by nerdl fict.

V: Jak se vyrovnavate s fyzickymi a psychickymi narokitelské profese?

L: No, ted’ uz €zko. (smich)No, takhle, ja uz jsem starsi, takZze uZ oli kolena, kdyZ chodim
tady po schodech a ma tobllovek, jak sefika, dost. Ale moje zkuSenost je takova, Ze kdyz
jsem pred tidou, tak n¥ to nenapadne, Ze jsem unaveny. Ne, Ze byc¢bksi tel’ se musim
piekonat, ale pros&tnejsem unaveny. Pakijlu z té hodiny a najednou, jako kdyZ rrasti
kladivem atikdm si, tak a dneska mam ggdnu hodinu, ja nevim tedy, jak to zvladnu. Pak
ptijdu do té tidy a zase #to nenapadne. Ale kdyZ pakijgu domi, tak uz toho holt moc
neudlam. A psychick& Unava, ta je horSi nez fyzickamTten relax musi byt. Ritudly Zadné
nemam. Ale nejlepsi psychicky odiek je, kdyZ pijdu domi afeknu: ,Dobry, dneska to bylo
fajn.“ A je mi dolie. Nejvicéloveka psychicky udold, kdyZ to présten den nejde, nebéeba
nékolik dni, stane se. Nebtida, dti — i déti maji své dny... TakZe tdoveka Stve a hroznto
vyéerpa psychicky, ale i fyzicky, to jsou spojené r@ddJsgch je jako doping. Proto jsem na
véas 3el s tim neustalym chvéalenim a Davidovi Kodeuij spoluzak ze Z3¥emiikal: ,dneska

to ¢teni bylo o takovyhle chlup lep3i.* Ono nebylo, afetim padem vyrostl. Ugph je motor,
ten Zene. NeuUsph, to je brzda a réna kladivem. To plati i protkea — pokud to povolanith
rad, chce hodat a dla zodpo¥dre, tak tohle funguje.

V: Co je pro Vés v profesiditele nejezsi?

L: (premysli)Ja bychrekl, Ze to vSechno, &em jsme tady mluvili. Ono celé to povolani asi je
tézké, naréné. Ale jako vybirat, co je neéfsi... Nekdy je nejezsi, grekonat sdm sebe. Kdyz je
¢lovék nemocny, nebo nenaladny, nebo seonstane,itba v rodig — treba n¢ unvel tata a
druhy den jsemdil. To je nikdy tZke, takovéhle &ci prekousnout. Jinak nevim, co k tomu
fict... J& nevidim nic tak UZastéZkého, co by se nedaldgkousnout.

3) UCITEL-MUZ

V: Jak se citite jako muz ve Skolstvi (v piesti Skoly, ve Skolnim kolektivu)?

L: Tak ja jsem se nijak neodliSoval. ¥¢enom pro zpeeni — kdyZ kdysi byvavaly takove ty
akce povinné pro viechnyitele, to dalSi vzélavani, kdyZ tam ta uvéfici rekla (tenkrat jes)
LVitam vas, vazené soudruzky,” tak jsem se citit bgloven.(smich) TakZze jsem si nikdy
negipoustl, Ze jsem prostchlap mezi samymi Zenskymi, nikdy mi to nevadilakZze jsem
s tim ani nikdy neml Zadny problém — tys &tou otdzkou viasthzaskdil, protozZe ja jsem si
tohle nikdy neusdomoval.

V: Jak na Vas jako ditele-muze reaguji Zaci? Reaguji jinak, nez na zeny

L: Té&Zko fict. To vlast® souvisi s tou osobnostlovéka. MiZze byt witel-muz a dti s nim
voraji* — pamatujes Miru Staréhaicitel, kterého pamatuji ze ZS\ pamatujes panicitelku
Dvorétkovou. Cili to je za&ny priklad — Mira skotil, protoZe to jinak neslo, a Hanka Drédkii,
& postavou mala a Zena, taktired ni maji respekt a je Uzasna.

Déti berou kantora, ktery je sicéipny, je ostry, ale je férovy, ony¥di, co od & miZou
¢ekat, jsou tam jasna pravidla a $ticho maji rady. Jadim ty hudebky, tak to je o&iem
jiném. Ale tohle je fipad teba mého kolegy zastupce, o kterétti teknou, Ze je nefisnsjSi
ucitel na Skole, ale naiia je fér.Cili ony to berou. A v tomhle si nemyslim, Ze by kad tak
diametralni rozdil meziditelem a ditelkou. Pravda ovSem je, z mych zkuSenosti vinpaieid
ten je tedy chlap, ne jako ten Mirelta, tak takova tafipozena autorita je asi c¢oo WtSi —
prosg, mame tady jako chlapi &ity naskok ped €mi Zenami, i proto, Ze je nas malo, Ze jsme
vzachd zet. Tak i proto kdyZz se objevi chlap, tak peop to chlap. Jde o to, jestli s tim ten
chlap potom umi naloZzit. J& os@bloych se fimluvil za to, ne aby zmizely Zeny, tdibec ne,
ale greci jenom ten po#r aby byl trosku jiny, troSku vyvazejsi.
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V: Jaky vliv na Zaky ma to, Ze ve Skolstvi #Sina Zen?

L: TroSku uz jsme o tom mluvili... Rozho#litady chybi ten muzsky elementgZko to

zobediovat, ale kdybych # vzit skupinu ditelek a skupinu &itelt — urity vzorek — tak si
myslim, Ze Z4ci si dovoli vicaiwi tém witelkdm, nez ¢ tém Wwitelam. Feci jenom ten chlap,
troSku tam ten respekt je, obé&ge wtSi, nez kdyz &i zjisti, Ze ten chlap se kd@mu nema.
Ale ted’ mluvim vyloZer jenom o tom rozgleni podle pohlavi. Tam asidity ten gredpoklad,
uz jsem to tadyid chvilirikal, takova ta startovaci ploSina pro ty chlapyn@zna trochu vys.
Tieba se pletu, psychologové by mozna odporovaljeTaij nadzor, ktery mam tedy z praxe.

V: Co jiného je uitel-muz schopen &tem davat?

L: (vzdychne)To jde taky &Zko posoudit, zase to zaleZi na jednotlivci. TakintSku v té
obecné rovis, kdybych tedy jako musekoo hledat, tak mozn4, Ze chlapi dokazou byt takovi
troSku otevergjSi, nechci té pouZit slovo féro¥si, to je blig, to je Spaty, ale ty chapes, jak to
myslim; takovi vic na rovinu gmi détmi. Ucitelky - zase, nutim se do tohadteto fikam,
vyloZerg se do toho nutim -¢itelky dostcasto jako by se tra8iu za rco schovavaly a ten
chlap jde rovnou. Ale zase zaleZi na kazdéem. d¥slim, Ze tady neni mozné vytipova&jake
specifikum, jako Ze chlapi maji tohlefeai, které Zenské nemaji a obragean tak neni, to ne.
My uZ jsme v podstav pedeslych otdzkadch zminili to gros a taky iZenbyt tak, Ze v tom (co
prinaSi item muz jiného nez Zena) zadny rozdil neni. Z&léeh, Ze Skolstvi je feminizované
a ja bych chil vedet, jakym zgsobem to rize pisobit.

Na bilého tygra se jde podivat vice lidi nez nan@ne zbarveného.

V: Jste spokojen se svym platem?

L: Ne. Nejsem s nim spokojeny, jsem rig zvykly. Ja si myslim, Ze tohle povolani je n&toli
narané, Zze by o byt jinak ohodnocené. Nemluvimdteo spoléenském ohodnoceni a
prestizi &iteld, to se neda koupit za penize, to musi kargami. | tohle trochu souvisi s tou
feminizaci @itelstvi a podob& TakZe ja jsem zvykly, nejsem spokojeny. Abyclsém citil
ohodnocen, ffedstavoval bych si ten plat dejme tomuetibu vys3i. OvSem stgjriak bych to
pral dalSim skupinam -tauz jsou to dokth, at’ uz jsou to pozarnici,tauz jsou to policisté,
zdravotni sestry, tyhle skupiny. Tam si myslim,b¥eto spoléenské ocemi i formou toho
platu mohlo byt o &co vyssi.

V teoretickéasti jsem zrovna zpracovaval téma prestidieeli: - obecwd panuje pedstava, Ze
ucitelstvi postrada spotenskou prestiz, ale vyzkumy ukazuji, Ze to tak tdenjedno zetyr
nejprestiz@jSich povolani. Je tam také zminka o tom,dielé sami pispivaji k tomuto stavu -
platové podhodnoceni u nich navozuje dojem celkguélly i spoléenského, podhodnoceni.
To je zvl&stni rozpor.

To je zvlastni rozpor. Takhle, ja nejsetovek, ktery by jak baziroval na pezich. Pro m
penize jsou nutné, ale nejsem ten typ. Ale tadyyselim jako obechpro dalsi kantory - ja uz
mam zazadéano oiadhod. V porovnani s natoosti té prace, protoze to nikdo jiny nez kantor
neposoudi, tak ve srovnani s platéeba prodavée - i kdyz samazjme vim, Ze to taky neni
lehk& prace - ale ten rozdil je proshaly. A znovuiikdm, tel’ kdyZ chgji sebrat hasim a
policajtim, tak to je strasné. Taibec nechapu.il bych prag vam(mladym ditelim), aby ty
penize tam pro vastjaké byly, protoze sdakymi 18, 17, 16 tisici, nebo kolik tam je, uZivit
rodinu, zajistit bydleni, vy pé¢bujete prachy, Ze jo, takZe tady jako to neni moc.

To trochu souvisi s tim, co jste zminil n&&hku - pozice muze jako Zivitele rodiny gekavani
s tim spojena.

| kdyZ to uz dneska tak neplati, Ze jo. J& jsemamoiikal v tom smyslu, spiS bych to mohtte
upresnit - vzhledemiéba k #m ¢asovym vyhodam, Ze ten plat je jeptrad dobry. To je ale
mij nahled fiaSedesatiletéhéloveka, Ze jaksi ten chlap je Zivitel rodiny. Dneskataizak teba
zase tolik neni. Dneska jsou Zenské Zivitelkamirr@dtak dale. Eiv to tak nebyvalo.

Takeé v souvislosti s tou nafrmosti - ti lidé, ktéi to nikdy nedlali, tak nevi a ne@#ou pochopit,
jak je to nar@né, Alecasto se objevuji argumenty typu: ,Maji prazdnirak to by chdi.”
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